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A. APPENDICES 

 

Appendix 1 Letter Related to Research 
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Appendix 2 Instrument Validation (Expert Judgement) 

 

Rubric Based Assessment 

Criteria of Good Language Learning Materials by Tomlinson (2011) 
 

 

 

No. 

 

Criteria 

 

Description 

Score 

(1-10) 

 

 

1. 

 

Material achieve 

impact 

Materials should capture 

attention and leave a lasting 

impression through engaging 

themes, sounds, or emotions. 

 

 

 

2. 

 

Materials help learners 

feel at ease 

Materials should create a 

comfortable atmosphere with 

clear audio and supportive 

language. 

 

 

 

3. 

 

Material help learners 

develop confidence 

Materials should build 

confidence through achievable 

tasks and positive 

reinforcement. 

 

 

4. 
Material be perceived 

as relevant and useful 

Materials should reflect real-life 

relevance and support long- 

term goals. 

 

 

5. 

Materials require and 

facilitate learner self- 

investment 

Materials should emotionally 

engage learners, making them 

actively involved. 

 

 

6. 
Learner readiness for 

acquisition 

Content should match learners' 

cognitive, linguistic, and 

readiness to learn. 
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7. 

Materials expose 

learners to language in 

authentic use 

Materials should include real- 

life language in context (e.g., 

dialogues). 

 

 

 

8. 

 

Learners9 attention to 

linguistic features 

Materials should draw learners' 

attention to grammar, 

vocabulary, and sentence 

structures. 

 

 

 

9. 

Opportunities to use the 

language for 

communicative 

purposes 

Materials should encourage 

learners to use language in real 

communication scenarios. 

 

 

10. 

 

Delayed Effect 

Materials should support long- 

term development and reinforce 

key concepts over time. 

 

 

 

11. 

 

Consideration of 

different learning styles 

Materials should accommodate 

various learning styles, focusing 

on auditory stimuli for visually 

impaired students. 

 

 

12. 

Consideration of 

learners' affective 

attitudes 

Materials should address 

different emotional needs and 

provide motivational support. 

 

13. 
Silent period at the 

beginning of instruction 

Materials should allow time for 

passive absorption of language. 

 

 

14. 

Maximizing learning 

potential by stimulating 

both brain hemispheres 

Materials should engage both 

logical and creative faculties 

through storytelling and music. 

 

 

15. 
Minimizing controlled 

practice 

Avoid over-reliance on drills; 

encourage open-ended creative 

expression. 
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16. 
Opportunities for 

outcome feedback 

Materials should provide 

feedback to guide progress and 

reflection. 

 

 

 

 

Singaraja, 26 Agustus 2025 

 

Expert 1 

 

 

I Putu Indra Kusuma, S.Pd., M.Pd., 

Ph.D 

NIP. 198701172014041001 
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Rubric Based Assessment 

Criteria of Good Language Learning Materials by Tomlinson (2011) 
 

 

 

No. 

 

Criteria 

 

Description 

Score 

(1-10) 

 

 

1. 

 

Material achieve 

impact 

Materials should capture 

attention and leave a lasting 

impression through engaging 

themes, sounds, or emotions. 

 

 

 

2. 

 

Materials help learners 

feel at ease 

Materials should create a 

comfortable atmosphere with 

clear audio and supportive 

language. 

 

 

 

3. 

 

Material help learners 

develop confidence 

Materials should build 

confidence through achievable 

tasks and positive 

reinforcement. 

 

 

4. 
Material be perceived 

as relevant and useful 

Materials should reflect real-life 

relevance and support long- 

term goals. 

 

 

5. 

Materials require and 

facilitate learner self- 

investment 

Materials should emotionally 

engage learners, making them 

actively involved. 

 

 

6. 
Learner readiness for 

acquisition 

Content should match learners' 

cognitive, linguistic, and 

readiness to learn. 

 

 

7. 

Materials expose 

learners to language in 

authentic use 

Materials should include real- 

life language in context (e.g., 

dialogues). 
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8. 

 

Learners9 attention to 

linguistic features 

Materials should draw learners' 

attention to grammar, 

vocabulary, and sentence 

structures. 

 

 

 

9. 

Opportunities to use the 

language for 

communicative 

purposes 

Materials should encourage 

learners to use language in real 

communication scenarios. 

 

 

10. 

 

Delayed Effect 

Materials should support long- 

term development and reinforce 

key concepts over time. 

 

 

 

11. 

