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Appendix 1 Observation Permission Letter

KEMENTERIAN PENDIDIKAN, KEBUDAYAAN, RISET DAN TEKNOLOGI

UNIVERSITAS PENDIDIKAN GANESHA

FAKULTAS BAHASA DAN SENI
Jalan A.Yani No. 67 Singaraja Bali Kode Pos 81116
Telepon (0362) 21541 Fax. (0362) 27561
Laman: fbs.undiksha.ac.id

Nomor : 3175/UN48.7.1/DT/2024 15 Agustus 2024
Perihal : Permohonan Izin Observasi

Yth. Kepala SMP 1 Bebandem

di Karangasem

Dalam rangka pengumpulan data untuk menyelesaikan Observasi awal proposal penelitian

skripsi, dengan hormat kami mohon agar Bapak/Ibu mengizinkan mahasiswa di bawah ini:

Nama : Ni Luh Eka Ciptarini Wijayanti
NIM : 2112021095

Jurusan : Bahasa Asing

Program Studi : Pendidikan Bahasa Inggris
Jenjang 351

Tahun Akademik : 2023/2024

untuk mencari data yang diperlukan pada institusi yang Bapak/Ibu pimpin.

Atas perhatian dan bantuan Bapak/Ibu, kami ucapkan terima kasih.

’ 3\" V'.‘O'Ol((’
&
3

"’lsutu Eka Sulistia Dewi
98104192006042002

Tembusan:
1. Dekan FBS Undiksha Singaraja
2. Koorprodi. Pendidikan Bahasa Inggris
3. Sub Bagian Pendidikan FBS

107



108

Appendix 2 Research Permission Letter

KEMENTERIAN PENDIDIKAN TINGGI, SAINS, DAN TEKNOLOGI
UNIVERSITAS PENDIDIKAN GANESHA
FAKULTAS BAHASA DAN SENI

Jalan A.Yani No. 67 Singaraja Bali Kode Pos 81116
Telepon (0362) 21541 Fax. (0362) 27561
Laman: fbs.undiksha.ac.id

Nomor : 880/UN48.78.1/DT/2025 10 Maret 2025
Perihal : Permohonan Izin Penelitian
Yth. Kepala SMP Negeri 1 Bebandem

di Amlapura

Dalam rangka pengumpulan data untuk menyelesaikan Skripsi/Tugas Akhir, dengan hormat
kami mohon agar Bapak/Ibu mengizinkan mahasiswa di bawah ini :

Nama : Ni Luh Eka Ciptarini Wijayanti

NIM 1 2112021095

Jurusan . Bahasa Asing

Program Studi . Pendidikan Bahasa Inggris

Jenjang : 81

Tahun Akademik 1 2024/2025

Judul : The Implementation of English Teaching for Students with

Reading Disability in an Inclusive Classroom Context at
SMP Negeri | Bebandem

untuk mencari data yang diperlukan pada institusi yang Bapak/Ibu pimpin. Atas perhatian
dan bantuan Bapak/Ibu, kami ucapkan terima kasih.

?)‘;!eféag P

il Putu Eka Sulistia Dewi
NIP. 198104192006042002

Tembusan :

1. Dekan FBS Undiksha Singaraja
2. Kaprodi Jurusan Bahasa Asing
3. Sub Bagian Pendidikan FBS
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Appendix 3 Letter of Conducting Research

PEMERINTAH KABUPATEN KARANGASEM
Bwal élgﬂ LW 209 [ I NAIN TR
DINAS PENDIDIKAN KEPEMUDAAN DAN OLAHRAGA
aﬂ\aa’l\-?y\‘ga\"\hﬁgufl

”g ‘g - Sh""hl-'.(il'illl I BEBANDEM
o U‘In’l Hzﬂ\ﬂﬁﬂuo’z\'?ﬂ'?m')uswq“azsg)\swudaﬁﬁ\

Sibetan  HBebamndem  Karangasem Telp (0363) 2788056
L-mnsl - somapwr | bebandem @ goneil com

SURAT KETERANGAN
Nomor : 800/ 569 / SMPN 1 Bbd /2025

Yang bertanda tangan dibawah ini, Kepala SMPN 1 Bebandem menerangkan bahwa :

Nama : Ni Luh Eka Ciptarini Wijayanti
Tempat/Tanggal Lahir : 8 April 2003

NIM 12112021095

Program Study : Pendidikan Bahasa Inggris
Perguruan Tinggi : Universitas Pendidikan Ganesha
Alamat : JL.Sudirman, Banyuasri

Adalah benar nama tersebut diatas telah melaksanakan penelitian atau observasi di SMP
Negeri | Bebandem. Terhitung 10 Maret 2025 sampai dengan 5 Mei 2025 dalam rangka
melaksanakan penelitian berjudul:

“The Implementation of English Teaching for Students with Reading Disability in an
Inclusive Classroom Context at SMP Negeri 1 Bebandem.™

Demikian Surat Keterangan ini dibuat dengan sebenarnya untuk dipergunakan

sebagaimana mestinya.
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Appendix 4 Instrument of Observation Sheet of English Teaching Procedure

Observation Sheet of English Teaching Procedure in an Inclusive Classroom

No Date Teaching Procedures
Findings of the observation
Pre-activity While activity Post-activity
1
2
3
4
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Appendix 5 Instrument of Observation Checklist Teacher Challenges

Observation Checklist Teacher Challenges in Teaching English in an

Inclusive Classroom

No Challenges Sub challenges Answer
YES | NO
1 Lesson plan and | The teacher must prepare another
material lesson plan/material for students with
(Ahammed, reading disability.
2021)
2 Parental Parents of students with reading
expectations disability often have high
(Ahammed, expectations for their children to
2021) perform like other children.
3 Time allocation | Teacher lack time and need to allocate
(Ahammed, more time to teach students with
2021) reading disability.
4 Behaviourally Students with reading disability may
(Ahammed, exhibit difficulties with disciplined
2021) behavior.
Students with reading disability

sometimes show restlessness,
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No Challenges Sub challenges Answer
YES | NO
anxiety, and fear when they are
unable to follow the lesson.
5 Motivation and | Students with reading disability
self-confidence | commonly experience low motivation
(Ahammed, and may express feelings of
2021) inadequacy, often stating, “I can’t.”
Students with reading disability may
lack confidence in their abilities and
avoid engaging in learning due to
perceived inability.
6 Emotional Students with reading disability often
sensitivity show high emotional sensitivity,
(Ahammed, particularly toward negative emotions
2021) such as sadness or anger.
7 Participation in | Students with reading disability rarely

the class
(Adao et

al.,2023)

participate in the learning activity in

the class.

