APPENDIX

Appendix 1.

Instrument of this study.

1. To identify the kinds of English reading materials needed by inclusive students
at SD N 2 Bengkala:

a. Observation

Program Tahunan (PT)

PROGRAM TAHUNAN dalam pembelaj aran

BAHASA INGGRIS

Bahasa Inggris fase B,

Satuan Pendidikan :  SD Negeri

Kelas/ Fase : IV (Empat)/B
Tahun Pelajaran © 2024/2025
: Kelas IV, semester 1 dan
No | Lingkup Materi Alur Materi Pembelajaran ‘;l,:t:zi
. oo I- Peserta Qi mampu mengekspresikan akintas sehart 2, tahun pelaJ aran
Unit 1 hari menggunakan verb ing dan mampu membuat

’ kalimat dengs ! ;
1 | What Are You | 1Matcensan kaliamat berdasarkan aktivitasnya.
menggunakan f

Doing? e 2. Peserta didik mampu membuat kalimat dengan .
verb ng cosiai e At 2024/2025, di SD N 2
= Menghitung 1. Peserta didik dapat mengidentifikasi angka 50-100

Unit 2 3
5 There are 67 benda dengan dalam Bahasa Inggris.
“ | Enelish Books | menggunakan | 2. Peserta didik dapat menghitung benda dengan Bengkal a

& % | angka 50- 100 menggunakan angka 50- 100 dalam bahasa Inggris .
Unit 3 MEmhiin: 1. Peserta didik mampu mengidentifikasi preposisi dalam

kalimat dengan

3 | My Living Room konteks ruangan-ruangan yang ada di dalam rumah dan

is Beside Kitchen | MCnggunakan dapat membuat kalimat dengan menggunakan preposisi.
preposisi
e | gy | e G s e
4 Cici Cooks dilakukan - s e e

dilakukan beserta waktu pelaksanaannya, example: every
morning, every night, every day. etc.
1. Peserta didik mampu menyebutkan benda — benda di

in The Kitchen | beserta waktu

g R, Reh dalam ruangan dengan baik dan lancar.
Wyt o 2. Peserta didik dapat menulis kalimat yang berkaitan
Y et ruang: dengan benda di ruangan
Hali Sendabeadadi | ¥ gle :?“r::l‘t:&n:;ampu mengenal benda-benda di dapur dan
6 The Stove is dapur dan di

2. Peserta didik mampu merespon pertanyaan tentang
pertanyaan tentang aktifitas di ruangan
Cadangan

In The Kitchen | kamar mandi

Unit 7 Aktivitasdi L S'els‘erla didii{ Zlfnpl:x m::ln)ge’r’uﬂi ak(:%\;ifasjylkrtxvitﬁs di
I Can Make Fried | dalam rumah alam rumah dikaitkan dengan modal auxiliary can.

2, S i s singka y
7 Eggn The dengan modal 2. Peserta didik mampu membuat teks singkat tentang

= 5 aktivitas di dalam rumah dikaitkan dengan modal
Kitchen auxiliary can ] e
auxiliary can.
) Penggunaan 1. Peserta didik mampu mengidentifikasi waktu dengan
Unit 8 waktu dengan
8 : menggunakan jam analog.
Be On Time! menggunakan
TNy 2. Peserta mampu berdialog tentang penggunaan waktu
jam analog S S penge
Unit 9 Kegiatan schari- | 1. Peserta didik mampu menycbutkan kegiatan schari-hari
9 | 1GotoSchool | hari menggunakan simple present dan mampu berbicara
after menggunakan tentang kegiatan sehari — hari dalam hubungannya dengan
Having Breakfast | simple present waktu.
Kegiatan sehari-
Unit 10 hari dengan 1. Peserta didik mampu mengungkapkan dan menuliskan
10 | He Always Gets | menggunakan kegiatan sehari-hari dengan menggunakan adverbs of
Upat5 O'clock | adverbs of frequency (always, usually, sometimes, never)
frequenc;
Unit 11 1. Peserta didik mampu mengidentifikasi jenis-jenis
1 How Do You Go | Jenis-jenis kendaraan.
to kendaraan 2. Peserta didik mampu membuat kalimat sederhara tentang
School?
1. Peserta didik mampu mengidentifikasi jenis-jenis
Unit 12 trasportasi.
12 | He Goes to School | Trasportasi 2. Peserta didik mampu menyebutkan kembali kalimat yang
by Bike berkaitan dengan trasportasi yang biasanya digunakan

dalam kegiatan schari-hari

Cadangan
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Alurtujuan pembelajaran

(ATP) dalam  mata
pelajaran Bahasa Inggris,
fase B, untuk kelas 1V,

Hlemen CP Linghup Materd Tujusn Pembelajsran Matert Wakiu
T i
Where docs i caf?

13  Poscta ik s gl bers bl i dopar da i |t Z
Memna-Memien | uike|* R S i | P 700 ok o b o,
Menuli - Mempresentasian |l The Kitchen | & P65 didlkmampu mesespon petnys ttang o ek

pernyin entng ks i mangen iacmes by, shampos,
ons «
Hlemen C¥ Lingkup Materi Tujuan Pembelajaran Materi Fokus bahasu Wakta
Peserta didk . mengenah ki tas aktv s ds dalm | i
M » ) | Wt can you da?
Mensimal - Berblears | oS Fried | Tmsh ékaithan degan o ausiry Aksiias di dalars ruah i ron
Meaulis - Mempresentaikan | Eggin The Kichen |+ festaditlh manps e oy garay dongaa Y | Fry, ke arest, boil, et ply
Membaca - Memirsa © Poscra diik g mergide ik wakts dengan T
dm . e ggunakan jam nalog P ke S| Whardo ym doatsino'chck?
Meayimak - Berbicars it . = TCook, Brush your teeh, Week, Toke o
dmn s i | b, Getup. Go o school, Py, Have
Menulis Kegistan schuri ok, | eORRILaD sinple present | bl play, Prepars to Schoot
Menyimak - Berbicars Uit 10 G o
n e Atway K - | Atways, et 1y,
Membaca - Menirsa a150'dock frvquoncy By, somctimes,neve equency
Menyimak - Berbicars & Paseria didik mampu mesgideifkas feisjes Kerdaraimn, [Fiowdoyeu go o school?
How Do You Gotn | & end Truk. plasc, trn, bus. Pocish.
Menulis - Schoot? Lendaraan tosysle, beloptesbut, s bk
it Bokace an & Pescrta Gidik mampy meagiGeaiTkas i Jes Faipoms
- e Comtotebn [ & Poute kg meysban embol bl e | | —
oAy 3 it dengin o yang bivsanys dignaka dali
Menbch - s by Kegiaian sohr-hor
Mengeaii 4
KepslaSD Negeri Guru Kelas 1V
i

tahun

2024/2025 di SD N 2

pelajaran

Bengkala.
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CAPAIAN PEMBELAJARAN BAHASA INGGRIS
FASE B

Pada akhir Fase B, peserta didik memahami dan merespon teks lisan dan visual sederhana dalam bahasa
Inggris. Dalam mengembangkan keterampilan menyimak dan berbicara, peserta didik mengikuti/merespon
instruksi atau pertanyaan sederhana dalam bahasa Inggris dan membagikan informasi dengan kosakata
sederhana. Peserta didik merespon berbagai teks/gambar secara lisan dan tulisan sederhana dengan alat
bantu visual dan komunikasi non-verbal. Pada Fase B, peserta didik dapat berinteraksi dengan menggunakan
bahasa Inggris sederhana.

ANALISIS CAPAIAN PEMBELAJARAN BAHASA INGGRIS PER ELEMEN

FASE B

ELEMEN

CAPAIAN PEMBELAJARAN

Menyimak -
Berbicara

Pada akhir Fase B, Peserta didik menggunakan bahasa Inggris untuk berinteraksi dalam
lingkup situasi sosial dan kelas, yang dapat diprediksi (rutin) menggunakan kalimat dengan
pola yang sesuai dengan konteks yang dibicarakan. Peserta didik mengubah/mengganti
sebagian elemen kalimat untuk dapat berpartisipasi dalam rutinitas kelas dan aktivitas
belajar. Peserta didik memahami ide pokok dari informasi yang disampaikan secara lisan
dengan bantuan visual, serta menggunakan kosakata sederhana. Peserta didik mengikuti
rangkaian instruksi sederhana yang berkaitan dengan prosedur kelas dan aktivitas belajar
dengan bantuan visual.

Membaca - Memirsa

Pada akhir fase B, Peserta didik memahami katakata yang sering digunakan schari-hari
dengan bantuan gambar/ilustrasi. Peserta didik membaca/memirsa dan memberikan respons
secara lisan dan komunikasi non-verbal terhadap teks pendek sederhana dan familiar dalam
moda tulisan atau digital, termasuk teks visual, multimodal atau interaktif.

Menulis -
Mempresentasikan

Pada akhir fase B, Peserta didik
gambar dan salinan tulisan. Dengan bantuan guru, peserta Elemen Deskripsi didik
menghasilkan beberapa teks sederhana kata/frasa sed dan gambar.
Peserta didik menulis kosakata sederhana yang berkaitan dengan lingkungan kelas dan
rumah dalam bahasa Inggris menggunakan ejaan rekaan

ide dan ya melalui

Kepala SD Negeri ..........ccoouvnnnns

.............................. 2024
Guru Kelas IV

Mengetahui

NIP. ...

NI s o e

Capaian

(CP) kurikulum merdeka

pembelajaran
belajar untuk
pembelajaran Bahasa

Inggris, fase B, Kelas IV,
tahun

2024/2025, di SD N 2

pembelajaran

Bengkala.
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PROGRAM SEMESTER
BAHASA INGGRIS.

