CHAPTER I

INTRODUCTION

1.1 Research Background

Indonesia has many private schools which adapt both national and
international curricula. Based on the data from The Indonesian SPK School
Association, more than 437 schools use English as the language of instruction.
These schools consider that English should be used as the main instructional
language so that students would get accustomed to the use of the language in
daily communication contexts. Besides, it is undoubtedly mentioned that the
language of instruction variable is salient in explaining educational outcomes in
developing countries®. It is concluded that English is used to habituate the
language use to the students so that they would be much more familiar with its
daily use contexts to enhance their ability to use the language.

The use of English as a medium of instruction in language learning brings
important implications for both lecturers and students. Teachers consider using
English in language teaching as necessary as language pedagogy?. Thus, it is
important to consider English as the instructional language. Using English as a
medium of instruction might give students much better experiences and learning

atmospheres that could make them learn and use the language more. In addition,
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the appropriate use of English also facilitates further understanding and
motivates them during teaching and learning?®. This signifies that English is of
necessary for enriching communicative skills®. The communicative ability
would boost their language learning achievements.

Higher education is the closest education level to their future job
prospects. This signifies that universities should set up a curriculum that
provides students with the ability that is needed or related to the market needs.
It was also In accordance with the research findings, which found that the
students’ English proficiency nowadays provides higher acceptance in entering
the labor market®. It is mentioned that English as the instructional language is
important for the graduate’s future employment® and supports their future jobs’.
In other words, English in higher education could prepare students for their
future global careers, enabling them to compete in international working areas.
Thus, higher education should provide mastery of the main competency and
international language mastery. One of the approaches that can be applied is

Content and Language Integrated Learning.
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Content and Language Integrated Learning, henceforth called CLIL, is
used to approach the students’ learning. It is expected to bring much more
innovative learning®. CLIL is also considered an engaging approach and
functional instructional tool®; the students could clearly understand the lesson
and the teacher could gain confidence®. CLIL was firstly introduced in the
1990s in Europe. In 2003, the European Commission clearly defined CLIL as a
valid approach. According to the European Commission, it is stated that CLIL
involves the use of a language that is not commonly used in teaching a curricular
subject'*. CLIL is widely accepted as an educational approach that uses an
additional language for teaching content and language?. CLIL enables teachers
and students to specifically and intensively explore the materials by integrating
the content and language related to the material, even though both are not
proficient in using the additional learning language.
CLIL has grown rapidly in Europe as one of the effective approaches,
and some research findings have clearly revealed that students obtain a more
wide-ranging and diverse vocabulary®®. CLIL also reassures their understanding

of intercultural awareness. In addition, another research confirmed that CLIL
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education could assist students in obtaining both mastery of the additional
language and subject content**. The additional language is primarily used as a
medium to study or deliver the contents, and those contents are used vice versa's.
These clearly show that using CLIL in the teaching and learning process could
bring significant feedback that could empower students to learn content and
language. It would escort them to become professionals in their working area,
and it could raise their market values in finding appropriate jobs.

The positive effects of CLIL have been published world widely in the
last decade. It has been clearly mentioned that the implementation of CLIL has
a lot of beneficial effects on the teaching and learning process*®. This innovative
approach is to improve the students’ mastery of the subject content and language
and to empower their understanding and awareness of intercultural knowledge?*’.
This shows that the implementation of CLIL has brought significant changes to
the graduates, especially in their productive skills, for more exposure to the
foreign language, as the CLIL implementation resulted in a more developed oral

competence®®. CLIL can be successfully implemented if teachers have planned
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effective learning®. This signifies that CLIL planning is of necessary before it
is well-applied to establish interactive classroom participation.

In Asian contexts such as Japan and Thailand, CLIL has already been
widely implemented. In Japan, CLIL is considered an adaptable methodology
with students’ level and needs, motivating both teachers and students?. Besides,
it is well-accepted as it provides students with English proficiency for their
future careers?* and encourages confidence?. In Thailand, CLIL was found to
develop students’ English language ability and content mastery?. This could
happen if a teacher could plan and prepare CLIL implementation and
continuously perform professional development on CLIL?* so that it could create
active learning®. Implementing CLIL in Japan and Thailand showed significant
acceptance as one of the preferable methodological approaches that could enrich
the students in learning both content and language.