Students with reading disability rarely

conduct  discussions, such as
answering and asking questions, in

the learning process.
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No

Challenges

Sub challenges

Answer

YES | NO

Skill and

knowledge  of

the teacher
(Adao et
al.,2023)

The teacher does not have sufficient

skill or knowledge in teaching
students with reading disability in the

classroom.

Other problems
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Appendix 6 Instrument of Observation Checklist Strategies

Observation Checklist Strategies that the Teacher Uses to Cope with the

Challenges in Teaching English in an Inclusive Classroom

No Strategies Sub Strategies Meetings

1 2 3 4

1 Working The  teacher  uses
memory computer media to teach
computer- English to students with

assisted (Akbari | reading disability.

etal., 2019) The students  with
reading disability are
asked to listen to spoken
English words from the
computer, then
memorize and arrange

them in order.

The  students  with
reading disability read
random letter sequences
that have no meaning to
improve their ability to

recognize patterns and
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No

Strategies

Sub Strategies

Meetings

2

3

strengthen their working

memory.

Explicit Phonics
Instruction
(Lovett et al.,

2021)

The teacher instructs
students with reading
disability to identify and
pronounce the sounds of
letters individually and
then combine them to

form words.

The teacher provides
students with reading
disability with a list of
words with rhyming
patterns so that they can
find new words with the
same pattern. Example

cat, hat, bat, rat.

Reciprocal
strategy

(Gomaa, 2015)

The  teacher  asks
students with reading
disability to  make
predictions about the

content of a text based
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No

Strategies

Sub Strategies

Meetings

2

3

on the title or
images/video  before

reading.

The teacher provides
students with reading
disability  with  the
opportunity to use their
existing information and
knowledge to make
predictions about the
content of the text they

will read (predicting).

The teacher instructs
students with reading
disability to identify
important  information
in the text and ask
questions to learn more
information.

(Questioning)

The teacher provides

clarification on parts of




117

No

Strategies

Sub Strategies

Meetings

2

3

the text that are unclear,
difficult, or unfamiliar
to the students with
reading

disability

(clarifying).

The  teacher  asks
students with reading
disability to stop when
they dont understand a
section of the text and to
use clarification
strategies  such  as
looking for context

around difficult words.

The  teacher  asks
students with reading
disability to write a
summary of the text
they have just read using

the main points.

Repeated

reading

Students with reading

disability are asked to
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No

Strategies

Sub Strategies

Meetings

2 3

(Lee & Yoon,

2015)

read the same text

multiple times.

Students with reading
disability first listen to
the passage they are
going to read, which
gives them an idea of
how the words and
sentences should be

pronounced.

Reading fluency
(Lovett et al.,

2021)

The teacher provides a
list of words that
students with reading
disability must read
within a specific time to
improve reading speeds

and accuracy.

The teacher  asks
students with reading
disability to read the

same text multiple times
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No Strategies Sub Strategies Meetings
2 3 4
until they can read it
fluently.
6 Multisensory | The teacher combines
instructions visual elements, sound,

(Salvador, 2017)
and (Ahammed,

2021)

and  movement to
enhance the engagement
of students with reading

disability.

The  teacher  teach
students with reading
disability using colored

letters or words.

The  teacher  uses
physical props such as
flashcards to  teach
English to students with

reading disability.

The teachers ask
students with reading
disability to learn to
write in the air, book or

table by using their
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No Strategies Sub Strategies Meetings
2 3 4
fingers while saying the
words.
The teachers use songs
or thythms to memorize
words  during  the
learning process when
teaching students with
reading disability.
7 Trial and error | Teachers try different
strategy methods and strategies
(Ahammed, and evaluate the most
2021) effective methods and
strategies  for  each
student.
8 Curriculum The teacher simplifies
adaptation the material for students
(Ahammed, with reading disability
2021) to make it easier to

understand.

The teacher modifies

tasks to suit the abilities
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No Strategies Sub Strategies Meetings
2 3 4
of students with reading
disability.
9 Positive Teachers praise, reward,
renforcement | or give small gifts to
(Ahammed, students with reading
2021) disability when they
achieve something.
The  teacher  helps
students with to build
their confidence.
10 | Other strategies




Appendix 7 Instrument of Interview Guide

Interview guide

122

No | Research Question Topic of Question/Alternative
Interview Question
1 | How is the | Implementation How do you start your
implementation of | of the English English lessons for
English teaching | teaching students with reading
procedures for students | procedure disability in  an
with reading disability inclusive classroom?
conducted in  an How do you modify or
inclusive classroom at adapt learning
SMP Negeri 1 materials for students
Bebandem? with reading
disability?
Differentiate Do you differentiate
learning instruction for
students with reading
disability in your
English class?
If there is one, please
provide an example
Technology Do you use
integration technology in
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No

Research Question

Topic of

Interview

Question/Alternative

Question

teaching English for
students with reading
disability in  an
inclusive classroom?
6. If there is one, what
technology tools or
software do you use to
support students with
reading disability in

English class?