Sauan Pendidikan SO Negen .
Kelaw Semester IV (Empat) Gani
Fae B
Tahun Pelsjann 2042025
Aok | Jul Agwtns | September | Okober Nopember | Desember
Linghsp Mteri Tujusn Pembels
ehop e Wakts 3 aa[as el E 2 [3]e 1[3[4]s
1. Peserts ddik mampu mengekspresikan abisitas schart-ban
Unit 1 menggunakan e b ing dan mampu membuat kaliamat
What Are You berdasirkan aktivitasnya
Doing? 2. Peserta didik mampu membuat kalimat dengan
menggunakan verd ing
Pengayasn & Remidial
Asesmen Formatif
1. Peserta didik dapat meng deraikasi angka $0-100 dalam
Unie2
Tainéd Bahas Inggris.
o Boaks | 2 P ddik dapt meaghiang bods dengan
gl . k. igka $0- 100 dalam bahasa Inggris
Pengayasn & Remidisl
Ascsmen Formatif
s “’- 1. Pescrta didk mampu mengidentfkasi prepanis dalam
l’" Konteks ruangan-ruangan yang ads di dalam rumah dan
Wt i dapat membuat kalimat dengan menggunakan preposisi
Pengayasn & Remidial
Asesmen Formatif
Uaita |- Pesrt duk mamp merespan peranyaan et brbicara
Prer) fentang kegiatannya sehari-hari di rumab. Kegiatan yang
BT ": i dilakukan beserta waktu pelaksanaamya, example: every
9 Kiichen ‘morning, every night, cvery diy, etc.
Pengayaan & Remidial
Asesmen Formatif
1. Peserta didik mampu menycbutkan benda - benda di dalam
Units
Wiennk ruangan dengan baik dan lancar.
My Pencity | 2 Poserta ik dapat mendis klimt yang berkaitan denpan
bit i benda di mangan
Pengayan & Remidial
Asesmen Formatif
Alokasi ul Agwtus | September | Oktober pember | Desember
Linghsp Materi Tujusn Pembels = P
thep e i Wakta 3 r[3[a[s 2Tl 3«5 [ 23] 1[3[4]s
1. Peserta dudik mampu mengenal benda-benda di dapr dan &
Unito ki ndl
TheStmels |, i S "
10 The Kb | Pt Gk mampatcrspon ety cng
Pengayan & Remidial
Asesmen Formatif
Cadungan
Mengetahui 04
Kepala D Negert ..... GuruKelas IV

NI,

Program Semester
(PROSEM) untuk
pembelajaran Bahasa
Inggris, fase B, Kelas IV,
tahun pembelajaran
2024/2025,di SD N 2
Bengkala.
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ALUR TUJUAN PEMI
ANASA MoORIS
Negeri
1V (Emput) /8
2024225
Baima Tuhan Yang Mk £ M
& Nakah 3 BSKAD No 33 Taun 2022 Peviuhon 5% BSXAPNo.§ Tahun 20

ernat Krit s Kreatit, B gotong royong: Berkebhineksan Global
o

pata Kurkulum
oy Nert WorGw e Buku Gurs sk 50 K oas
Mk A Techow's 8ok fr Elementary Schol - My Mext orda Grae 4 Pt
meran Pk an X oy ar, R, Don T g Reptoh
. My»—uwuuov-ﬁtlmusnumsn K el
Al Al Sents B ock fr Elmentary School yn-xwuu-cun-lw\;
oy, Rl e, D an T ehnolog Reputih indones

JEVLCTeun, IS8 978 602 264 5081 (A lenghap) 158N 978,602 244-510.4 (A1 )

[EYLCTemn, 158N 078 602244 5111 (i L), IS8 - 978.402 244 513:5 (d )

o Vg msmiet et K00
o Ik bemkia g0 4
Elomen CP | Linghup Maser | T umn Pevbeajeren Matert |v'-n
& Pamria ook mampu. i Ak e T
Menymak _ Burbicars iy hart enggueakn verb 19 don . .
an WhatAreYau e v Mambuattires dengw
Menudis: Mampr esentadh an Dang? & Powrta & &k mampu memtust kel ma dengen - e
i ver i0g
- P—u -an dpat mengudent fikas angka S 100 dulam T
Membacs - Mamirss unn 2 o ey gl hore?
dan Theewas7 | P on e o xy, smveey, gy ity
u-mmdvl
L Proerta
yLivngReomie | Lortes g g g e G ket donge
Bemide K itchen et rrierribat kalirrat dengen men gnakan orepos s L P
| & Pusrta dhd mampu me espan | o berbicars 1
Memek Sarticws ke Teng himarya s i s e K egis Kegiman yong ol shikan beserta
Bk et e oy | wik
Membaca - Mamirea e SN e | |
& Prerta thkk marmpus ma ctuthan benda tenda  delam
Membaca - Mamicss " oo o Senda - tandad deam
& Posertn dickik dapat menu s katimat yong berks tan dengan | 9™ |
Eleman CP Tujuan Pambelajaran Matert Fokus Baham Wkt
1 o @ g T e i s 1
e e i o
o P o g bt s ok
Mambaca - Mamirs W SO ~..mu- Gam bow, pan
¢ o Pomri Gk margu mespon patnrem g Vo marh sove frying gan.w .
Moruss- Mampr smtask an el il o ke oo b, oo, |
Linghup Matert Tdum Parbdajoran Motert Fokusbaham W
T 1a ki i mangendl okt T ey
ot o vt gt | Yot 7
9910 The Kiichen | * PRSI 7. ks ost toil, ety
unne Pnggunamn waktu dengm I
onTime |,
I Unit 9 - T | Cook. Brush your eeth, Wark. vn- T
1 6o 10 Schod afer bh, G et s G oo whod, Pray,
| Heira8redive | brektos, Py |
e
WeAtwaysOusUp Always scmetieran sy, never
Py ey l'wy(lnlrn nialy, mmetimes never) epsncy |
unit 11 & Paaern 8K s gl dant ke i oA KRR BT
HowDoYarGote |4 hwaris da
Schoot? Voo |
P & e ks e i e e et
& Praerta kg ey uthan o R R — i i, A
byBike ogiatan on m har)

Tujuan Pembelajaran
(TP) untuk pembelajaran
Bahasa Inggris, fase B,
Kelas IV, tahun
pembelajaran 2024/2025,
di SD N 2 Bengkala.
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Satan Pendidikan SD Negeri
Semester 1V (Empat) / Ganjil
B

r.n..n Pelajaran
(o

b D,
Alokasi Wakin 2x 2 x35 Menit

KOMPETENSI AWAL
Slasia e magriiighion bagiis G NS Tl
& Siswa mampu menghasilkan kalimat wentang keg) creka.

PRONILFRLATAR PANCABIA
an, Bertakwa Kepada Tuban Yang Maha Esa, Dan Berakblak Mulia;
* Mandi:

Bergotong royong.
@ Berkebhinckaan Global

SARANA DAN PRASARANA
Kementerian Pendidikan, Kebudayaan, Riset, Dan Teknologi Republik Indonesia, 2021
My Next Words Grade 4-Buku Gurw untuk SD Kelas 4

iementary School - My Next Words Grade 4

d lengkap), ISBN 978.602.244-510-4 (Jilid 4)
& Kementerian Pendidikan, Kebudayaan, Risct, Dan Teknologi Republik Indonesia, 2022
My Next Words Grade 4-Buku Siswa untuk SD Kelas 4
lementary School - My Next Words Grade 4

ISBN | 978-602-244-511-1 (Jilid lengkap), ISBN : 978-602.
& Lembar Kerja Siswa, Laptop, Handphone, LCD Proycktor
& Alat atau Gambar Peraga

4 Alat Tulis. Spidol, Crayon, Buku Gambar

244-513-5 (Jilid 4)

A TUSUAN PEMBELAJARAN
Capaian Pembelajaran :
M apleal = Behiciie
Sdik menggunaken bahacs Inggris usmk berinterskst dalarm

up stuasd sosiel dan kees; yang dapat

.n.pma.n... (rutin) menggunakan kalimat dengan pola yang sesual .m.g,... konteks yang dibi
didik 'ntllul‘!lh Eaieel iR dnie o or i opat berpartisipasl dalem rutimitas qretsigprind
aktivitas belay a didik memahami ide pokok dari mformasi yang disampaikan secara lisan dengan

antane itk borta msticspsaakoon bovakista vedarhund. Pastcts Ui g ioutl roagiatin vkl wodisimme
yang berkaitan dengan prosedur kelas dan aktivitas belajar dengan bantuan visual

Menulis - Mempresentasikan
4 Peserta didik mengomunikasikan ide dan pengalamannya melalui gambar dan salinan wlisan, Dengan bantuan
guru, peserta Elemen Deskripsi didik menghasilkan beberapa teks sederhans menggunakan kata/frass
sederhana dan gambar. Pescrta didik menulis kosakata sederhana yang berkaitan dengan lingkun,

rumah dalam bahasa Inggris menggunakan cjaan rekaan

Tujunn Pembelajaran ©

& Siswa mampu mengekspresikan aktivitas schari-hari menggunakan verb ing dan mampu membuat kal
berdasarkan aktivitasnya.

& Siswa mampu membuat kalimat dengan menggunakan verb ing

B FE\IAIIA“A" BERMA.
i siswa .n.,.x untuk mengungkapkan menghasilkan kalimat tentang kegiatan mercka

€. FOKUS BAMASA

- Apa yang sedang kamu lakukan?
= Apayang dia lakukan?

Going, singing, playing. = Pergi, bernyanyi, bermain,

having breakfast, watching. swimming, Sarapan. nonton, berenang.