 

Consideration of 

different learning styles 

Materials should accommodate 

various learning styles, focusing 

on auditory stimuli for visually 

impaired students. 

 

 

12. 

Consideration of 

learners' affective 

attitudes 

Materials should address 

different emotional needs and 

provide motivational support. 

 

13. 
Silent period at the 

beginning of instruction 

Materials should allow time for 

passive absorption of language. 

 

 

14. 

Maximizing learning 

potential by stimulating 

both brain hemispheres 

Materials should engage both 

logical and creative faculties 

through storytelling and music. 

 

 

15. 
Minimizing controlled 

practice 

Avoid over-reliance on drills; 

encourage open-ended creative 

expression. 

 

 

16. 
Opportunities for 

outcome feedback 

Materials should provide 

feedback to guide progress and 

reflection. 
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Singaraja, 26 Agustus 2025 

 

Expert 2 

 

 

Ni Putu Astiti Pratiwi, S.Pd., M.Pd. 

NIP. 198808252015042002 
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Appendix 3 Field Notes 

 

 

 

General Information 

Researcher name Putu Sebastian Cahyadi 

Date/Time 23 May 2025 

Location SLB Negeri 1 Tabanan 

Duration of Observation 60 minutes 

Name of Participant 1. English Teacher 

 

2. Visually Impaired Students 

 

 

 

 

Observation Note 

1. Context Description The observation was conducted at SLB 

Negeri 1 Tabanan. Even tough the school 

provides specific facilities for students 

with visual impairments, there are few 

learning media available. 

2.  Activities/Interactions The English teacher mainly use braille- 

based materials as the main learning 

resource. In addition, the teacher give 

instruction through audio media such as 

voice notes sent via WhatsApp and 

YouTube videos. However, the repeated 

use of these audio formats caused the 

students to feel bored. An audiobook had 

once been used, and students expressing 
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 great enthusiasm towards it. However, 

access to the audiobook was limited, which 

makes it inacessible. The instructional 

materials used by the teacher are mostly 

taken from lesson plans and teaching 

modules available on the Merdeka 

Mengajar platform. The teacher simply 

applies the provided content, citing 

confusion and limitations in using 

appropriate media to deliver the lessons 

effectively. 

Moreover, students also use mobile phones 

equipped with the TalkBack feature to help 

them read text on the screen, serving as a 

tool for independent learning. 

3.  Direct Quotation "I usually use braille materials, WhatsApp 

voice notes, or YouTube videos to support 

the students. But if it's used too often, they 

get bored quickly. We once used an 

audiobook, and the students really enjoyed 

it, but unfortunately, access was limited, so 

we couldn't use it regularly. The materials 

I use come from lesson plans in the 

Merdeka Mengajar application; I just 

apply them because I feel confused with 

the limited media available for delivering 

the lessons. The students also use phones 

with the TalkBack feature to read text." 

4.  Researcher9s 

Reflections 

Braille materials remain the primary 

resource; however, the existing audio 

media lack variety and are difficult to 

access consistently, which may contribute 

to  decreased  student  motivation.  The 
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 teacher does not develop original materials 

due to limited access to suitable media and 

a lack of training, resulting in a reliance on 

existing teaching modules. The use of 

mobile phones with TalkBack features 

indicates that students are already 

attempting to use technology for 

independent learning, yet adequate and 

specialized learning media support is still 

lacking. 

5.  Additional Notes These findings highlight the need for 

developing accessible and appropriate 

learning media and materials. The 

development of an audiobook that is both 

accessible and flexible is urgently needed 

to support the learning process of visually 

impaired students. In addition, teacher 

training in the development and 

implementation of learning media is 

essential to empower teachers to become 

more independent and creative in adapting 

materials to meet students9 specific needs. 
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Appendix 4 Interview Result with English Teacher 

 

No Aspect Interview Questions Respondents Answer 

1. Teaching 

Methods 

a. How do you 

usually 

deliver 

material to 

visually 

impaired 

students? 

b. Have you 

ever  used 

audiobooks 

or other 

audio 

materials in 

your 

teaching? If 

yes,   how 

effective 

were they? 

English 

Teacher 

a. The teacher 

uses  audio- 

based delivery, 

mainly     via 

WhatsApp 

voice   notes, 

YouTube 

videos,    and 

simple written 

texts.  Visual 

aids are 

avoided due to 

students9condit 

ion. Lessons 

often focus on 

objects around 

students, 

simple 

vocabularies, 

and  daily 

activities. 

    
b. The teacher has 

used audiobook 

in the past, and 

students 

responded 

enthusiastically 

. However, 

audiobook 

access was 

limited, making 
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    it difficult to 

use regularly. 