Assessment and

evaluation

7. How do you assess the
progress of students
with reading disability
in the learning
process?

8. What types of
evaluation methods do
you find most
effective for students
with reading

disability?
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No

Research Question

Topic of

Interview

Question/Alternative

Question

What are teachers'
challenges in English
teaching for students
with reading disability
in an inclusive
classroom at SMP

Negeri 1 Bebandem?

Challenges

teaching

in

9.

10.

What are the main
challenges that you
face when teaching
English to students
with reading disability
in an inclusive
classroom?
How does having
students with reading

disability in your class

impact lesson pacing?

Classroom

management

11.

12.

What difficulties or
challenges do you
encounter n
classroom
management  when
teaching students with
reading disability in
an inclusive
classroom?

How do you balance

meeting the needs of
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No

Research Question

Topic of

Interview

Question/Alternative

Question

students with reading
disability while
teaching other

students?

How does the teacher
cope with the
challenges that may
arise in  English
teaching for students
with reading disability
in SMP Negeri |1

Bebandem?

Strategies

13.

14.

15.

What specific
teaching strategies do
you use to support
students with reading
disability during the
lesson?

What strategies have
you found most
effective in
overcoming the
challenges of teaching
students with reading
disability?
Can you share an
example of how you
have successfully

adapted your teaching

approach to support
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No

Research Question

Topic of

Interview

Question/Alternative

Question

students with reading
disability in
the English  learning

process?
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Appendix 8 Expert Judgement

EXPERT JUDGMENT OF INSTRUMENT

Rescarcher : Ni Lub Eka Ciplarini Wijayanti

Expert Judge 1 : Prof. Dr. 1 G A Lokita Purnamika Utami, S.Pd., M.Pd.
Expert Judge 11 : Luh Gd Rahayu Budiarta, S.Pd., M.Pd.
INTRODUCTION

M. / Mrs. experts whom 1 respect, please allow me to take your time in assessing or validating
the instrument to collect the data about the implementation of English teaching for students
with reading disability in an inclusive classroom. Your willingness to validate this guide is very
important for successfully developing the research entitled “ The Implementation of English
Teaching for Students With Reading Disability in an Inclusive Classroom Context at SMP
Negeri 1 Bebandem™ to determine the feasibility of using this instrument. Thank you for your

willingness to assess and provide guidance.
INSTRUCTIONS
The assessment consists of two altematives.
Relevant: If the instrument is relevant to the aspect being assessed
Not Relevant: If the instrument is not relevant to the aspects being assessed
Please put a checkmark (v) in the answer column provided according to the level of your
acceptance and provide feedback & suggestions in the existing column.
1. Observation Sheets

The researcher, in the role of non-participant observer, observed and wrote the English
teaching procedures for students with reading disability in an inclusive context. The researcher
wrote down all the findings discovered during the leaming process, including pre-activity,

during activity, and post-activity, on the observation sheets.



Observation sheets of teaching English procedure in an inclusive classroom

Descriptions

No | Date Teaching Procedures Validity Options
Findings of the observation Relevant | Irrelevant
Pre- While Post-
activity activity activity

1 v

2

3

4

2. Obscrvation checklist

Conducting observations is the primary instrument in this research. Observation is

directly observing a project to see more closcly and in detail the occurring phenomena or

activities (Nurdin & Hartati, 2019). The observation checklist is used as a systematic and

documentation tool, facilitating the accurate and reliable recording of the collected data about

the implementation of English teaching for students with reading disability in an inclusive

classroom at SMP Negeri 1 Bebandem.

Blueprint teacher challenges in teaching English in an inclusive classroom

No | Challenges Sub challenges Answer Validation Options Descriptions
YES | NO | Relevant | Irrelevant
1 | Lessonplan | The teacher must
and prepare another lesson
material plan/material given to v
(Ahammed, | students with reading
2021) disability.
2 Parental | Parents of students
expectations | with reading disability
(Ahammed, | often have high v
2021) expectations for their
children to perform
like other children.
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No

Challenges

~ Sab challenges

Answer

Validation Options

YES

NO

Relevant | Irrelevant

Descriptions

s

Time
allocation
(Ahammed,

2021)

Teacher lack time and
need to allocate more
time to teach students
with reading

disability.

Behaviourall
)I
(Ahammed,
2021)

Students with reading
disability may exhibit
difficulties with

disciplined behaviour.

Students with reading
disability sometimes
show restlessness,
anxiety, and fear when
they are unable to

follow the lesson.

Motivation
and self-
confidence
(Ahammed,
2021)

Students with reading
disability commonly
experience low
motivation and may
express feelings of
inadequacy, often

stating, “I can’t”

Students with reading
disability may lack
confidence in their
abilities and avoid
engaging in leaming
due to perceived

inability.

Emotional

sensitivity

Students with reading

disability often show
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No [ Challenges Sub challenges Answer | Validation Options | Descriptions
YES | NO | Relevant | Irrelevant
(Ahammed, | high emotional
2021) sensitivity,
particularly toward
negative emotions
such as sadness or
anger.
7 | Participation | Students with
in the class | disabili
(Adaoetal,, | parti t )T -
2023) ivi 1A
- i - }J : :
AV § <
~ N .f‘. ..".‘,. —_
¥ :
§ oesnot ||
lﬁ)owl sul CI;EIE "'fo.r:
the t ge in teaching
(Ad ith reading
al.,20.
\ ' -
9 Other ~

problems
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Blueprint strategics that the teacher uses 1o cope with the challenges in teaching

English in an iiclusive classroom

No

Strategics

Sub Strategics

Meetings

Validation Options

1

2

Relevant | Irrelevant

Descriptions

Working
memory
computer-
assisted
(Akbari et
al.,2019)

The teacher uses
computer media o
teach English to
students with

reading disability.

The students with
reading disability
are asked to listen
to spoken English
words from the
computer, then
memorize and
arrange them in

order.