D. KEGIATAN P AJARAN
KEGIATAN PENDAHULUAN

4 Guru menyapa dan memberi salam, mengecek kehadiran, kebersihan dan kerapian siswa
& Kelas dilanjutkan dengan do’a dipimpin oleh salah seorang s

& Guru memastikan bahwa scmua siswa dalam keadaan schat

KEGIATAN INTI

Let's Simg.
& Guru menyapa siswa
4 Guru mengajak siswa untuk menyanyikan lagu pada halaman
Ok children, today we are g Do you like singing?
Ok anak-anak, hart ini kit akan bernyanyi. Apakah kamu senang
bernyanyi?
& Guru memberi contoh menyanyikan lagu pada hala
& Siswa menyanyikan lag:
4 Guru mengajak siswa untuk mencbak apa yang sedang dilakukan guru
di depan kelas.
What am 1 doing? Singing.
Apa yany saya lakukan? Nyanyian

02

Look and Say
4 Guru meminta siswa mengamati gambar pada h-lnmun 5.
4 Look at the picture on page 3-5. What are they doin
Perhatikan gambar di halaman 3-5. Apa yans: i ohian?
& Guru meminta siswa untuk membacakan kalimat yang ada pada hala
man 3-5.
& Guru membetulkan beberapa pengucapan yang belum benar.
& Guru meminta siswa untuk menirukan pengucapan kata yang benar.
Siswa diminta mengulang peogucapan secara mandiri untuk hal 3 - 5.
Contoh kalimat guru
Let's read and say together
Mari kita baca dan ucapkan bersama

Pair work
& Guru memeragakan xatu kegiatan di depan kelas.
“Let’s guess what am 1 doing?* “Avo tebak apa vang aku lakukan?*
Siswa: “you are singing"” “Kamu sedans; bernya
4 Guru meminta bebrapa siswa memeragakan kegiatan yang sedang mereka lakukan. Siswa yang lain mencbak
kegiatan yang diperagakan teman di depan kelax
& Guru membagikan kartu bergambar pada masing-masing siswa
& Guru meminta dua anak melakukan tanya jawab dengan memperhatikan gambar pada kartu dan bertanya
“what is he/she doin;
wpa yang dia lakukan "
& Siswa melakukan tanya jawab sccam berpasangan denagn menggunakan kartu

Look and Write
4 Gura menunjukkan gumbes sebunh keglatan din bertanve, “Whar &s bo delngT™ "Apa i dia auton?”
& Siswa mengamati gambar dan menjawab, “Dimas is swimming™ “Dimas sedang berenang
# Guro memiw sisws mengamati gunber pads mhmnn 7 da mvomsnkn eegiatas sopil
“look at the picture! “write what are they d
“lihat gambarnya! “tdislah apa yang b 2INION

u-u. ..4 Write
engajek slews siengarmatl incabor C'cl yang sedan sscspan di Uaatin
Pyt o Ppicture, listen w my sentence and write™
“Likat gmbarmpe, dengarkan kalimatts dom mlislah”
+  Guru membacakan kalimat sesuai dengan gambar, siswa menuliskannya di bawah gambar
“Number one, Lill is having breakfast.
Nomaor satu, Ll sedang sarapan.
& Guru melanjutkun membacakan kalimat selanjutnya.
i i o, Thiy e B Earin
Non fereka membelt ku
M e P, Jaah e o fHRads o AT JOSTN,
omor tiga, Joshua dan kawan-kawan sedang bermain sepak bola
.-v.u-m Sour, Aisyah is studying Math.
mor empat. Alsyah sedang belajar Matematika
A-mn/rw. they are reading book.
Nomor lama, mereka sedang membaca buku
Number six, they are studying English.
Nomor enam. mereka sedang belajar bahasa Inggris
Number seven, Made i washing his hands.

Modul ajar kurikulum
merdeka, untuk
pembelajaran Bahasa
Inggris, fase C, Kelas VI,
tahun pembelajaran
2024/2025,di SD N 2
Bengkala.
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Mumber aipht o ,-,a.,
Nomor delapan. mereka ntldng bermain kelereng.
Number nine, Cici is some books.

o, Cici sedang meminjam hel uku
i prenen v rnelsiaian oo Bar Mo Ve

Look and Write
4 Siswa diminu mengamati gambar dan contoh kalimat tcotng kegiaan yang dilakukan scria tempst

un .
bolrorss i surs: “look at the plcrure, what s .r.uu- Doing?/what are they Joln‘r
2 /apa yang mereka lakukan?

4 Guru mengajak siswa _ng’mnlumbupld.hlm.n fhit
“Look at the picture, what are they doin
R b b e Yot B Sakilasit™
# Slows menuliskan katiriut yanig somai dengan ganbar yang s di buk siewa halarosn11:12:
Cont < “let’s write the semtence on your buol
“Avo tulis kalimatnya di poriy

My New Words
4 Pada tahap ini siswa diajak untuk menyebutkan kembali semua kosakata yang telah dipelajari schelumnya
dengan benar.
"Let’s say together ; going, eating, etc™
“Misalkan: pergi, makan, dil”
KEGIATAN PENUTUP
+ Quru memberikan penguatan dan kesimpulan
&, Siwe dhadit dan riforman dart siswa laii

salah satu persatuan, dan toleransi.
P d e o plmpua e

E. ASESMEN / PENILAIAN
@ Asesmen Pengetahuan
Kunei.

LKPD-1 LKPD-3
Look and Write Listen and Write™ What are They Doing?
Look at the picture and write your friend’s activides.  Fxample -
1 Joshus is swimming. 1.Cici ix eating in the cantecn.
berenans. ics ckan di kantin.

2.Cici is cating. 2. They are buying cakes.
Cici sedany makan, rereka e
3 Jnsti s wesilng: 3. Joshus and friends are playing footbail.

fashua sedang tiduw Joahiud dar teman-semannya tang Bermali bola

i i skipping. 4. Aisyah ix studying m:
Cici dan teman-temannya sedang bermain lompar tali  Alsyah sedang M./..— Siemaiiia.
S.Aisyah is watching TV. the book.
Aisyah sedang menonion 1v.
6.Made is

Made sedang berjatan.
Fninde writing.
Made sedany menulis.
8. Made and Joshua are drawing.
Made dan Joshua sedang mengsambar.

Aisyah sedang meminjam hdnlmpa buku di

perpustakaan.
1LKPD.3
Look and Write
L. The students are playing in the schoolyard.
Para siswa sedang hermain di halaman sekolah
2. Made is cating ai the canteen.
Made scdang makan di kantin
3, Th students are rending book kin the library.
S heyare re seudying i I e
Adersit setang Selaiar masemaitha ot reatigon hel.
5, Tostiia ani Biahds nre playiniy foothall a i schoolyasd
Joshua dan sekolah.
6. Am.mcic.m-nm.mmm:unm
Atsyah dan Ci ai ket

B Asexmen Keterampitan
Instrumen : LKPD-3
Siswa menuliskan kalimat yang sesuai dengan gambar
Rubrik Penitaian Menulis
Mekanik
Akurasi
No. Nama Siswa « 5 Ketuntasan (tanda baca,

dst

F. PENGAYAAN DAN REMEDIAL
Pengayaan
- anmtwmnnmlmmﬂ-m.wmwlﬂm

Remedial

& Remedial diberikan kepada siswa yang membutubkan bimbingan memahami matcri atay pembelajaran
eagolung, Seat mersacesg beyiaian peugayess, '«In Wm mengenai diferensiasi contohnya lembar
belajar/kegiatan yang berboda dengan

G. REFLEKSI
Refleksi Guru

-
Ape Kendala
ini?

-
-
- mpnnn-pinym.mnqn i
& Tuliskan satu kata ‘pada unit ini?

mengikuti i unit ini?
ini?

Refleksi
& Siswa fisan apa. inya hari ini

Dolam kegiatan Let's write, guru mengajak siswa mengamati gambar, dan kemudian siswa menuliskan kata

st Kalint Sung souel denghns g

Look and

Mnuymm.dm.m_\hmummubdmlmm
pertanyaan.

4 Look and say
Db Sealonin Lock e ey by seomp Aot ol i Noecion i esiesion by st ot

yang guru ucapkan.

Look and write

D S Lok st wen: o Kata i is

My new

Ikh_kzﬁtn y guru dapat

B momgigatian Lerabali Koasep yert siewa (SN pelopis:

Guru Kelas IV

Mengetahui
Kepala SD Neger ..
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Lembar kerja peserta

didik (LKPD) dalam

LEMBAR KERJA PESERTA DIDIK - 1
,“': i‘ o0k m@ Look at the picture and
e? L (Leelend write your friend’s activities.

i @
”

modul ajar kurikulum

merdeka, untuk

Josuale_____ Alsyah .;7° pembelajaran Bahasa
”I . ﬁ« Inggris, fase B, Kelas IV,

m’ p . tahun pembelajaran

3] s O 2024/2025,di SD N 2

5>
[ Bengkala.
et M g
©

& 2
i ===

Lembar kerja peserta
didik (LKPD) dalam

modul ajar kurikulum

LEMBAR KERJA PESERTA DIDIK - 1
mwr y :
(-~ Look at the picture and
°?° i Eﬁlﬂm write your friend’s activities.
& @ merdeka, untuk
”

pembelajaran Bahasa

::;;; vl Inggris, fase B, Kelas IV,
Q‘ & G @ tahun pembelajaran
F’r w 2024/2025, di SDN 2
Cioils_____ u:ua - Bengkala.

L2 ﬂ’ &

B %ﬂ@

)

Cici and her friends are

Joshua and Made are
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drove took pictures

Bahan Ajar dalam modul
ajar kurikulum merdeka,
untuk pembelajaran
Bahasa Inggris, fase B,
Kelas IV, tahun
pembelajaran 2024/2025,
di SD N 2 Bengkala.

Dokumentasi interview
dengan Kepala sekolah
dan wali kelas IV di SD
N 2 Bengkala terkait
dengan materi dan media
pembelajaran yang
digunakan dalam belajar
Bahasa Inggris.
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Dokumentasi interview
dengan siswa siswi kelas
IV di SD N 2 Bengkala
terkait dengan media
pembelajaran yang
diinginkan dalam belajar
Bahasa Inggris.

/)

|

il

Dokumentasi interview
dengan siswi bisu tuli
kelas IV yang
didampingi oleh guru
bahasa Isyarat di SD N 2
Bengkala terkait dengan
media pembelajaran yang
diinginkan dalam belajar
Bahasa Inggris.
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DATA SISWA KELAS IV
SD NEGERI 2 BENGKALA

Z
=

NAMA

KETERANGAN

KOMANG DEVI SEPTIANAWATI

KADEK DWI ANGGA PUTRA

| GEDE JANUARTA WIGUNA

KADEK JULI ARTINI

1 PUTU JUNA SAPUTRA WISESA

KOMANG OKTAPIA W.

[ PUTU RISKY SUDARMA W.

NI KADEK SATI PRASETIA DEVI

W lm|N|o v (s jw|n |-

NI KOMANG SITA PRASETIA D.

NN

-
o

| WAYAN SENTANA JULI A.

-
-

GEDE WARSANA

-
~

KADEK WIKAN DINATA PUTRA

-
w

NI LUH YULIANTARI

-
Ky

Data Siswa kelas IV di
SD N 2 Bengkala yang
berjumlah 13 siswa
dengan 2 siswa yang
mengalami keterbatasan
yaitu bisu dan tuli.

Bahasa Isyarat Indonesia
(BISINDO) adalalah
bahasa isyarat  yang
digunakan di SD N 2
Bengkala untuk kelas 46,
sedangkan kelas 123
menggunakan  bahasa
isyarat lokal.
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S I HEGHALL
" ENYELENGEURA

- SEKOLAH INKLUS!

| MUAL19-7-2007.