2. Learning 

Challenges 

a. What 

challenges 

do you face 

in providing 

appropriate 

learning 

materials for 

visually 

impaired 

students? 

b. How do you 

address 

these 

challenges? 

English 

Teacher 

a. Students  have 

diverse 

absorption 

abilities,    and 

visual materials 

are  hard    to 

describe.    The 

teacher   also 

lacks access to 

sufficient 

media     like 

Braille books 

and e-modules. 

Creating 

personalized 

and accessible 

materials      is 

time- 

consuming and 

requires 

technological 

skill. 

    
b. The teacher 

simplifies 

materials using 

everyday 

vocabulary and 

real-life 

context. Voice- 

based  games 

and interactive 
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    activities are 

also used  to 

maintain 

engagement 

and  support 

understanding. 

3. Perspective 

s on 

Audiobooks 

a. In  your 

opinion, 

what is the 

potential of 

using 

audiobooks 

to improve 

the quality of 

learning for 

visually 

impaired 

students? 

b. What factors 

should be 

considered 

when 

developing 

and 

implementin 

g 

audiobooks 

in the school 

environment 

? 

English 

Teacher 

a. Audiobooks are 

seen as highly 

beneficial and 

engaging for 

students. They 

offer a 

refreshing 

alternative  to 

traditional 

media  and 

support 

speaking and 

listening skills. 

b. Audiobooks 

should   have 

clear, natural 

narration (not 

robotic), last 33 

5 minutes, and 

possibly 

include 

background 

music that does 

not overpower 

the narration. 

Content should 

be relevant to 
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    students9 daily 

lives, include 

vocabulary, 

instructions, 

and  short 

stories, and be 

easy to repeat. 
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Appendix 5 Interview Result with Visually Impaired Students 

 

No Aspect Interview Questions Respondents Answer 

1. Learning 

Experience 

a. How do you 

usually 

access 

learning 

materials at 

school? 

b. Do you face 

any 

difficulties in 

accessing 

reading 

materials? If 

yes, could 

you explain? 

Students a. Students 

access 

learning 

materials 

through 

Braille books 

and 

smartphones. 

They use 

WhatsApp, 

YouTube, and 

note-taking 

apps  for 

learning and 

assignments. 

    
b. Difficulties 

include 

limited 

accessibility, 

unfamiliar 

vocabulary, 

and  typing 

challenges on 

mobile 

devices. 

Braille 

provides 

structure,  but 

smartphone 

use is  often 

more practical 
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    for real-time 

tasks. 

2. Technology 

Usage 

a. Have you 

ever used an 

audiobook 

before?  If 

yes, how was 

your 

experience? 

b. What 

devices do 

you have and 

often use to 

listen  to 

audio 

materials? 

Students a. Students have 

used 

audiobooks 

and enjoyed 

the 

experience, 

especially 

when  the 

voice is clear 

and  the 

intonation is 

expressive. 

They prefer 

audio learning 

over Braille in 

many 

contexts. 

    
b.  Devices 

commonly 

used include 

smartphones 

(with 

TalkBack) and 

occasionally 

laptops. Audio 

materials are 

accessed 

through 

YouTube, 

WhatsApp, or 

note apps. 
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3. Learning 

Preferences 

a. Do you 

prefer 

listening  to 

lessons   in 

audio format 

rather than 

reading 

Braille  or 

other 

methods? 

Why? 

 

b. What 

features do 

you expect in 

an 

audiobook? 

Students a. Most students 

prefer 

listening 

because it is 

more 

convenient 

and allows 

multitasking. 

They also find 

it  more 

engaging than 

reading Braille 

alone. 

b. Students 

expect 

audiobooks to 

include clear, 

repeatable 

narration, 

appropriate 

intonation, 

and bilingual 

delivery 

(Indonesian 

for 

explanation, 

English for 

content). They 

like  stories, 

interactive 

questions, and 

ice-breaking 

activities 
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    when the 

learning feels 

tiring. 

4. Availability 

and 

Accessibility 

a. How easy is 

it for you to 

obtain 

audiobooks 

or other 

audio 

materials? 

b. Are there any 

obstacles 

you face in 

accessing or 

using 

audiobooks? 

Students a. Audiobooks 

are rarely 

provided  but 

are 

appreciated 

when 

available. 