The students with
reading disability
read random letter
sequences that have
no meaning to
improve their
ability to recognize
patterns and
strengthen their

working memory.

Explicit
Phonics
Instruction
(Lovett et al.,
2021)

The teacher
instructs students
with reading
disability to
identify and
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Strategics

©Sub Steatepics

- l\l'z"l-:linus

" Validation Options

t 2

Itclcv:ml-

[rrelevant

Deseriptions

|_\rn-n_nu_|w_c-ihc
sounds of letters
individually and
then combine them

o form words.

The teacher
provides students
with reading
disability with a list
of words with
rhyming patterns so
that they can find
new words with the
same pattem.
Examplc cat, hat,

bat, rat

(vF)

Reciprocal
strategy

(Gomaa, 2015)

The teacher asks
students with
reading disability
to make predictions
about the content
of a text based on
the title or
images/video

before reading.

The teacher
provides students
with reading
disability with the
opportunily to use

their existing
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No

Strategics

Sub Strategics

Mcctinf:\'—'

Validation Options

1

2

e

Relevant

[rrelevant

information and
knowledge to make
predictions about
the content of the
text they will read

(predicting).

Descriptions

The teacher
instructs students
with reading
disability to
identify important
information in the
text and ask
questions to learn
more information.

(Questioning)

The teacher
provides
clarification on
parts of the text
that are unclear,
difficult, or
unfamiliar to the
students with
reading disability
(clarifying).

The teacher asks
students with
reading disability
to stop when they

dont understand a

133



Stratcgics

Sub Strategics

Mectings

Validation Options

2

Relevant | Irrelevant

Descriptions

section of the text
and to use
clarification
strategies such as
looking for context
around difficult

words.

The teacher asks
students with
reading disability
to write a summary
of the text they
have just read
using the main

points.

Repeated
reading
{Lee & Yoon,
2015)

Students with
reading disability
are asked to read
the same text

multiple times.

Students with
reading disability
first listen to the
passage they arc
going to read,
which gives them
an idea of how the
words and
sentences should be

pronounced,
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No | Strategics Sub Strategics Meetings Validation Options | Descriptions
1 2 Relevant | Irrelevant
5 Reading The teacher
tluency provides a list of
(Lovett ctal., | words that students
2021) with reading
disability must read
within a specific v
time to improve
reading speeds and
accuracy.
The teacher asks
students with
reading disability
to read the same v
text multiple times
until they can read
it fluently.
6 | Multisensory | The teacher
instructions | combines visual
(Salvador, elements, sound,
2017)and | and movement to §
(Ahammed, | enhance the
2021) engagement of

students with

reading disability.

The teacher teach
students with
reading disability
using colored

letters or words.

The teacher uses

physical props such
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No

© Steategies

Sub St rategies

Meetings

Validation Options

Relevant

Irrelevant

Descriptions

as flasheards to
teach English to

students with

reading disability.

The teachers ask

students with

2021)

students with

7 | Trial and
(Ahammed. |
202)
| effective methods
and strategies for
cach student.
b Curriculum | The teacher
adaptation | simplifics the J
(Ahammed, | material for
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Strategics

Sub Strategics

Meetings

Validation Options

]2

Relevant

Irrelevant

Descriptions

cading disability
to make it casier to

understand.

The teacher
modifies tasks to
suit the abilitics of
students with

reading disability.

9 Positive
reinforcement
(Ahammed,
2021)

Teachers praise,
reward, or give
small gifts to
students with
reading disability
when they achieve

something.

The teacher helps
students with
reading disability
10 build their

confidence.

10 Other

strategies

3. Interview

In this research, the researcher will conduct semi-structured interviews with English

teachers. According to Wahyuni ini Fiantika et al. (2022) a semi-structured interview is a

conversation conducted between two people in which an issue can be discussed openly,

allowing the respondent to express their opinions and ideas freely.
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No

Rescarch

Question

Topic of

Interview

Question/Alternative

Question

Validation Options

Relevant

Irrclevant

Descriptions

» procss"
. What types of

teaching
English for
students with

reading
 disability in
inclusive

evaluation
methods do
you find most

effective for
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Rescarch

Question

Topic of

Interview

Question/Alternative

Queslion

Validation Options

Relevant | [rrelevant

Descriptions

students with
reading

disability?

What are
teachers'
challenges in
English
teaching for
students with
reading
disability in an
inclusive
classroom at
SMP Negen 1

Bebandem?

Challenges in

teaching

9. What are the
main
challenges
that you face
when
tcaching
English to
students with
reading
disability in
an inclusive
classroom?

10. How does
having
students with
reading
disability in
your class
impact lesson

pacing?

Classroom

management

11. What
difficulties or
challenges do
you encounter
in classroom
management
when

teaching
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No

Research

Question

students with
reading

disability in

SMP Negeri 1

Bebandem?

Topic ol

Interview

Question/Alternative

Question

Validation Options

Relevant

[rrelevant

Deseriptions

students with
reading
disability in
an inclusive
classroom?

_ How do you

14. What
strategies

have you
found most
effective in

overcoming
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EXPERT JUDGMENT OF INSTRUMENT

Rescarcher : Ni Lub Eka Ciplarini Wijayanti

Expert Judge 1 : Prof. Dr. 1 G A Lokita Purnamika Utami, S.Pd., M.Pd.
Expert Judge 11 : Luh Gd Rahayu Budiarta, S.Pd., M.Pd.
INTRODUCTION

Mr. / Mrs. experts whom 1 respect, please allow me to take your time in assessing or validating
the instrument to collect the data about the implementation of English teaching for students
with reading disability in an inclusive classroom. Your willingness to validate this guide is very
important for successfully developing the research entitled “ The Implementation of English
Teaching for Students With Reading Disability in an Inclusive Classroom Context at SMP
Negeri 1 Bebandem™ to determine the feasibility of using this instrument. Thank you for your

willingness to assess and provide guidance.
INSTRUCTIONS
The assessment consists of two alternatives.
Relevant: If the instrument is relevant to the aspect being assessed
Not Relevant: If the instrument is not relevant to the aspects being assessed
Please put a checkmark (v') in the answer column provided according to the level of your
acceptance and provide feedback & suggestions in the existing column.
1. Observation Sheets

The researcher, in the role of non-participant observer, observed and wrote the English
teaching procedures for students with reading disability in an inclusive context. The researcher
wrote down all the findings discovered during the leaming process, including pre-activity,

during activity, and post-activity, on the observation sheets.