Papan nama di depan
kelas inklusi yang
membuktikan bahwa SD
N 2 Bengkala sudah
menyelenggarakan
sekolah inklusi sejak
tanggal 19, bulan Juli,
tahun 2007 sampai
sekarag.

i

"

Kelas inklusi di SD N 2
Bengkala.
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This program is to benefit the education and future prospects of Bengkala's children.
The project is in co-operation with
PJ Bupati Buleleng: Ir. Ketut Lihadnyana, M.M.A.
P g: Made Astika, S.Pd., M.M.
of SDN 2 : | Ketut Sulatra, S.Pd.
to whom we are most grateful.

Bali
Children

me"m‘?‘“““ﬁi‘a‘immmx‘;
ent klll, emuda
dan Olahraga

Papan nama perbaikan
kelas inklusi

ViSI DAN MISI
SDINEGER ENG!

1] Terwujudnya Pendidikan Yang Demokrafis, Cerdas, Terompil Dolom

Kolah
ianut, menanamkon disipiin, sepan sontun don budl

sisw mbang s+
Mewvjudkan lingkungon yong nyaman, aman, rindang, asrl dan bersih.
Mencegah ferjadinya pencemaran dan kervsaken lingkungan hidup.

Visi dan Misi SD N 2
Bengkala

JLAHDASARNEGER! 2]
o/ = D
O SEaPiEle)
BENGKALA

?nmm'\\ox\ o
2% : .

'w .ﬁﬂﬁu‘\,ﬂlﬂ§ ,

Papan nama Sekolah
Dasar Negeri 2

Bengakala, yang sudah
dibuka sejak tanggal 1,
Januari, 1978.
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Appendix 2
Reduction of the data

INSTRUMENT INTERVIEW GUIDE FOR NEED ANALYSIS PURPOSES
Research Question: 1

A. Grand Theory: This research is based on the Inclusive Education Theory, which emphasizes providing equal learning
opportunities for all students, including those with special needs. Inclusive education ensures that students, regardless of their
abilities or disabilities, can participate fully in the learning process. It aligns with the Universal Design for Learning (UDL)
framework, which advocates for flexible learning environments that accommodate diverse learners. In this study, inclusive
education is examined in the context of media adaptation for students with special needs, ensuring accessibility, engagement, and
effectiveness in supporting their learning experiences.

B. Conceptual Definition
The need analysis in this study focuses on understanding the current learning environment, instructional methods, challenges, and
media accessibility in inclusive classrooms. The research aims to gather insights into:

a. The implementation of inclusive education in schools.

b. The preparation and strategies used by teachers in inclusive classrooms.

c. The teaching and learning process adapted to students with special needs.

d. The use of media and learning materials in inclusive education.

e. The reading comprehension levels of students, especially those with hearing impairments.

f. The assessment methods applied in inclusive learning.

This need analysis serves as the foundation for designing appropriate and effective learning media that support students with special
needs in achieving better educational outcomes.

C. Operational Definition

The research measures various aspects of inclusive education through interviews with teachers, focusing on:
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a. Implementation of Inclusive Education — Understanding how long the school has implemented inclusive education, the
number of students with special needs, teacher training, and sign language proficiency.

b. Preparation for Inclusive Learning — Examining how teachers prepare lesson plans, curriculum selection, and classroom
management strategies.

c. Teaching and Learning Process — Exploring teaching methods, approaches, and challenges faced by teachers in inclusive
classrooms.

d. Use of Media in Inclusive Classes — Assessing the availability and effectiveness of learning media and materials for students
with special needs.

e. Reading Comprehension of Students — Analyzing the literacy level and reading comprehension abilities of students,
particularly those with hearing impairments.

f. Assessment in Inclusive Classrooms — Identifying how learning assessments are conducted to accommodate students' diverse
abilities.

The findings from this research will help develop better learning media solutions tailored to the needs of students in inclusive

classrooms.

D. Blueprint

No Aspects Indicators Question
Number
1 Implementation of The school's experience with inclusive | 1,2,3,4,5
Inclusive Education education, student demographics,

teacher training, and sign language

proficiency.

179



Preparation for Lesson planning, curriculum 6,7,8

Inclusive Learning adaptation, and classroom management
strategies.

Teaching and Learning | Teaching methods, learning 9,10,11

Process approaches, and challenges in inclusive
classrooms.
Use of Media in Availability and effectiveness of 12,13,14,15,16

Inclusive Classes

learning media, variation in media use,

and its impact on students.

Reading Students' literacy levels, reading 17,18,19
Comprehension of difficulties, and the impact of engaging

Students media.

Assessment in Methods of evaluating students' 20

Inclusive Classrooms

learning progress.

inclusive education in

the school.

grade?

special needs are there in 4"

Aspects Descriptors Questions Relevant | Not
relevant
Inclusive The questions were 1. How long has the school v
education at about the students in the been implementing
school inclusive class and the inclusive education?
implementation of 2. How many students with J
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This aspect of the
interview provides basic
information for
analyzing students'
learning media needs.
This information helped
the researcher
understand: The
condition of the
students, and the
potential use of digital
media for learning,
Available resources
indicate that students
need media that can be

used independently.

Besides mute and deaf (kolok)
students, are there any other

students with special needs?

Have you ever attended
training or socialization
related to the inclusive

education program?

How many teachers are able
to communicate using sign

language?

Preparation for
learning

activity in

Questions about how
teachers prepare for
learning activities in

inclusive classrooms

Is the learning process
conducted using lesson plans
and syllabi tailored to the

needs of the students?
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inclusive 7. What curriculum do you use
classes This aspect of the in the inclusive classroom?
interview provides 8. How do you plan classroom
information to adapt management in inclusive
learning media to the education?
special needs of students
in inclusive classes that
implement the
Independent Curriculum.
The learning Questions about learning | 9. What teaching methods do
process in activities that have been you use during learning
inclusive implemented in activities in the inclusive
classes inclusive classrooms. classroom?
10. What approach strategies do
This aspect of the you apply in the learning
interview provides activities in the inclusive
information to design classroom?
more effective strategies | 11. What challenges do you face

in using learning media
and adapting learning
media to the needs of

individual students.

while teaching in an inclusive

classroom?
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Media use in

Questions related to the

12.

How is the availability of

inclusive media used during the facilities and infrastructure to
classes learning process in support the learning of
inclusive classrooms students with special needs?

13. Does the school have

This aspect of the accessible learning media for
interview provides students with special needs?
information to help 14. Does the school have various
researchers maximize reading materials that can
the use of existing attract students' interest,
facilities and overcome especially students with

the lack of media for special needs, in reading?
students with special 15. How often do you vary the
needs. learning media used?

16. Does the use of varied media
improve students'
understanding in the inclusive
classroom?

Reading Questions about 17. How is the reading ability of
Comprehension | students' reading the students, especially

of the students

comprehension in grade

fourth

students with special needs, in

4th grade?
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in inclusive

classes

This aspect of the
interview provided
information to help
researchers adapt
learning media to
address the reading
difficulties experienced
by deaf and hard of

hearing students.

18. How high is the literacy level
of the students in 4th grade?

19. In your opinion, does the use
of engaging media increase
the reading interest of students

with special needs?

Teaching

Assesment

Question about how to
conduct assessments in

inclusive classes

This aspect of the
interview provides
information to help
researchers adjust
learning media that can
accommodate the
differences in learning

abilities of all students

20. How is the assessment of
learning conducted in the

inclusive classroom?

Total

20

184




Singaraja, 2025
Instrument Interview Guide for Need Analysis

rof.Dr. I G A Lokita Purnamika Utami S.Pd., M.Pd.
P ‘8394022006042001
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Aspects Descriptors Questions Relevant | Not
relevant

Inclusive The questions were 1. How long has the school J
education at about the students in the been implementing
school inclusive class and the inclusive education?

implementation of 2. How many students with V4

inclusive education in special needs are there in 4™

the school. grade?

3. Besides mute and deaf (kolok) | /

This aspect of the students, are there any other

interview provides basic students with special needs?

information for 4. Have you ever attended Y/

analyzing students' training or socialization

learning media needs. related to the inclusive

This information helped education program?

the researcher 5. How many teachers are able v

understand: The
condition of the
students, and the
potential use of digital
media for learning,
Available resources

indicate that students

to communicate using sign

language?
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need media that can be

used independently.

Preparation for
learning
activity in
inclusive

classes

Questions about how
teachers prepare for
learning activities in

inclusive classrooms

This aspect of the
interview provides
information to adapt
learning media to the
special needs of students
in inclusive classes that
implement the

Independent Curriculum.

Is the learning process
conducted using lesson plans
and syllabi tailored to the

needs of the students?

What curriculum do you use

in the inclusive classroom?

How do you plan classroom
management in inclusive

education?

The learning
process in
inclusive

classes

Questions about learning
activities that have been
implemented in

inclusive classrooms.

What teaching methods do
you use during learning
activities in the inclusive

classroom?
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This aspect of the
interview provides

information to design

10.

What approach strategies do
you apply in the learning
activities in the inclusive

classroom?

more effective strategies | 11. What challenges do you face
in using learning media while teaching in an inclusive
and adapting learning classroom?
media to the needs of
individual students.
Media use in Questions related to the | 12. How is the availability of
inclusive media used during the facilities and infrastructure to
classes learning process in support the learning of
inclusive classrooms students with special needs?
13. Does the school have
This aspect of the accessible learning media for
interview provides students with special needs?
information to help 14. Does the school have various
researchers maximize reading materials that can
the use of existing attract students' interest,
facilities and overcome especially students with
the lack of media for special needs, in reading?
students with special 15. How often do you vary the

needs.

learning media used?
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16.

Does the use of varied media
improve students'
understanding in the inclusive

classroom?

Reading
Comprehension
of the students

in inclusive

Questions about
students' reading
comprehension in grade

4

17.

How is the reading ability of
the students, especially
students with special needs, in

4th grade?

classes 18. How high is the literacy level
This aspect of the of the students in 4th grade?
interview provided 19. In your opinion, does the use
information to help of engaging media increase
researchers adapt the reading interest of students
learning media to with special needs?
address the reading
difficulties experienced
by deaf and hard of
hearing students.
Teaching Question about how to 20. How is the assessment of
Assesment conduct assessments in learning conducted in the

inclusive classes

inclusive classroom?
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This aspect of the
interview provides
information to help
researchers adjust
learning media that can
accommodate the
differences in learning

abilities of all students

Total

20

Singaraja, 2025
Instrument Interview Guide for Need
Analysis

/

g

I I Ketut Trika Adi Ana, S.Pd., M.Pd.
NNIP 1985080022023211012
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Interview Guide for Need Analysis Purposes Answer:

1.