In the Indonesian context, the enactment of CLIL has already been

adopted as an innovative teaching approach. Besides, many researchers have
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found that teachers and students acknowledged the use of additional language
(i.e., English)?, and classroom CLIL activity was much more interesting?’, so
students were enthusiastic?®. This research clearly pointed out that both teachers
and students positively responded to the implementation of CLIL. However, it
was found that English as the language of instruction has been challenged by the
fact that most teachers do not have adequate English®. In the present research,
the CLIL approach is implemented in the context of English Language Teaching
(ELT), and this would give different perspectives on its implementation.
Universitas Mahasaraswati Denpasar (hereafter, Unmas Denpasar)
places English as one of the compulsory subjects that should be taught to the
students. This is in line with the Strategic Plan of Unmas Denpasar designed for
2021 — 2025 that focuses on excellent teaching university. In addition, to achieve
this, the university put its efforts into initiating the internalization activity in the
middle of 2020, in which international networking with overseas universities
should be tightened in real practice. The university also tries hard to figure out
ways that could improve the students’ competency, not only their content

mastery but also their language proficiency. Thus, English as a compulsory
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subject in all study programs becomes a mandatory policy issued by the rector
in 2020. It is expected to provide students with more opportunities to experience
and perform the use of English in language practices.

Based on the strategic plan of Unmas Denpasar, the Faculty of Teacher
Training and Education, especially the English Language Education Study
Program (ELESP) attempts to do its best to educate competent human resources
who are expected to become professional English teachers in the future.
Integrating content and language as the basis for approaching the students of
ELESP has already become the point in designing the teaching and learning
process. However, the focus of the integration in the ELT context is only
directed toward the content of pedagogical courses, yet limited attention is
addressed to language. The lecturers tend to emphasize delivering the content
more and sometimes ignore the importance of supportive target language. In
other words, lecturers tended to use Bahasa Indonesia in the teaching and
learning process to emphasize the content of the pedagogical courses. Thus, in
early 2020, the study program required the lecturers to focus both content and
language in teaching content courses, including pedagogical ones.

The latest curriculum requires the lecturers to design their teaching in
line with the pre-determined outcomes. An outcomes-based approach towards a
more transparent curriculum has recently been developed for some subject

areas®. The basic principle of implementing the outcome-based education is to
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assist students in developing and achieving knowledge, skill, competency, and
attitudest. Thus, integrating content and language, which underlies CLIL as an
approach to setting up the teaching and learning process in ELT contexts, should
be strengthened to gain the outcomes. CLIL is also considered an engaging
approach and functional instructional tool*2. A comprehensive implementation
of the CLIL approach is important to obtain the expected outcomes in teaching
pedagogical courses; one of which is Micro-teaching.

Micro-teaching is one of the most important pedagogical courses that
should be provided in teacher education. The teacher candidates should be
equipped with the skills of explaining and introducing®. It is important to
provide teacher candidates with an understanding of how to design, run, and
evaluate meaningful learning experiences** so they could behave in the
classroom®¢, Micro-teaching practices also assist teacher candidates in

becoming aware of their own strong and weak points®’; moreover, micro-

D

31 Direktorat Pembelajaran dan Kemahasiswaan, Petunjuk Teknis: Program Hibah Fasilitas
Akreditasi Internasional Program Studi (Jakarta: Direktorat Pembelajaran dan Kemahasiswaan
Direktorat Jenderal Pendidikan Tinggi, 2020).

32 Mede and Cinar, “Implementation of Content and Language Integrated Learning and Its Effects
on Student Motivation.”

33 Kaustuva Banerjee, Santoshi Halder, and Abhijit Guha, “Application of Micro-Teaching Skill for
Improving the Quality of Teachers: Exploring Opinion of Trainee Teachers,” i-manager’s Journal of
Educational Technology 12, no. 1 (2015): 28-35.

34 Atakan Ata and Kadir Kozan, “Factor Analytic Insights into Micro-Teaching,” International Online
Journal of Education and Teaching (IOJET) 5, no. 1 (2018): 169-178,
http://iojet.org/index.php/IOJET/article/view/264/225.

35 Ayse Feray Ozbal, “Implementation of Microteaching in Special Teaching Methods | And I
Courses: An Action Research,” International Education Studies 12, no. 10 (2019): 89.

3% salwa Al Darwish and AbdulAzeez Sadegqi, “Microteaching Impact on Student Teacher’s
Performance: A Case Study from Kuwait,” Journal of Education and Training Studies 4, no. 8 (2016):
126-134.