No | Challenges Sub challenges Answer | Validation Options Descriptions
YES | NO | Relevant | Irrelevant
3 Time Teacher lack time and
allocation | need to allocate more
(Ahammed, | time to teach students V4
2021) with reading
disability.
4 | Behaviourall | Students with reading
y disability may exhibit
(Ahammed, | difficulties with o
2021) disciplined behaviour.
Students with reading
disability sometimes
show restlessness, 7/
anxiety, and fear when
they are unable to
follow the lesson.
5 | Motivation Students with reading
and self- disability commonly
confidence experience low
(Ahammed, | motivation and may v
202 1) express feelings of
inadequacy, often
stating, “I can’t”
Students with reading
disability may lack
confidence in their ‘/
abilities and avoid
engaging in leaming
due to perceived
inability.
6 Emotional | Students with reading

sensitivity

disability often show
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No | Challenges Sub challenges Answer | Validation Options | Descriptions
YES | NO | Relevant | Irrelevant
(Ahammed, | high emotional
2021) sensilivity,
particularly toward
negative cmotions
such as sadness or
anger.
7 | Participation | Students with
in the class | disabili
(Adao et al., | parti t ) F -
2023) ivi 4
= -
8 ]
lﬁlowl sui cn'éﬁfs;dlfo.r:
the t ge in teaching
(Ad ith reading
al. 20:
\ % P
9 Other ~

problems
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Blueprint strategics that the teacher uses to cope with the challenges in teaching

English in an iiclusive classroom

No

Strategics

Sub Strategics

Meetings

Validation Options

1

2

Relevant | Irrelevant

Descriptions

Working
memory
computer-
assisted
(Akbari et
al.,2019)

The teacher uses
computer media o
teach English to
students with

reading disability.

The students with
reading disability
are asked to listen
to spoken English
words from the
computer, then
memorize and
arrange them in

order.

The students with
reading disability
read random letter
sequences that have
no meaning to
improve their
ability to recognize
patterns and
strengthen their

working memory.

Explicit
Phonics
Instruction
(Lovett et al.,
2021)

The teacher
instructs students
with reading
disability to
identify and
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Strategies

Sub Strategics

Meetings

Validation Options

2

Relevant | Irrelevant

Descriptions

pronounce the
sounds of letters
individually and
then combine them

to form words.

The teacher
provides students
with reading
disability with a list
of words with
rhyming patterns so
that they can find
new words with the
same pattern.
Example cat, hat,

bat, rat

("3}

Reciprocal
strategy
(Gomaa, 2015)

The teacher asks
students with
reading disability
to make predictions
about the content
of a text based on
the titlc or
images/video

before reading.

The teacher
provides students
with reading
disability with the
opportunity to use

their existing
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No

Strategies

Sub Strategics

Mcctinﬁs_

Validation Options

1

2

e

Relevant

[rrelevant

information and
knowledge to make
predictions about
the content of the
text they will read

(predicting).

Descriptions

The teacher
instructs students
with reading
disability to
identify important
information in the
text and ask
questions to learn
more information.

(Questioning)

The teacher
provides
clarification on
parts of the text
that are unclear,
difficult, or
unfamiliar to the
students with
reading disability
(clarifying).

The teacher asks
students with
reading disability
to stop when they

dont understand a
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Stratcgics

Sub Strategics

Mectings

Validation Options

2

Relevant | Irrelevant

Descriptions

section ol the text
and to use
clarification
strategies such as
looking for context
around difficult

words.

The teacher asks
students with
reading disability
to write a summary
of the text they
have just read
using the main

points.

Repeated
reading
{Lee & Yoon,
2015)

Students with
reading disability
are asked to read
the same text

multiple times.

Students with
reading disability
first listen to the
passage they arc
going to read,
which gives them
an idea of how the
words and
sentences should be

pronounced.
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No | Strategics Sub Strategics Meetings Validation Options | Descriptions
1 2 Relevant | Irrelevant
5 Reading The teacher
tluency provides a list of
(Lovett ctal., | words that students
2021) with reading
disability must read
within a specific v
time to improve
reading speeds and
accuracy.
The teacher asks
students with
reading disability
to read the same v
text multiple times
until they can read
it fluently.
6 | Multisensory | The teacher
instructions | combines visual
(Salvador, elements, sound,
2017)and | and movement to v
(Ahammed, | enhance the
2021) engagement of

students with

reading disability.

The teacher teach
students with
reading disability
using colored

letters or words.

The teacher uses

physical props such
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No

*Slmtcglﬂ

Sub St rategies

Meetings

Validation Options

Relevant

Irrelevant

_i)cscripllont

as flasheards to
teach English to

students with

reading disability.

The teachers ask
students with

2021)

students with

7 | Trial and
(Ahammed. |
202)
| effective methods
and strategies for
cach student.
b Curriculum | The teacher
adaptation | simplifics the N
(Ahammed, | material for
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Strategics

Sub Strategics

Meetings

Validation Options

1] 2

Relevant

Irrelevant

Descriptions

cading disability
to make it casier to

understand.

The teacher
modifies tasks to
suit the abilitics of
students with

reading disability.

9 Positive
reinforcement
(Ahammed,
2021)

Teachers praise,
reward, or give
small gifts to
students with
reading disability
when they achieve

something.

The teacher helps
students with
reading disability
10 build their

confidence.