How long has the school implemented inclusive education?

SDN 2 Bengkala has been implementing inclusive education since 2007.

How many students with special needs are in 4th grade?

There are eight students in 4th grade, two of whom are deaf and mute.

Besides deaf and mute students, are there other students with special needs?

The school mainly focuses on deaf and mute students.

Have you attended training on inclusive education?

The school has participated in various programs to improve sign language literacy for inclusive students.

How many teachers can use sign language?

SDN 2 Bengkala has one sign language teacher.

Is the learning process based on lesson plans and syllabi tailored to students' needs?

The school follows the Merdeka Curriculum.

What curriculum is used in the inclusive classroom?

SDN 2 Bengkala uses the Merdeka Curriculum (Independent Curriculum), which is genre-based and focuses on contextual learning.
It integrates various text types like written, monologue, dialogue, visual, audio, and multimodal texts. However, it does not explicitly
include special strategies for students with special needs.

How is classroom management planned for inclusive education?

Classroom management involves personalized learning, considering students' backgrounds and learning styles. Learning is
collaborative, where special needs students and regular students work together. However, there is still a need for more diverse
learning resources.

What teaching methods are used in inclusive classrooms?
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10.

1.

12.

13.

14.

15.

Text-Based Learning: Using different text types to develop language skills.

o ®

Student-Centered Learning: Flexibility in choosing texts based on students' needs.

c. Collaborative Learning: Special needs students learn alongside regular students in group activities.

o

Digital Media Usage: Tools like projectors, computers, and the internet enhance learning.

What teaching strategies are used in inclusive classrooms?

a. Collaborative Learning: Special needs and regular students work together.
b. Personalized Approach: Teaching methods are adjusted to individual student needs.
c. Interactive Media:picture , animations, and digital materials help explain concepts.

What challenges do you face in inclusive classrooms?

a. Lack of Special Learning Resources: The school relies on YouTube and concrete objects.
b. Limited Technology Infrastructure: Projectors and laptops exist, but digital resources are lacking.

c. Need for Teacher Training: More training is needed on digital media and inclusive teaching strategies.

Are there adequate facilities for students with special needs?

The school has some facilities like projectors and internet access but lacks specialized learning materials for deaf and mute students.
Does the school provide accessible learning media for special needs students?

Some accessible media are available, but they are limited. The school often relies on external resources like YouTube.

Are there enough reading materials that interest students, especially those with special needs?

The variety of engaging reading materials is still limited.

How often do you vary learning media?

Teachers try to use visual aids and concrete objects, but options are limited due to resource constraints.
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16.

17.

18.

19.

20.

Does using different media improve students' understanding?

Yes, varied media help students, especially special needs students, understand concepts more easily.

How well do 4th-grade students with special needs read?

They struggle with reading, especially English texts, and rely heavily on visual media and assistance.

What is the literacy level of 4th-grade students?

Literacy levels need improvement, especially for special needs students. The main challenges are low reading interest and a lack of
suitable reading materials.

Does engaging media increase special needs students' reading interest?

Yes, animated and illustrated media make learning more enjoyable and easier to understand.

How is student assessment conducted in inclusive classrooms?

Assessment methods include observation, portfolios, and formative tests to provide flexible evaluation based on students' needs.
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INSTRUMENT INTERVIEW GUIDE FOR TEACHER

Research Question: 1

A. Grand Theory: This evaluation is based on the Formative Experiment Theory by Reinking and Watkins (2000). This theory

emphasizes the integration of technology into education, particularly in literacy learning, to enhance students' learning outcomes. It

focuses on improving educational practices through iterative testing and adaptation, ensuring that technology is effectively utilized

to support the learning process.

B. Conceptual Definition

The interactive learning media being evaluated is designed to enhance the educational experience of fourth-grade students at SDN 2

Bengkala. The evaluation aims to assess the usability, clarity, accessibility, and effectiveness of the media in supporting teaching and

learning. The assessment ensures that the media is engaging, user-friendly, and contributes positively to the educational process.

C. Operational Definition

The evaluation is conducted based on five key aspects:

a.
b.
c.
d.

c.

Ease of Integration: Measures how seamlessly the instructional media can be incorporated into the teaching process.
Clarity of Navigation: Assesses whether the structure and navigation of the media are clear and intuitive.

Ease of Understanding: Evaluates whether the instructions and features of the media are easy to comprehend.
Comfort in Use: Determines the level of comfort and confidence teachers feel when using the media.

Operational Efficiency: Examines the effort required to operate the media effectively during teaching sessions.

D. Blueprint

No Aspects Indicators Questions Number
1 Ease of Integration | The instructional media is easy to 1,2
integrate into teaching.
2 Clarity of The media has clear navigation and | 3,4
Navigation structure.
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Ease of
Understanding

easy to understand.

The instructions and features are 5,6

Comfort in Use

Teachers feel comfortable and 7.8
confident using the media.

Operational The media requires minimal effort | 9,10
Efficiency to operate efficiently.
Aspects Descriptors Questions Relevant | Not
relevant
Ease of Easy to integrate 1. How do you integrate the v
Integration instructional media into instructional media into
teaching your lessons?
2. Can you describe challenges |
in integrating the media?
Clarity of Clear navigation and 3. How clear do you find the J
Navigation structure of the media media’s navigation?
4. What navigation features are | /
confusing?
Ease of Easy-to-understand 5. Are the media instructions V4
Understanding | instructions and features easy to follow?
6. What instructions were V4
unclear or confusing?
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Comfort in Use | Comfortable using 7. How comfortable are you v

media for teaching when using the media?

8. What factors increase or v

reduce your comfort using the

media?
Operational Minimal effort required | 9. How easy is it to operate the v
Efficiency for operation media during class activities?
10. Have you faced technical v

issues with the media?

Total 10

Singaraja, 2025
Instrument Interview Guide for Need
Analysis

Prof.Dr. I G A Lokita Purnamika Utami
S.Pd., M.Pd.
NIP 198304022006042001
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Aspects Descriptors Questions Relevant | Not
relevant
Ease of Easy to integrate 1. How do you integrate the v
Integration instructional media into instructional media into
teaching your lessons?
2. Can you describe challenges v
in integrating the media?
Clarity of Clear navigation and 3. How clear do you find the v
Navigation structure of the media media’s navigation?
4. What navigation features are |
confusing?
Ease of Easy-to-understand 5. Are the media instructions v
Understanding | instructions and features easy to follow?
6. What instructions were v
unclear or confusing?
Comfort in Use | Comfortable using 7. How comfortable are you v
media for teaching when using the media?
8. What factors increase or v

reduce your comfort using the

media?
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Operational Minimal effort required | 9. How easy is it to operate the | /
Efficiency for operation media during class activities?
10. Have you faced technical v
issues with the media?
Total 10

Singaraja, 2025
Instrument Interview Guide for Need
Analysis

/

e

I 1 Ketut Trika Adi Ana, S.Pd., M.Pd.
NNIP 1985080022023211012
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Interview Guide for Teacher Answer:

How do you integrate instructional media into your lessons?

I make sure the media aligns with the learning goals and students' needs. I match it with the curriculum and use it to support understanding.
I also use media for class discussions and interactive activities to keep students engaged.

What challenges do you face in integrating media?

One challenge is the availability of infrastructure, as not all classrooms have projectors or computers. Some students also need time to adapt
to new technology, especially in inclusive classes. Another challenge is that teachers need ongoing training to use media effectively.

How clear is the media navigation?

In general, interactive learning media have clear navigation, especially when designed for ease of use. Simple menus and an intuitive layout
help me and my students access materials quickly.

What navigation features are confusing?

Too many buttons or unnecessary options can be confusing. Dropdown menus or icons without clear explanations may make it harder for
students to find what they need.

Are the media instructions easy to follow?

Instructions are usually easy to understand when they use simple language and visuals. However, if there are no examples or
demonstrations, students may struggle to follow them.

What instructions were unclear or confusing?

Instructions that are too technical or lack clear step-by-step guidance can be confusing. Without specific directions, students may have
trouble completing activities.

How comfortable are you using the media?

I feel comfortable using media because it makes lessons more engaging and easier for students to understand. However, technical issues like

errors or slow loading can reduce its effectiveness.
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8. What factors affect your comfort when using media?
A responsive design, intuitive navigation, and relevant content improve my comfort. Technical problems, lack of training, and designs that
are not inclusive for special needs students make it harder to use.

9. How easy is it to use the media during class?
If the media is user-friendly and has clear navigation, it is easy to use during class. However, if devices or internet connections are
unreliable, it can slow things down.

10. Have you faced technical issues with the media?
Yes, I have experienced issues like internet problems or unresponsive devices. Some media also require updates, which can disrupt lessons.

To prevent delays, I always prepare backup materials like printed handouts or alternative teaching methods.
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INSTRUMENT INTERVIEW GUIDE FOR STUDENTS
Research Question: 1

A. Grand Theory: Technology Acceptance Model (TAM 3) (Davis, 1989; Chau, 1996; Taylor & Todd, 1995; Venkatesh & Bala, 2008;
Al-Gahtani, 2016). This model is used to assess how students accept and use technology-based learning media. TAM 3 emphasizes
Perceived Ease of Use (PEOU) and Perceived Usefulness (PU) in evaluating technology acceptance in education. This model helps
to understand the extent to which learning media supports teaching and learning effectiveness.

B. Conceptual Definition:

a. Ease of Use refers to the extent to which learning media can be used easily by students without experiencing significant
technical obstacles. Learning media that has a clear layout, simple navigation, and intuitive features will increase the ease of use
for students.

b. Speed of Access refers to the ability of students to find information quickly in the learning media. Speed of access is influenced
by navigation design, content structure, and the availability of search features that help students obtain the material needed
without difficulty.

c. Clarity of Instructions is the extent to which the instructions and instructions contained in the learning media are presented
clearly and easily understood. Good instructions should use simple language, accompanied by examples or tutorials so that
students can follow the guidelines without feeling confused.

d. Comfort describes the level of student comfort when using learning media. A sense of comfort can arise when the media has an
attractive design, is not confusing, and provides a pleasant learning experience without causing frustration or confusion.

e. Independent Learning refers to the ability of students to learn independently using learning media without much help from
teachers or peers. Media that support independent learning usually provide easy-to-understand materials, relevant examples, and

features that assist students in exploring and understanding the lesson independently.
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C. Operational Definition:

a.