37 Arif Sarigoban, “Foreign Language Teaching Practicum Beliefs of Student Teachers,” Journal of
Language and Linguistic Studies 12, no. 1 (2016): 166-176.



9
teaching would make them well-prepared®t. These clearly show that Micro-
teaching is a necessary pedagogical course so that teacher candidates would be
equipped to design and apply the teaching and learning process. They are also
provided with the ability to manage their classroom.

Micro-teaching is one of the vital pedagogical courses that should be
provided for the students of ELESP who would become English teachers in the
future. This course is mainly intended to develop the students’ ability to design
and demonstrating English language teaching and learning. It is also used as one
of the pre-requisite courses of the Internship Program in English Language
Teaching. Developing instruction is important for students’ future ability to
implement and manage their own teaching®. Although this course is suggested
to preserve creativity, exploration, and comprehension in course contents*, the
teaching and learning process conducted for pedagogical courses, including
Micro-teaching should also emphasize language mastery. Thus, CLIL
implementation in Micro-teaching can be expected to bring beneficial aspects to
improve and enrich both content and language mastery.

Micro-teaching is one of the pedagogical courses that becomes a
prerequisite for the Internship in English Language Teaching. This course is

mainly intended to provide students with basic concepts of pedagogical
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competence, such as giving feedback and reinforcement, classroom
communication, and questioning skills. The students are also guided in
designing the instructional planning which is going to be implemented during
their peer teaching practice. At the end of the peer teaching practice, the students
are also enriched by reflective sessions in which lecturers and classmates give
the students fruitful feedback. As this course requires the students to do teaching
simulation, they should be provided with the content and language mastery
related to their future classroom. Thus, implementing the CLIL approach in
online Micro-teaching courses Is the right choice to equip them.

The implementation of the CLIL approach can be carried out in content
courses such as pedagogical courses. David Marsh, who is one of the co-
launchers of the CLIL approach, has clearly mentioned that:

It could be CLIL if you focus on the content (pedagogy) and language

when teaching. By focusing on language, | mean that you provide

language support so that the students can learn about the content-

pedagogy. (Email on 16" September 2020)

Thus, implementing CLIL in Micro-teaching, one of the core pedagogical
courses, could be carried out. Besides, this course should be carefully set out to
prepare a confident teacher that could create much better learning*t. Besides, the
Micro-teaching course was positive for their teaching practice and helped them

approach the course practically and deliver the information through

collaboration with peers*?. To be a good teacher, they should also pay attention
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to the content and how they deliver it through language. Thus, teachers should
be equipped with the pedagogical ability to deliver both content and language.
CLIL could facilitate the development of content and language as these points
could also develop students to learn high-order thinking skills*.

The essential parts of the CLIL approach, the 4Cs framework (i.e.,
Content, Communication, Cognition, and Culture/Community), should be
carefully considered in designing the dual focus. The 4Cs framework is the core
of the CLIL implementation; thus, these 4Cs should be considered*. On the
other hand, instead of culture, the word community is used to mention the
context of the CLIL implementation®. In the ELT context, particularly in
Indonesia, where the students come from the same national language,
community or context is an appropriate term for stating culture. When the
lecturers design the CLIL implementation during the teaching and learning
process, these 4Cs should be carefully considered.

The current situation, the Covid-19 pandemic, adds more challenges to
applying CLIL in the Indonesian ELT context, especially in teaching
pedagogical courses. This, at the same time, encourages the lecturers to deliver
the teaching-learning process in online mode using appropriate ICT tools or

online learning platforms. Even though the course is delivered through online
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learning as the only choice during the covid-19 pandemic, it substantively covers
the necessary characteristics of Micro-teaching. This course still accommodates
the ability to understand the basic concepts of pedagogical skills, develop
teaching material and demonstrate the reflective teaching and learning process.
This also suggests that online peer review and discussion forums could provide
potential learning®. Besides, this online course enables students to produce and
use the learning materials effectively*” , and the involvement of ICT could help
students develop instructional design skills?.

The implementation of CLIL in an online context enables lecturers to
creatively create their online, authentic material*®, and it might increase
students’ creativity and experience sharing®. Besides, it could also improve
students’ performances in this digital area®! as future teachers in using digital
tools to support the teaching and learning process. On the other hand, this

situation also challenges older lecturers who are commonly categorized as
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digital immigrants® though it is not the age that determines them, but their
competence and experience with ICT categorize them®:. The ability to use online
platforms might have an important role in achieving CLIL objectives®, and it
can enhance students’ personalized learning®. In other words, the
implementation of CLIL in a Micro-teaching course through an online mode
would bring different challenges for lecturers and students, yet it is still hoped
to provide them with well-prepared pedagogical competency as future teachers.