10 Other

strategies

3. Interview

In this research, the researcher will conduct semi-structured interviews with English

teachers. According to Wahyuni ini Fiantika et al. (2022) a semi-structured interview is a

conversation conducted between two people in which an issue can be discussed openly,

allowing the respondent to express their opinions and ideas freely.
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R

No

Rescarch

Question

Topic of

Interview

Question/Alternative

Question

Validation Options

Relevant

Irrclevant

Descriptions

» proctss"
. What types of

teaching
English for
students with

reading
 disability in
inclusive

evaluation
methods do
you find most

effective for
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Rescarch

Question

Topic of

Interview

Question/Alternative

Queslion

Validation Options

Relevant | [rrelevant

Descriptions

students with
reading

disability?

What are
teachers'
challenges in
English
teaching for
students with
reading
disability in an
inclusive
classroom at
SMP Negen 1

Bebandem?

Challenges in

teaching

9. What are the
main
challenges
that you face
when
tcaching
English to
students with
reading
disability in
an inclusive
classroom?

10. How does
having
students with
reading
disability in
your class
impact lesson

pacing?

Classroom

management

11. What
difficulties or
challenges do
you encounter
in classroom
management
when

teaching

152



No

Research

Question

students with
reading

disability in

SMP Negeri 1

Bebandem?

Topic ol

Interview

Question/Alternative

Question

Validation Options

Relevant

[rrelevant

Desceriptions

students with
reading
disability in
an inclusive
classroom?

_ How do you

14. What
strategies

have you
found most
effective in

overcoming
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No

Rescarch

Question

Topic ol

Interview

Question/Alternative
Question

Validation Options

Relevant

Irrelevant

Descriptions

the challenges
of teaching
students with
reading
disability?

4, S.Pd., M.Pd.
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Appendix 9 Results of Observation Sheet

Lembar Observast Prosedur Pengajnran Balinsi Inggrls di Kelas Inklusif
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Appendix 10 Results of Observation Checklist of Teacher Challenges

Inklusif

Observasi Cheeklist Tantangnn Guru dalnm Mengajar Bahasa Inggris Di Kelas

No 'l‘mmmgm-l“ T 'i‘:mlnngnu Sub Menjawah
mor YA TIDAK
1 Rencana Guru  harus menyiapkan rencana
Pelajaran dan | pelajaran/materi lain untuk siswa dengan v
bahan disabilitas membaca.
(Ahmad, 2021)
2 Harapan orang | Orang tua siswa dengan disabilitas membaca
ua sering kali memiliki harapan tinggi agar v
(Ahmad, 2021) | anak-anak mereka berprestasi seperti anak-
anak lain.
3 Alokasi waktu | Guru  kekurangan waktn dan  perlu
(Ahammed, | mengalokasikan lebih banyak waktu untuk v
2021) mengajar siswa dengan disabilitas membaca.
4 Secara perilaku | Siswa dengan disabilitas membaca mungkin
(Ahmad, 2021) | menunjukkan kesulitan dalam berperilaku Vv
disiplin.
Siswa dengan disabilitas membaca terkadang
menunjukkan kegelisahan, kecemasan, dan J
ketakutan saat mereka tidak dapat mengikuti
pelajaran.
5 Motivasi dan | Siswa dengan disabilitas membaca umumnya
kepercayaan diri | mengalami motivasi rendah dan mungkin
(Ahmad, 2021) | mengungkapkan perasaan tidak mampu, | /
sering kali menyatakan, “Saya tidak bisa.”
Siswa dengan disabilitas membaca mungkin
kurang percaya dini terhadap kemampuan J
mereka dan menghindari keterlibatan dalam
|\L__ pembelajaran karena dianggap tidak mampu.
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No Tantangan Tantangan Sub Menjawab
mor YA TIDAK
6 Kepekaan Siswa dengan disabilitas membaca sering
emosional kali menunjukkan kepekaan emosional yang
(Almad, 2021) | tinggi, terutama terhadap emosi negatif v
seperti kesedihan atau kemarahan.
7 Partisipasi di | Siswa dengan disabilitas membaca jarang
kelas berpartisipasi dalam kegiatan belajar di kelas. | ./
(Adao
dkk.,2023) Siswa dengan disabilitas membaca jarang
melakukan diskusi, seperti menjawab dan J
mengajukan  pertanyaan, dalam  proses
pembelajaran.
8 Keterampilan | Guru tidak memiliki keterampilan dan
dan pengetahuan | pengetahuan yang memadai dalam mengajar -4
guru (Adao et | siswa dengan disabilitas membaca di kelas.
al., 2023)
9 | Masalah lainnya
40 Ry Jalan  Gswo A0 Raas et 7
‘esar / wuslan | ododanm 22 OONY | danoan
Asun ksl |\ Aesvasanun  adoe deronn
b weadingy  Awdeiy
o | B ororgnun [ D doesn S98S kdak lesdogax /
Fas\\vag LCO |« Rrovgeol | amuRun  Yohpaves
SO frand  baggaran
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Appendix 11 Results of Observation Checklist Teacher Strategies

Strategi cetak biru untuk mengatasi tantangan dalam mengajar bahasa Inggris

di kelas inklusif

Eksplisit (Lovett

etal..2021)

untuk  mengidentifikasi  dan
mengucapkan bunyi huruf secara
individual dan kemudian
menggabungkannya untuk

membentuk kata.

No Strategi Sub Strategi Pertemuan
mor 2 3

1 Memori kerja | Guru  menggunakan  media

berbantuan komputer untuk mengajar bahasa

komputer Inggris kepada siswa penyandang

(Akbari et al., | disabilitas membaca.

2019) Siswa dengan disabilitas membaca

diminta untuk mendengarkan kata-

kata bahasa Inggris lisan dari

komputer, kemudian menghafal

dan menyusunnya sesuai urutan.