Ease of Use is measured by looking at the extent to which students find the learning media easy to use, have no difficulty in
operating its features, and can perform basic functions with little or no help from others.

Speed of Access is operationalized through evaluating the speed of students in finding the information needed in the learning
media. Students who can quickly find the material indicate that the media has good navigation and efficient access.

Clarity of Instructions is measured based on students' understanding of the instructions available in the learning media. If
students can follow instructions without feeling confused and do not need additional help to understand the directions given, then
the media can be said to have clear instructions.

Comfort is operationalized by measuring students' comfort level in using learning media. If students feel confident, not easily
tired, and do not experience frustration or confusion, then the media can be said to provide a comfortable learning experience.
Independent Learning is measured through the extent to which students are able to learn independently using learning media
without relying much on teachers or friends. If students can understand the material well, complete tasks independently, and use

media features effectively, then the media supports independent learning.

D. Blueprint

No Aspects Descriptors Questions

1 Ease of Use The learning media is easy to use 1,2

2 Speed of Access Finding things quickly in the media 34

3 Clarity of Instructions in the media are easy to follow | 5,6
Instructions

4 Comfort Feeling comfortable using the media 7,8

5 Independent The media helps to learn without much help | 9,10
Learning
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Aspects

Descriptors

Questions

Relevant

Not

relevant

Ease of Use

The learning media is

easy to use.

1. Can you describe how easy
or difficult it is to use the

learning media?

2. What features help or hinder
your experience using the

media?

Speed of

Access

Finding things quickly

in the media.

3. How quickly can you find
what you need in the learning

media?

4. Can you share an experience
when accessing content was

easy or difficult?

Clarity of

Instructions

Instructions in the media

are easy to follow

5. How clear are the instructions

provided in the media?

6. Have you ever felt confused

by any instructions? Why?

Comfort

Feeling comfortable

using the media

7. How comfortable do you feel

using the learning media?
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Have you ever felt frustrated |

while using the media? Why?

Independent The media helps 9. Can you share an experience | /
Learning learning without much of learning something
help independently through the
media?
10. What features support your v
ability to learn on your own?
Total 10

Singaraja, 2025
Instrument Interview Guide for Need
Analysis

Prof.Dr. I G A Lokita Purnamika Utami
S.Pd., M.Pd.
NIP 198304022006042001
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Aspects

Descriptors

Questions

Relevant

Not

relevant

Ease of Use

The learning media is

easy to use.

1. Can you describe how easy
or difficult it is to use the

learning media?

2. What features help or hinder
your experience using the

media?

Speed of

Access

Finding things quickly

in the media.

3. How quickly can you find
what you need in the learning

media?

4. Can you share an experience
when accessing content was

easy or difficult?

Clarity of

Instructions

Instructions in the media

are easy to follow

5. How clear are the instructions

provided in the media?

6. Have you ever felt confused

by any instructions? Why?

Comfort

Feeling comfortable

using the media

7. How comfortable do you feel

using the learning media?
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Have you ever felt frustrated |

while using the media? Why?

Independent The media helps 9. Can you share an experience | /
Learning learning without much of learning something
help independently through the
media?
10. What features support your v
ability to learn on your own?
Total 10

Singaraja, 2025
Instrument Interview Guide for Need
Analysis

/

s

I'T Ketut Trika Adi Ana, S.Pd., M.Pd.
NNIP 1985080022023211012
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Interview Guide for Students Answer:

1. How easy or difficult is it to use the learning media?
I find it quite interesting to use. The clear layout helps me understand the material better, which is very helpful. However, sometimes |
struggle, especially when the internet is slow, making it hard to follow the lessons.

2. What features help or hinder your experience with the media?
Simple, clear, and easy-to-access design helps. Animations and supporting text make learning more engaging. However, complicated
navigation or too many steps to access content can be difficult.

3. How quickly can you find what you need in the learning media?
I’'m not sure yet, but if the menu is clear and easy to understand, I should be able to find what I need quickly. Too many buttons or
confusing steps might make it harder to adapt.

4. Can you share an experience when accessing content was easy or difficult?
From past experiences with digital learning materials, I find it easier when navigation is clear and content is immediately accessible
without too many steps.

5. How clear are the instructions in the media?
I hope the instructions are simple and easy to understand. If they are too long or use difficult words, they might be confusing.

6. Have you ever felt confused by any instructions? Why?
Yes, sometimes when instructions are unclear. If the media provides visual examples or step-by-step guidance, it would help me
understand better.

7. How comfortable do you feel using the learning media?
If the design is engaging and easy to use, I will feel comfortable. If it is too complicated, it might be harder to follow.

8. Have you ever felt frustrated while using the media? Why?
Yes, when the media is slow, has errors, or lacks clear explanations. A stable and user-friendly platform would improve my learning
experience.
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9. Can you share an experience of learning something independently through the media?
I often learn through books or online flipbook. I hope this media provides an engaging experience that helps me understand the
material without always needing to ask a teacher.

10. What features support your ability to learn on your own?

Visuals, readable text, and practice exercises are helpful. A feature that allows me to revisit difficult sections would boost my

confidence in learning independently.
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In the researcher’s journal, the author uses Blueprint Online flipbook media for teaching past tense and a Product development progress sheet to identify

RESEARCH JOURNAL ONLINE FLIPBOOK

online flipbook design as English learning material for inclusive class students grade 4 at SDN 2 Bengkala.

gratitude

prayer and actions

No. Topics Learning Objectives Activities Media Information Design
1 Daily Activity | Students understand Identifying sentences, Online flipbook Simple and colorful
Verb-ing filling blanks, and explaining daily visuals with examples
discussing their usage activity concepts and and keyword cues
examples
2 Unity Students learn about Analyzing verb-ing Online flipbook Picture with example
unity in a story related to unity and showcasing unity-based | showing daily activity
creating examples of their | sentences and
own illustrations
3 Humanity Students appreciate Reading stories about Narration of humanity- | Picture with highlighted
values of humanity empathy, identifying themed stories daily activity
verb-ing
4 Justice Students understand Listening to examples Picture with justice- Role-play simulations
fairness and justice and role-playing fair related actions and text | with simple animation
actions descriptions graphics
5 Democracy | Students learn See a picture scenarios of | Daily activity on Social | Decision-making
democratic principles democratic processes, environment activities embedded
answering quizzes within the picture
6 Belief in One | Students understand Writing sentences in daily | A picture howing Belief practices in daily
God gratitude and belief activity to express gratitude through activities
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PRODUCT DEVELOPMENT PROGRESS SHEET

Research Question: 2

A. Grand Theory: The development of this instrument is based on (Mayer, 2012) which asserts that people learn more effectively
when words and pictures are presented together rather than separately. Mayer’s theory is built on three key principles:

a. Dual-channel assumption: Learners process verbal and visual information through separate cognitive channels.

b. Limited capacity assumption: Each channel has a limited processing capacity.

c. Active processing assumption: Meaningful learning occurs when learners actively select, organize, and integrate information.
Applying this theory to multimedia product development, the Product Development Progress Sheet ensures that each component—
picture, audio, quiz, and sign language animation—is developed in a structured manner to enhance learning effectiveness. The
structured process ensures that media elements are not only present but also well-integrated to support meaningful learning.

B. Conceptual Definition

The "Product Development Progress Sheet" is an instrument designed to track and evaluate the development progress of a multimedia-

based learning product. It functions as a monitoring tool to ensure that each phase of development, from needs analysis to final

integration, follows a systematic approach aligned with instructional goals.

The main dimensions covered by this instrument include:

a. Needs Analysis — Identifying the necessity of videos, audio, quizzes, and sign language animation in learning.
b. Scripting & Content Structure — Preparing scripts and structuring multimedia content.
c. Visual Design & Development — Developing visual and interactive elements in learning media.
d. Audio Selection & Production — Selecting and producing narration that supports the content.
Creation & Editing — Creating and editing multimedia components to enhance clarity and engagement.
f. Sync with Content — Ensuring alignment between multimedia elements and instructional material.
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g. Trial & Evaluation — Testing multimedia effectiveness with students.

h. Feedback & Revisions — Making improvements based on feedback from trials.

i. Final Integration & Testing — Implementing the final product in an actual learning environment.

C. Operational Definition

Each stage of the product development process is defined operationally to ensure that progress is measurable and structured.

1. Needs Analysis refers to the process of identifying whether specific multimedia elements (videos, audio, quizzes, and sign
language animations) are necessary for the learning process. This involves collecting data from students and teachers to
determine gaps in instructional materials. If a need is identified, the appropriate multimedia components are planned for
development.

2. Scripting & Content Structure involves the preparation of structured scripts for all multimedia components. This includes writing
video scripts, developing an audio narration script, preparing quiz questions that align with learning objectives, and composing
sign language scripts for accessibility. Each script must undergo expert review before proceeding to production.

3. Visual Design & Development refers to the creation of interactive and visual elements to enhance engagement. This includes
designing character animations, developing interactive elements, and adding visual cues that support comprehension. The
storyboard is created at this stage to serve as a visual guide for the final product.

4. Audio Selection & Production involves the process of selecting suitable voice actors and recording narrations that match the
learning content. The recorded narration must be clear, properly enunciated, and synchronized with the visual elements of the
learning media. The quality of the audio is evaluated before integration.

5. Creation & Editing is the stage where multimedia components are produced and refined. This includes recording video content,
animating characters, editing audio narration, and designing quiz interfaces. Editing is conducted to ensure smooth transitions,

coherence, and high-quality output.
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Sync with Content ensures that all multimedia elements align with the instructional material. This involves verifying that video
visuals correspond with narration, quiz questions match learning objectives, and sign language animations are synchronized with
the spoken content. A review process ensures that no discrepancies exist.

Trial & Evaluation is conducted to assess the effectiveness of the multimedia product. Students test the videos, audio, quizzes,
and animations, and their feedback is collected through surveys and discussions. Data on comprehension, engagement, and
usability are analyzed to determine necessary improvements.