The implementation of online CLIL should not be the fallibility factor of
delivering the course. Using technology as media in teaching especially CLIL
context, is expected to enhance or optimize the teaching and learning process®®.
Even though the implementation of CLIL raises pros and cons, students might
love to encourage CLIL implementation in the learning process®’. The use of
technology in the CLIL context should be well-prepared®® as this would affect

the output of the teaching and learning process in which CLIL is applied.
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Integrating technology in CLIL environment might develop an online
environment that is meaningful to enrich content and language®. It seems that
the challenges of integrating technology and CLIL in ELT contexts might vary.
It depends on how the institution can provide an online environment that
encourages the use of technology in language teaching.

Based on the aforementioned researches, which have already been
conducted, the focuses of the researchers were mainly on exploring the efficacy
of CLIL in improving intercultural awareness and self-confidence and
confirming the claim on the efficacy of CLIL in empowering both content and
language mastery. Most research was also carried out at secondary levels. In
Indonesian ELT contexts, research rarely tried to delve CLIL implementation in
private higher education, especially how it should be planned, implemented, and
assessed. It is also important to figure out how the implementation of CLIL
could affect students’ content and language competence and how they could
perceive CLIL implementation in online Micro-teaching courses. These

characteristics should be considered in implementing CLIL to achieve its goals.

1.2 Problem Identification
CLIL, as an innovative approach, has already become widely accepted
all over the world. This approach has already been used in Indonesian ELT

contexts, though it is less popular than English as a Medium of Instruction
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(EMI). As one of the innovative approaches which accommodates 21%-century
learning, it might be applied as one of the solutions to face much more complex
elements of successful education. Based on the strategic plan of Unmas
Denpasar, the focus is directed toward an excellent teaching university in which
an international teaching network becomes one of the main objectives. In line
with the strategic plan and to achieve the vision and mission, ELESP has
designed a curriculum that focuses on developing graduates who are competent
professionally and pedagogically. That is why, the focus is placed on the ability
to comprehend both content and the target language (i.e., English).

In the present study, the problem identification would give guidance in
conducting the present research. It would be useful to specify the area of the
research by focusing on the problem, for narrowing the area of the discussion is
important to make fruitful findings. This study is mainly intended to delve into
the implementation of CLIL in ELT contexts of private teacher education. This
research explores the planning, implementation and assessment of CLIL in
Indonesian ELT contexts along with the effects on the students’ content and
language competence and perceptions. This problem identification would
underlie the present study to yield worthwhile research findings that can be
generalized to broader areas of ELT contexts. The problems of this current
research can be identified as the following elaboration.

1. CLIL has been newly applied in which the integration of content and
language should take place in content courses, including pedagogical

courses. Thus, it is necessary to figure out how it is applied to develop
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the professional and pedagogical competence of the students who might
be future teacher candidates.

. Some lecturers who taught pedagogical courses sometimes focused more
on the subject content, and limited focus on language (i.e., English) as
the language of instruction was applied. In other words, they used Bahasa
Indonesia to emphasize the content of the course.

. Many researches have proven that CLIL could improve the students’
mastery in terms of content and language; besides, the effective strategy
of implementing CLIL in ELT contexts, especially in private teacher
education, should be analyzed so that it would optimize its application.

. In applying appropriate strategies to optimize the 4Cs framework (i.e.,
Content, Communication, Cognition, and Culture), lecturers should
make careful consideration during the implementation of CLIL in
pedagogical courses; as a result, it would affect learning progress.

. Micro-teaching is a content course that mainly presents pedagogy
concepts, and these are most likely taught in Bahasa Indonesia. For the
present research, the implementation of CLIL as an approach, especially
in planning, implementation, and assessment, is carefully considered to
ensure that the language used as the medium of instruction is English.
Besides, it is used along the way for lesson planning, simulation, self-
reflection, peer assessment, and lecturer feedback.

. CLIL implementation enables students to enhance not only their
competence in the content of the pedagogical courses but also the

language that is related to the courses. Thus, it is expected that CLIL
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implementation might affect their content and language competence, and
the factors are important to design the future teaching and learning.

7. Various perceptions of CLIL implementation might affect its application
during teaching and learning. Therefore, it is also essential to determine
how students perceive CLIL to improve its implementation. Their
perceptions are important so that further development of CLIL

implementation might be done.