Siswa dengan disabilitas membaca

membaca rangkaian huruf acak

yang tidak memiliki arti untuk

meningkatkan kemampuan

mercka dalam mengenali pola dan

memperkuat memori kerja mereka.

2 Instruksi Guru memberi instruksi kepada

Fonetik siswa dengan disabilitas membaca

Guru memberikan daftar kata-kata
dengan pola rima kepada siswa
yang memiliki gangguan membaca
schingga mereka dapat

menemukan kata-kata baru dengan
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No ——»S_'»";'r‘;ﬁ' - SuhSirinieu] o 'l'efléihdﬁl’r"m—‘
mor T 3 -

pola yang sama. Contoh cal, hat,

bat, rat

3 Strategi timbal | Guru meminta  siswa  dengan

balik disabilitas ~ membaca  untuk
(Gomaa, 2015) | membuat prediksi tentang isi teks
berdasarkan judul atau

gambar/video sebelum membaca.

Guru  memberikan kesempatan
kepada siswa dengan disabilitas
membaca untuk menggunakan
informasi dan pengetahuan yang
mercka miliki untuk membuat
prediksi tentang isi teks yang akan
mereka baca (prediksi).

Guru  memberikan  instruksi

kepada siswa dengan disabilitas
membaca untuk mengidentifikasi
informasi penting dalam teks dan
mengajukan  pertanyaan  untuk
mempelajari  informasi  lebih

lanjut. (Bertanya)

Guru memberikan klarifikasi pada
bagian teks yang kurang jelas,
sulit, atau kurang familiar bagi
siswa  berkebutuhan  khusus
(klarifikasi).

Guru meminta siswa dengan

disabilitas membaca untuk

berhenti  ketika mereka tidak

memahami  bagian teks dan

menggunakan strategi klarifikasi _J
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No | Swatewi | SubSteategi T Pertemuan
mor 2 3 4
No Strategi seperti meiSobi Stentelzi di sckitor Pertemuan
nor kata-kata yang sulit, 2 3 4
(Salvador, 2017) |G mentpiar  siswa  dengan
dan (Ahammed, | digabilih$  membaca membigR
2021) imenesunakRasiieks yamg bak
S§RVAfeka baca menggunakan
pc&'ﬁgpc}fhe{}ﬁﬁﬂﬂ?k““ alat peraga
4 Membaca Sﬁl\'v‘aagngan 5:23&1’%%, TR
berulang-ulang nﬁiﬁaﬁnﬁ(hﬁgm@%ntsek%e é’gﬁ v v
isw dg djsabili :
(L6 i siswa ngana g{ﬁlillltas membaca
2015) Siswa dengan disabilitas membaca
disabilitas membaca untuk belajar
pertama-tama mendengarkan
l;nenuhs di udara, buku atau meja
ian yang ak k
dae%gany n%er!ggal?na aetl;e gagiaj%?'i o Vv
e i Ky 5
tﬁg{gqgrsl%%?imana kata-kata dan |
Wﬂmﬁm lagu atau i
5 || Kelancaran |Gy, mravediniipharinfica ki ;
membaca || i dipRSesdibanel it Kiarka ‘
(Lovett dkk., || preiignjiangsdisaldiigan disibbins !
2021) dalanbacavaktu tertentu untuk
7 Strategi coba- || eringieaticoba herhggainmeidade
coba Jestpastig teimislih, mengevaluasi
(Ahmad, 202T) mde“miﬁgalegg\ygngd%
GElpifiRk SHAREIN.  untuk
8 Adaptasi || Guh, JPEREYSHRAAKA D UBASH vi v
kurikulum I&Hluk N de%rékadlsa ‘alf)t;?f'
(Ahmad, 2021) n%?ﬁ?z?&% yaaéélﬁgaxﬁg}l]}ar.mmiah
A Ja H
6 Instruksi G ,al"amﬁien abun unsur
X : Gury memodifikasi tugas untuk
multisensori || visual, suara, dan gerakan untuk
menyesuaikan kemampuan siswa
meningkatkan keterlibatan siswa
L dengan disabilitas membaca. I
ri:angan_d;sabili:‘n membaca |
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Pertemuan

No Strategi Sub Strategi
i 1 | 2 1 3 4
9 | Penguatan Guru memuyji, memberi
positif penghargaan, atau hadiah kecil
(Ahmad, 2021) | kepada siswa dengan disabilitas v P v v
membaca ketika mereka mencapai
sesuatu.
Guru membantu siswa untuk v
membangun kepercayaan dirinya. | ¥ v v
10 | Strategi lainnya
Bingual OUL  encppodiean m 7 v
™Mevnod Whassr  wam  cespekan - v v
Oun \n\ﬂsﬂ Q&w 3“3 &\sm\m_“
SAa\adn ‘o edors
ban  Todenesia
Guru "Mengpunatean
d
W o gugai (v | v VY
‘Brasa  prganvac
Aoarm Roses,
Yarpoayaran
b [Memiaco Guri mosibactean texs
Thastng denopn  tuars \antang ) v v
(reading Aan nwpsting « Lwngpa
aeud ) WEormas dogx  Awervio,
oldn COmaa  swao,
Mieberle Gury neagguadiean
n | Psseed tekon  Qulgr  avav
Language \nand
Phong  Unwis
Learmung Tiote Mexdgany
(+AL) Rehe\ay acan
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Appendix 12 Results of Interview

Wawancara
Topik Wawancara ; Pelaksanaan Prosedur Pengajaran Bahasa Inggris
1. Bagaimana Anda memulai pelajaran bahasa Inggris untuk siswa dengan disabilitas
membaca di kelas inklusif?