Feedback & Revisions refers to the process of modifying multimedia components based on the results of student trials and expert
evaluations. Revisions may include adjusting video pacing, re-recording unclear audio, reformatting quiz structures, and
improving sign language animations to ensure better accessibility.

Final Integration & Testing involves embedding the finalized multimedia components into the actual learning environment. This
includes uploading videos and quizzes to the educational platform, testing accessibility features, and ensuring compatibility with

various devices. The final product is reviewed before being officially implemented in learning sessions.

No | Development Online Online Online Online Quiz Quiz (After) Sign Sign Releva | Not
Stage flipbook flipbook flipbook flipbook (Before) Language | Language nt Relev

(Before) (Before) (Before) (Before) (Before) (After) ant

1 No online Analyze online | No audio | Analyze No problem | Analyze the | No gesture | Analyze v
flipbook needs | flipbook needs | backgroun | the audio | needs needs of the | animation | your
I::(lijsis analysis by student d backgroun | analysis questions needs gesture
d analysis animation
needs
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Scripting & | No scripts and | Structuring the | No audio | Compose | No questions | Preparing No sign Putting
Content content script and backgroun | an audio | prepared quiz language together
Structure structure structure of the | d backgroun questions scripts signs
online d language
flipbook scripts
Visual No visual and | Add visual and - - No visual Add visual No There is a
Design & interactive interactive assistance aids for character character
Development | elements elements quizzes design and | and
storyboard | storyboards
Creation & The online Create and edit | Audio has | Edit audio Questions Create Sign
Editing flipbook has online not been | for not yet different language There is
not been flipbook edited optimal created types of animation | sign
created and quality questions has not yet | language
edited been animation
created
Sync with Online Align online - - - - Animations | Adapt
Content flipbook not flipbook with are not animations
syncing with material aligned to materials
material with the
material
Trial & No trial with Testing the No audio | Testing No trial Test your | No sign Test your
Evaluation students effectiveness trial audio questions understandin | language understandi
of online backgroun ng of sign
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flipbook with d quality g of the animation | language
students with questions | trials animation
students
Feedback & | No revisions Revise online | No audio | Revise No revision | Revise No
Revise
Revisions based on flipbook based | revision | audio of questions | questions animation o
L animations
feedback on feedback based on based on the | revisions
based on
feedback results of the
; feedback
trial
Final Online Integrating Audio Integratin | Unused quiz | Using Animations | Integrating
Integration flipbook has online backgroun | g audio quizzes in are not yet | animation
& Testing not been flipbook in d is not backgroun learning integrated | in learning
integrated into | learning integrated | d into
learning yet media

214

Singaraja, 2025
Instrument
Analysis

Interview  Guide

Prof.Dr. I G A Lokita Purnamika Utami

S.Pd., M.Pd.
NIP 198304022006042001




No | Development Online Online Online Online Quiz Quiz (After) Sign Sign Releva | Not
Stage flipbook flipbook flipbook | flipbook (Before) Language | Language nt Relev
(Before) (Before) (Before) (Before) (Before) (After) ant
1 No online Analyze online | No audio | Analyze No problem | Analyze the | No gesture | Analyze v
flipbook needs | flipbook needs | backgroun | the audio | needs needs of the | animation | your
ii:?;sis analysis by student d backgroun | analysis questions needs gesture
d analysis animation
needs
2 Scripting & | No scripts and | Structuring the | No audio | Compose | No questions | Preparing No sign Putting v
Content content script and backgroun | an audio prepared quiz language together
Structure structure structure of the | d backgroun questions scripts signs
online d language
flipbook scripts
3 Visual No visual and | Add visual and - - No visual Add visual No Thereisa |V
Design & interactive interactive assistance aids for character character
Development | elements elements quizzes design and | and
storyboard | storyboards
5 Creation & The online Create and edit | Audio has | Edit audio Questions Create Sign There is v
Editing flipbook has online not been | for not yet different language sign
not been flipbook edited optimal created types of animation | language
quality questions | has not yet | animation
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created and been
edited created
Sync with Online Align online - - - - Animations | Adapt
Content flipbook not flipbook with are not animations
syncing with material aligned to materials
material with the
material
Trial & No trial with Testing the No audio | Testing No trial Test your | No sign Test your
Evaluation students effectiveness trial audio questions understandin | language understandi
of online backgroun g of the animation | ng of sign
flipbook with d quality questions | trials language
students with animation
students
Feedback & | No revisions Revise online | No audio | Revise No revision | Revise No '
Revisions based on flipbook based | revision audio of questions | questions animation Re.wse.
animations
feedback on feedback based on based on the | revisions
based on
feedback results of the
feedback
trial
Final Online Integrating Audio Integratin | Unused quiz | Using Animations | Integrating
Integration flipbook has online backgroun | g audio quizzes in are not yet | animation
& Testing not been flipbook in d is not backgroun learning integrated | in learning
integrated into | learning integrated | d into
learning yet media
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CONTENT EXPERT JUDGMENT

Research Question: 3

A. Grand Theory: Mayer’s Multimedia Learning Theory (2001) highlights that learning is more effective when combining visuals and
verbal explanations, leveraging the brain’s dual channels for processing information. Effective multimedia materials, such as those
for teaching present tense, should integrate clear visuals and concise explanations to enhance understanding while avoiding
cognitive overload. Active engagement, through interactive exercises or quizzes, further reinforces learning. Key principles like the
multimedia principle, coherence principle, and segmentation principle ensure content is clear, focused, and easy to absorb, making

learning structured and impactful.
B. Conceptual Definition:

a. Structure refers to the organization of learning materials in a systematic and logical manner. A well-structured instructional

design includes definitions, key terms, examples, and moral values that provide a strong foundation for learners.

b. Context and Moral Values relate to how the learning material integrates cultural and ethical principles to make lessons more
meaningful. The incorporation of values such as unity, humanity, justice, democracy, and belief in God helps students connect

learning with real-life moral aspects.

c. Interactivity is the extent to which learning materials encourage active participation. The inclusion of quizzes and interactive

elements helps learners test their understanding in an engaging and practical way.
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Language Accessibility refers to the clarity and simplicity of the language used in the learning materials. Ensuring that all
example sentences are translated into Indonesian makes the material more inclusive for students with varying levels of English

proficiency.

Visual Design focuses on the presentation of the learning materials, ensuring they are clear, easy to read, and visually appealing.

Well-designed visuals enhance comprehension and reduce cognitive overload.

Examples emphasize the relevance of illustrations used in the material. When examples are drawn from everyday life, learners

can better relate to and apply grammatical concepts in real-world contexts.

Grammar Explanation pertains to how grammar rules are explained within the learning material. A focus on practical

applications of the present tense in meaningful contexts ensures that students can use grammar naturally and effectively.

Quiz Section refers to the interactive assessment component designed to reinforce learning. By engaging students in testing their

knowledge, quizzes provide an opportunity for review and self-evaluation.

C. Operational Definition

a.

Structure is measured by evaluating whether the learning material follows a clear and systematic progression. The presence of

well-defined sections—such as definitions, key terms, examples, and moral values—indicates a structured approach.

Context and Moral Values are assessed based on how well the material integrates ethical principles. The inclusion of Pancasila
values in grammar learning and the ability of students to relate these values to their everyday lives demonstrate effective

contextualization.

Interactivity is observed through the presence of quizzes, exercises, and activities that encourage learner engagement. If

students actively participate and find the material stimulating, it indicates a high level of interactivity.
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Language Accessibility is evaluated by analyzing the clarity and simplicity of the text. If students can understand the
instructions and examples without difficulty, and if translations are available for better comprehension, the material is considered

accessible.

Visual Design is assessed by examining the organization of text, images, and layout. A well-structured visual presentation, free

from clutter, with an emphasis on readability, contributes to effective learning.

Examples are analyzed by reviewing their relevance and familiarity to students. If learners can relate the examples to their daily

lives, the effectiveness of the instructional material is enhanced.

Grammar Explanation is measured by the clarity of the grammar rules presented. If students can apply the present tense in

various meaningful contexts after reading the material, the explanation is deemed successful.

Quiz Section is evaluated by the extent to which it reinforces learning. If students engage with the quizzes and demonstrate

improved understanding, it indicates that the assessment is effective in reinforcing key concepts.

Purpose: In the content expert judgment, the author employs Online flipbook media to facilitate the teaching of present tense and utilizes a

Product Development Progress Sheet to assess and refine the design of the online flipbook as English learning material. This study specifically

aims to support inclusive class students in grade 4 at SDN 2 Bengkala.

1 = Strongly Disagree

2 = Disagree

3 = Neutral

5 = Strongly Agree
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D. Blueprint

No | Aspects Indicators Likert Scale (1-5)
1 Structure Systematic presentation: definition, 1-5
keywords, examples, and moral values
2 Context and Moral Integration of Pancasila values in 1-5
Values grammar learning
3 Interactivity The presence of quizzes that engage 1-5
students and test their understanding
4. Language Accessibility | Use of simple language and translation 1-5
into Indonesian
5. Visual Design Clear and Straightforward presentation | 1-5
6 Examples Relevant examples from daily life 1-5
7 Grammar Explanation Focus on the practical use of daily 1-5
activity in meaningful contexts
8 Quiz Section Interactive knowledge assessment 1-5
No | Aspect Topics 5 3 2 1
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Structure Clear and systematic v
truct tarti ith th
(Provides a strong structure, starting with the
. definition of daily activit
foundation for learners) CHIHOR O Gatly activity
followed by keywords,
examples, and moral values
such as Unity, Humanity,
Justice, Democracy, and
Belief in One God.
Context and Moral Values | Effectively ties grammar Vv
. learni ith cultural and
(Make the material more ARG
1 education b
relatable and meaningful) Y e !
incorporating values from
Pancasila.
Int tivit .
nreractivity Includes quizzes that engage
(Test understanding in a fun | the audience and encourage
and practical way) them to apply the
knowledge gained.
Language Accessibility v

(Translates all example

sentences into Indonesian,

It uses simple and clear
language, making the

material accessible to
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ensuring clarity for the learners of varying English

audience) proficiency levels.

Visual Design The slides are v
straightforward, focusing
primarily on text, ensuring

clarity.

Examples Examples are relatable and |
drawn from everyday life,
which helps learners
connect the grammar
concept with familiar

contexts.

Grammar Explanation Focuses on practical usage |
of present tense in

meaningful contexts.