Students listen 

to stories and 

novels for fun 

and learning. 

b. The    main 

challenge     is 

understanding 

difficult 

content. 

Students 

prefer 

audiobooks 

that   allow 

repeated 

listening    and 

content that is 

not too fast or 

complicated. 

They     also 

need  content 

that can    be 

replayed      as 

many times as 
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    needed to 

support their 

understanding. 
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Appendix 6 Document Analysis Sheet 

 

No Type of Document Findings Notes 

1 Data on Number of 12th 

Grade Visually Impaired 

Students 

There is only one 12th grade 

visually impaired student at 

SLB N 1 Tabanan 

This act as  the 

foundation  when 

designing  and 

choosing material, 

prioritizing 

independent practice 

and learning. 

2 Lesson Plan form Merdeka 

Mengajar Platform 

The topics include 

Introduction, Announcement, 

Degree of comparison. But 

the researcher adjust the 

topics into : Telephone 

Etiquette and Emergency 

Call, Asking and Expressing 

Understanding, and 

Announcement. 

The teacher stated 

that he used modules 

from Merdeka 

Belajar and adapt it 

with students daily 

context. 

3 English Test for Visually 

Impaired Students (Grade 

VII and X) 

The test focused on 

fundamental comprehension 

such as classroom objects, 

family members, and basic 

grammar (to be, 

comparatives, present tense) 

The test show the 

student needs of 

fundamental yet 

relevant material. 

Teacher also 

underlined the 

importance of 

choosing materials 

that are relevant on 

the daily basis for 

the students. 

4 Interview Result of 

Teacher and Visually 

Impaired Students. 

Both teacher and students 

shared the same view on the 

audiobooks potential, 

demanding  simple  access, 

Despite their 

conditions, the 

students still able to 
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  audio clarity, and consistent use technology 

content delivery. Students effectively. 

learn through braille and  

utilizing TalkBack features  

from their smartphones  

regularly.  

 



110 

 

 

Appendix 7 Document Study 

 

a) Data Jumlah Siswa Tunanetra Kelas XII 

 

DAFTAR ANAK SMALB KLS XII TUNANETRA ( A ) 

NISN Nama Anak L/P Kelas 

0043721565 I Made Sunada L 
XII 

SMA 

 
b) RPP dari Platform Merdeka Mengajar 
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c) Tes Siswa Tunanetra Kelas VII dan X 
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Appendix 8 Researcher Journal 

 

Date SAM 

Development 

Phase 

Activity Problems/Challenges Reflection and 

Decision 

23 May 

2025 

Preparation 

Phase 

Conduct classroom 

observation during 

English learning at 

SLB N 1 Tabanan 

The media that is 

used regularly such 

as Braille, Youtube, 

and voice notes via 

WhatsApp. The 

students seems bored 

due to monotonous 

learning activity. 

The    learning 

media needs to 

be  developed 

by supporting 

their   auditory 

strength, such 

as short story 

audiobooks or 

simple 

dialogues 

related to daily 

life situation. 

24 May 

2025 

Preparation 

Phase 

Conduct an interview 

with both English 

teacher and visually 

impaired students to 

obtain their learning 

needs and 

preferences 

The teacher 

mentioned variety of 

students9 

comprehension and 

few learning media. 

Students  desired 

materials that can be 

replayed and easily 

understood. 

The materials 

will  be 

designed based 

on short stories 

or contextual 

dialogues with 

the duration 5 

minutes 

maximum and 

a structure that 

allows natural 

repetition of 

key 

vocabulary. 

25 May 

2025 

Design Phase Began designing the 

structure and content 

of the audiobook 

1. Need to 

consider 

students9 

Materials were 

written in 

communicative 
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  materials based on 

previous findings. 

1. Created an initial 

draft of content by 

selecting topics 

commonly found in 

the  12th-grade 

English curriculum. 

2. Determined  the 

order of presentation 

from vocabulary 

introduction, 

contextual  use 

(language 

expression),  to 

embedded exercise. 

capabilities; 

materials 

must be 

simple yet 

interesting. 

2. Difficulty 

maintaining 

proper audio 

speed. 

3. Needed  to 

choose words 

that were 

easily 

captured  in 

audio format. 

language, 

supported by 

expressive 

narration with 

clear 

intonation. 