Jawaban: \

Sago. ety &
o o RUTEEN \)\qu 1 Xdak odo ‘&'3 ‘orshda dQ“g\V\

O - X
(\m\s ON0E  \ol g - essaena SO MOBE  boiat | ougs dafpn Galam
OO ¢ <& , ,
. ‘“ Ao W Melcenean AW+ Ketugian o Cesxt haga
BN Xlan  odve amoxi Qlasa i, ©c S tdox Tesieda -hoda :
Wty a -vdaeoy\

A0 arax
Gews  wiga  go .
Ao Waey gt PSA minder  alw Mg, ‘oedet

2. Bagaimana Anda memodifikasi atau mengadaptasi materi pembelajaran untuk siswa

dengan disabilitas membaca?

Juogeon W duae Terodiean  TOMR Rrivaiapean 1 e, Megparisn
ot wng  Sosa Ty Meidacan SRR S o\
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Topik Wawancara : Membedakan Pembelajaran
3. Apakah Anda membedakan pengajaran untuk siswa dengan disabilitas membaca di
kelas Bahasa Inggris Anda?
Jawsaran:® Tk dae A YOSk efindarnin . Reguosannyd  Sas
dan  \prado 4\ dolot Qayu B\ yang  Samo-
Yoo ™Nmbgdoican  d0 Redceaxa® darge e Aurdeut
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4. lJika ada, berikan contohnya

Topik Wawancara : Integrasi Teknologi

5. Apakah Anda menggunakan teknologi dalam mengajar bahasa Inggris untuk siswa
dengan disabilitas membaca di kelas inklusif?

Jowakon (M4a  saua Mescouracon  Ytenotoan 7

6. Jika ada, alat teknologi atau perangkat lunak apa yang Anda gunakan untuk

mendukung siswa dengan disabilitas membaca di kelas bahasa Inggris?

Jowadon * WL
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Topik Wawancara : Penilaian dan Evaluasi

7. Bagaimana Anda menilai kemajuan siswa dengan disabilitas membaca dalam proses
pembelajaran?
Sy C TERMANML AeNGAn  Pendglnian uptey loaslanyakan L “Iegdo Loy

AaR0T awar dost Lol oxndamiy, dagt dovl Reowestup Jeop

8. Metode evaluasi jenis apa yang menurut Anda paling efektif untuk siswa dengan
disabilitas membaca?

Swsakon: " Mdome 0o Mol eValAR  phusis, S Megpblesvay  dan
Moy SugowmOne,  BR0E ke yagak Secroges

Topik Wawancara : Permasalahan dalam mengajar

9. Apa saja tantangan utama yang Anda hadapi saat mengajar bahasa Inggris kepada
siswa penyandang disabilitas membaca di kelas inklusif?

" e KD Mol Comastquan Membocs Y0y madaw dan Cadeung MOt MerORP Atordgeas
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10, Bapaimana pengarh kehadiran siswa berkehutuhan khusus dalam kelns Anda

terhadap kecepatan pelajaran?

Nunvan U AR e Ade Sy gy “\M‘\\\‘V\' Vemivan  SRITSA 0 ombacs
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Topik Wawancara: Manajemen kelas

11. Kesulitan atau tantangan apa yang Anda hadapi dalam manajemen kelas saat
mengajar siswa penyandang disabilitas membaca di kelas inklusif?

o UY'Galivan YoMt tama dengoes  taftangdn  Uang  tadd sudah
9:?: WWwod | Yaa  eccadn anae Kesttlown Cendgruney dam |, hdae
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12. Bagaimana Anda menyeimbangkan pemenuhan kebutuhan siswa dengan RD sambil

mengajar siswa lain?

-
Suwogwan T lagp  oerusana  Gosnaesirnol Musgeln , Mendekongl - anak Wl
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15. Dapatkah Anda memberikan contoh bagaimana Anda berhasil mengadaptasi
pendekatan pengajaran Anda untuk mendukung siswa dengan disabilitas membaca
dalam proses pembelajaran bahasa Inggris?

Suawan: C MOWWE DoA muea awe Sdah MO8 Tenco
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Ugly Duckling

Appendix 13 Media that the Teacher Use

Once upon a time, on a big farm, a Mother Duck sat on her nest. She had to keep her
six eggs warm until they hatched. At last, the eggs began to crack. One by one, five
yellow ducklings came out of the eggs. They shook their wings and said, “Quack,
quack.” Then, they walked gracefully. “Look at all of you!” said Mother Duck with
joy. “You are all so cute!”. She counted one, two, three, four, five. “Oh, dear! I should
have six ducklings!” Mother Duck was worried. But one large egg was still in the nest.
It was a little stubborn. So, Mother Duck sat on her nest again and waited some more.
The next day, the big egg cracked open. A shy duckling came out. He was not yellow!
He was gray and bigger than the others. But he was weak, and it walked with a funny
wobble
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The Fox and the Grapes

Once upon a time, there was a cunning fox who was strolling through the
forest one hot afternoon. He was feeling very hungry and was looking for something
to eat. As he walked, he came across a vineyard filled with plump, juicy grapes.
The fox’s mouth watered at the sight of the grapes, but there was a problem: the

grapes were hanging high up on the vines, just out of his reach.

The fox tried to jump up and reach the grapes, but they were too high. He
tried to climb the vine, but it was too slippery. The fox was starting to get frustrated.

He didn’t want to give up on the grapes, but he didn’t know how to get them.

Just then, an idea came to the fox. He backed away from the vine and
pretended to walk away. As he walked, he glanced over his shoulder at the grapes.

He saw that the grapes were still hanging out of his reach.

The fox stopped walking and turned back to the vine. He looked up at the

grapes and said, “Those grapes look sour anyway. I don’t want them.”

With that, the fox turned and walked away. He was not really hungry

anymore. He had learned that it is no use to want something that you cannot have.
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Activity

Documentation

Visited SMP Negeri 1
Bebandem

Preliminary research

Ask permission from the
principal to conduct
research
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Activity

Documentation

Classroom Observation
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Activity

Documentation

Classroom Observation

Interview with the English
Teacher