Singaraja, 2025

Quiz Section Engages the audience by v Instrument Content Expert Judgment
(Helps reinforce learning testing their knowledge
concisely and practically) interactively.

Prof.Dr. I G A Lokita Purnamika Utami
S.Pd., M.Pd.
NIP 198304022006042001
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No | Aspect Topics 5
1 Structure Clear and systematic v
. tructure, starti ith th
(Provides a strong SIUCTITS, S % ¥
. definition of ¢
foundation for learners) S R
followed by keywords,
examples, and moral values
such as Unity, Humanity,
Justice, Democracy, and
Belief in One God.
2 Context and Moral Values | Effectively ties grammar V]
learni ith cultural and
(Make the material more U
: 1 education b
relatable and meaningful) mor S
incorporating values from
Pancasila.
3 Interactivity Includes quizzes that engage

the audience and encourage
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(Test understanding in a fun

and practical way)

them to apply the
knowledge gained.

Language Accessibility It uses simple and clear v

(Translates all example language, making the

sentences into Indonesian, | Material accessible to

ensuring clarity for the learners of varying English

audience) proficiency levels.

Visual Design The slides are v
straightforward, focusing
primarily on text, ensuring
clarity.

Examples Examples are relatable and | /

drawn from everyday life,
which helps learners
connect the grammar
concept with familiar

contexts.
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Grammar Explanation Focuses on practical usage | Sing
of present tense in Instr
meaningful contexts. Ana

Quiz Section Engages the audience by v

(Helps reinforce learning testing their knowledge

concisely and practically) interactively.
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MEDIA EXPERT JUDGMENT SHEET
SDN 2 BENGKALA

Media Expert Judgment Sheet
Quality Evaluation of the Teacher Interview Guide
Research Question: 3

A. Grand Theory: The foundation of this study is based on Anderson & Krathwohl’s Revised Bloom’s Taxonomy (2001), which
provides a structured framework for evaluating cognitive processes such as understanding, applying, analyzing, and evaluating. This
taxonomy is essential for assessing how farmers comprehend the concept of a planting index, apply it in practice, analyze its
outcomes, and innovate for improved results. In alignment with this framework, effective instructional tools and extension services
are critical for facilitating farmers’ learning and decision-making processes. By ensuring clarity, relevance, and usability, these
interventions help farmers navigate each cognitive stage, thereby enhancing their ability to adopt innovative agricultural practices

such as the planting index of 200.
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Key Aspects Derived from Anderson & Krathwohl (2001):

1.

Clarity: Ensuring questions are specific, understandable, and directly assess values-based learning outcomes.

Relevance: Aligning questions with curriculum needs and Pancasila values integration.

Usability: Making the guide practical for teachers in evaluating students’ application of values.

Comprehensiveness: Covering aspects of instructional design, including value integration, strategy analysis, and assessment.

Feedback Mechanisms: Incorporating ways to refine the guide based on teachers’ and students’ input.

B. Conceptual Definition:

a.

Clarity refers to how well the teacher interview guide presents questions in a structured, specific, and understandable manner.

Questions should be straightforward, free from ambiguity, and designed to elicit meaningful responses from students.

Relevance is the degree to which the interview guide aligns with curriculum needs and effectively integrates Pancasila values in

the learning process. The questions should be meaningful and reflect real-life applications of moral principles.

Usability describes the practicality of the interview guide in classroom settings. A well-structured guide should assist teachers in

assessing student values efficiently without adding excessive workload.

Comprehensiveness refers to the extent to which the interview guide covers various aspects of instructional design, including
the evaluation of student values, learning strategies, and ethical decision-making. A comprehensive guide ensures a well-

rounded assessment.

Feedback Mechanisms relate to how the interview guide facilitates the continuous improvement of instructional materials. The

guide should allow for modifications based on teacher and student feedback to enhance the learning process.
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C. Operational Definition

a. Clarity is measured by analyzing whether the questions in the interview guide are direct, specific, and free from confusion. If

teachers find the questions easy to understand and relevant to student evaluation, the guide is considered clear.

b. Relevance is assessed by determining whether the guide’s questions correspond to educational objectives and Pancasila

values. If the questions reflect real-life moral dilemmas and ethical decision-making, the guide is deemed relevant.

c. Usability is evaluated by observing how effectively teachers can implement the guide in classroom discussions. If teachers can

apply the guide without difficulties and use it as a practical tool for assessment, it is considered usable.

d. Comprehensiveness is measured by examining whether the guide covers all essential aspects of value-based learning. If the

guide includes questions about various dimensions of ethical decision-making, it is comprehensive.

e. Feedback Mechanisms are assessed by determining whether the guide allows for continuous improvement. If teachers can

refine questions based on student responses and learning outcomes, the guide is considered effective in facilitating feedback.

Purpose: To evaluate the quality of the teacher interview guide in terms of its clarity, relevance, usability, and alignment with values in the

learning process.

Please rate the following aspects of the teacher interview guide based on your experience and perception. Use the scale below to indicate your

responsce:

1. Strongly Disagree

2. Disagree
3. Neutral
4. Agree
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5. Strongly Agree

D. Blueprint

No | Aspects

Indicator

1 Clarity

The guide contains clear, specific, and understandable

questions.

2 Relevance

The questions align with curriculum goals and the

integration of Pancasila values.

3 Usability

The guide is practical and can be effectively used by

teachers.

Comprehensiveness

The guide covers all necessary aspects, including

value integration, strategy analysis, and assessment.

5 Feedback Mechanisms

The guide includes ways to refine the teaching process

based on feedback from teachers and students.

No. | Statement
1 The interview guide identifies how students demonstrate Belief in One God through their learning experiences.
2 The guide evaluates how students apply Unity in collaborative tasks.
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3 It includes questions to analyze students’ understanding of Humanity and its application in daily life. v

4 The guide assesses whether students reflect Justice in problem-solving activities. v

5 It helps identify students’ readiness to participate in Democracy through discussions and class voting. v

6 The guide effectively aligns learning tasks with the concept of Belief in One God in past events. v

7 It supports instructional goals by incorporating Unity (Persatuan) into group-based learning activities. v

8 The guide integrates Humanity as a value to promote empathy and kindness in peer interactions. v

9 The questions ensure alignment with Justice as a principle in decision-making tasks. v

10 | It provides a framework for teachers to prepare materials that reinforce Democracy in classroom management. v

11 | The interview guide evaluates how past events influence the development of students’ beliefs and values. v

12| It helps teachers analyze how learning strategies reflect students’ understanding ofjyglags sughoes Justice in the J
context of past actions. Instrument Expert Judgment Shegt

13 | The guide incorporates mechanisms to improve the teaching process by using fee v
Pancasila values in learning activities. / -

Prof.Dr. I G A Lokita Purnamika Utami
S.Pd., M.Pd.
NIP 198304022006042001
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No. | Statement

1 The interview guide identifies how students demonstrate Belief in One God through their learning experiences.
2 The guide evaluates how students apply Unity in collaborative tasks.

3 It includes questions to analyze students’ understanding of Humanity and its application in daily life.

4 The guide assesses whether students reflect Justice in problem-solving activities.

5 It helps identify students’ readiness to participate in Democracy through discussions and class voting.

6 The guide effectively aligns learning tasks with the concept of Belief in One God in past events.

7 It supports instructional goals by incorporating Unity (Persatuan) into group-based learning activities.

8 The guide integrates Humanity as a value to promote empathy and kindness in peer interactions.

9 The questions ensure alignment with Justice as a principle in decision-making tasks.

10 | It provides a framework for teachers to prepare materials that reinforce Democracy in classroom management.
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11 | The interview guide evaluates how past events influence the development of students’ beliefs and values. v

12 | It helps teachers analyze how learning strategies reflect students’ understanding of values such as Justice in the v
context of past actions.

13 | The guide incorporates mechanisms to improve the teaching process by using feedbacRinpdhgargistion of v

Instrument Interview Guide |for
Analysis

Pancasila values in learning activities.

g

I'1 Ketut Trika Adi Ana, S.Pd., M.Pd.
NNIP 1985080022023211012
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PRACTICALITY QUESTIONNAIRE FOR TEACHER AND STUDENTS
Research Questions: 4

Grand Theory: This questionnaire is based on the Technology Acceptance Model (TAM 3) (Davis, 1989; Chau, 1996; Taylor & Todd, 1995;
Venkatesh & Bala, 2008; Al-Gahtani, 2016). The model assesses Perceived Ease of Use (PEOU) and Perceived Usefulness (PU) to evaluate
technology acceptance. In an educational context, the model helps understand how instructional media supports learning and teaching

efficiency.
Purpose: To evaluate the practicality of instructional media from the perspectives of both students and teachers.

Instructions: Please rate the following aspects based on your experience with the instructional media. Use the scale below to indicate your

response:

Scale:

1 = Strongly Disagree

2 = Disagree
3 = Neutral
4 = Agree

5 = Strongly Agree
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Questionnaire for Teachers

Name

Ibu Putu

Results
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Bapak Made
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Questionnaire for Students

Name

Kadek Rosa

Results
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Putu Orchid
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Made Bagus
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Komang Joni
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Putu Jasmine
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Putu Sandat
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Ketut Cempaka
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Made Putra

Identify the kinds of English reading media needed by inclusive stdents at D N 2 Bengkala:

a. Observation

Findings

Conclusion
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Program Tahunan (PT), Alur tujuan
pembelajaran (ATP), Capaian
pembelajaran (CP), Program Semester
(PROSEM), Tujuan Pembelajaran (TP),
Modul ajar kurikulum merdeka, Lembar
kerja peserta didik (LKPD), Penilaian
dalam modul ajar kurikulum merdeka,
Bahan Ajar dalam modul ajar kurikulum

merdeka.

Based on the documents that have been collected, the English learning media used in SD
N 2 Bengkala for grade 4 only uses teaching modules where Program Tahunan (PT),
Alur tujuan pembelajaran (ATP), Capaian pembelajaran (CP), Program Semester
(PROSEM), Tujuan Pembelajaran (TP) are in accordance with kurikulum merdeka.

The learning material or content in this module can only be used for normal students,
because it only contains images and text, so it is not interactive or cannot influence,
respond, and contribute to the material presented if used for students with deaf-mute
disorders, because they need media that has attractive visuals and contains sign language,

so this module cannot be used in inclusive classes.
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