1.3 Research Limitation

This present research was mainly conducted at Unmas Denpasar,
especially in one of the study programs in the Faculty of Teacher Training and
Education, the English Language Education Study Program (ELESP). In
general, the present study was also restricted to exploring the implementation of
CLIL in online Micro-teaching course at private teacher education institutions
in Bali. CLIL implementation has already been adapted as one of the
methodological approaches in the study program by some lecturers who taught
pedagogical courses to create an adequate English learning environment that can
enrich students’ professional and pedagogical competence.

In addition, the specific limitation of the present study was obviously
directed toward exploring the following areas:

1) the planning, implementation, and assessment of CLIL implementation
in ELT contexts of teaching pedagogical courses, that is Micro-teaching

in online teaching;
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2) the effect of CLIL implementation on students’ content mastery and
language proficiency in online Micro-teaching; and

3) the students’ perceptions on the implementation of CLIL in online

Micro-teaching.

1.4 Research Question
As what has been aforementioned in the background of the study, the
present study was focused on delving CLIL implementation in private higher
education. It is interesting to explore because researches dealing with the
implementation of CLIL in the Indonesian ELT context are rarely found. To
carry out this research in well-directed scientific steps, the research questions
were carefully constructed to give a scientific direction. This is important in
order to make sure that the answers to the research questions can be scientifically
figured out during this study. As a result, the present research is mainly intended
to explore the following research questions:
1. How is the CLIL approach implemented in the online Micro-teaching
course at ELESP, Unmas Denpasar?
1.1 How is the CLIL approach implemented in planning for the course?
1.2 How is the CLIL approach implemented when delivering the basic
pedagogical concepts of the course?
1.3How are the content and language assessed during the CLIL
implementation?
2. How does CLIL implementation in online Micro-teaching affect

students’ achievement in the content and language?
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2.1 How does CLIL implementation in online classes affect students’
achievement on the content of Micro-teaching course?

2.2 How does CLIL implementation in online classes affect students’
achievement in the language in the context of a Micro-teaching
course?

3. How do students perceive the implementation of CLIL in the online

Micro-teaching course?

1.5 Research Objective
A scientific study is carried out to figure out the solution to the previously
mentioned research questions, which is the main objective of conducting this
study. In other words, every scientific research is usually carried out to pursue
the research objectives, which are closely related to the research questions that
have already been previously stated. The research objectives are important to
direct the current research so that the research findings would benefit the related
parties. The objectives also show the procedural stages that should be conducted
during the research. Besides, the present study is carefully carried out to meet
the specific purposes that are intended for this study as follows:
1) explore the planning, implementation, and assessment of the CLIL
approach in online Micro-teaching course;
2) investigate the effect of CLIL on students’ content and language
proficiency in Micro-teaching course; and
3) find out the students’ perceptions on the implementation of CLIL in an

online Micro-teaching course.
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1.6 Research Significance

The findings of the present study, furthermore, are expected to contribute
to both theoretical and practical benefit particularly in developing the field of
study that is related with analyzing the strategy and effect of CLIL
implementation towards the students’ professional and pedagogical
competence. The significance of the present research findings is expected to give
supporting details concerning the present research area. As a result, the present
research findings are expected to yield theoretical and practical significance that
contribute to the related areas. The theoretical and practical significance of the
present research could be briefly and concisely elaborated as follows.

Theoretically, the findings of the present study are expected to provide
new supporting theories in accordance with the implementation of CLIL in ELT
contexts which can be used as supporting theories. The research findings are
expected to support the theoretical foundation of CLIL implementation in ELT
contexts of private teacher education. In addition, the finding of the present
study is also used to add and complement the previous studies related to the
implementation of CLIL as methodological approach especially in teaching
pedagogical courses in ELT context in Indonesian private teacher education.

Practically, the findings of the present study are expected to provide some
information to the lecturers, institutions, and other researchers. The findings of
the present study are expected to provide the lecturers with information on the
strategy dealing with the implementation of CLIL in ELT contexts so that they
could develop their own CLIL implementation. Furthermore, the institution, in

this case, teacher education faculty, could adapt the implementation of CLI to
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optimize the quality of their graduates, especially regarding their professional
and pedagogical competence. Finally, the research findings are expected to yield
comprehensive information so that future researchers who would like to conduct
a research related to the implementation of CLIL in ELT contexts could enhance

the researches by revising the fallibility of this study.