27 May 

2025 

Development 

(Drafting) 

Drafted three 

audiobook   units: 

Telephone Etiquette 

and Emergency Call, 

Asking and Giving 

Understanding,   and 

Announcement. Each 

audionook    will 

structured with the 

following  format: 

opening, 

narration/instruction 

s, listening    and 

speaking sections, 

and   example 

dialogues. 

Only some units had 

an opening narration. 

Consultation with 

two experts was 

planned to evaluate 

the content. 

Each unit 

would include 

short exercises 

(multiple- 

choice or short 

answer 

questions)  to 

assess 

students9 

understanding. 
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30 May 

2025 

Development 

(Revision 1) 

Expert consultation Experts suggested 

adding more than 

five vocabulary items 

and including 

exercises such as 

True/False questions 

to provide student 

feedback. 

Each topic now 

includes more 

than five 

vocabulary 

items and three 

True/False 

questions  to 

assess 

comprehension 

. 

3 June 

2025 

Development 

(Revision 2) 

Expert consultation Experts 

recommended 

repetition in phrases 

to help students 

practice 

pronunciation for 

speaking activities. 

Added an 

audio narration 

such as 

<Repeat after 

me.= And the 

words repeated 

twice during 

the  speaking 

session. 

6 June 

2025 

Development 

(Revision 3) 

Expert consultation Using only 

True/False exercises 

could be 

monotonous. Experts 

suggested to add 

short answer   or 

multiple-choice 

questions  in  the 

listening section and 

dialogue practice in 

the speaking part. 

Added 

dialogue 

practice tasks 

related to each 

topic in  the 

speaking 

section. 

10 June 

2025 

Development 

(Revision 4) 

Expert consultation Content and flow 

were good, but audio 

needed sound effects 

Provide 

structured 

transitions by 

using phrases 
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   and clearer 

transitions. 

such as <Now, 

let9s move on 

to the speaking 

section.= 

Reduced 

multiple- 

choice 

questions  to 

three to make it 

easier for 

visually 

impaired 

students. 

Design the 

audiobook 

using Heyzine 

Flipbook 

25 June 

2025 

Development 

(Revision 5) 

Expert consultation Needed to add sound 

effects for 

correct/incorrect 

answers. True/False 

buttons should not 

use color indicators 

and instructions 

should  be added 

before exercises to 

improve clarity of the 

audiobook. 

Instructions 

were added 

before 

exercises. 

Sound effects 

for correct and 

incorrect 

answers  were 

inserted    so 

students could 

know   the 

exercise result. 

Neutral colors 

were 

maintained   to 

ensure 

accessibility. 
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    After this 

revision,  the 

audiobook 

became more 

interactive and 

engaging. 

7 July 

2025 

Development 

(Revision 6) 

Expert consultation The recorded voice 

needed to be clearer 

and should use an 

external microphone 

The recording 

process    was 

repeated using 

an external 

microphone for 

clearer  sound 

quality.  This 

ensured better 

pronunciation 

clarity     and 

consistent 

volume across 

the  audiobook 

content. 

21 July 

2025 

Development 

(Revision 7) 

Expert consultation Some pronunciation 

and grammar errors 

were found in the 

narration. 

Audio was 

once again 

recorded to fix 

some 

pronunciation 

and 

grammatical 

error. A final 

proof-listening 

session  was 

conducted to 

ensure 

consistency 

between the 
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    script and the 

audio 

throughout the 

audiobook. 

26 

August 

2025 

Review Expert consultation The final audiobook 

version was given to 

the two experts for 

content evaluation 

based on 

Tomlinson9s (2011) 

criteria. 

The final 

product was 

reviewed  by 

both experts 

regarding 

content quality, 

structure, audio 

clarity,  and 

relevance   to 

students9 

needs.  This 

stage marked 

the completion 

of   the 

development 

and validation 

process. 
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Appendix 9 Rubric Based Assessment Result Expert 1 

 

Researcher9s Name: Putu Sebastian Cahyadi 

 

Research Title: Developing An Audiobook to Teaching English for Twelfth Grade First 

Semester Visual Impairment Students at SLB Negeri 1 Tabanan 

Purpose of Assessment: To evaluate the quality of the developed English audiobook 

materials for visually impaired students based on Tomlinson9s (2011) criteria for good 

language learning materials. 

A. Expert Identity 

Full Name : I Putu Indra Kusuma 

NIP 198701172014041001 

Academic Qualification    : Ph.D. 

Academic Position : Associate Professor 

Area of Expertise : Mobile-assisted Language Learning 

Institution : Universitas Pendidikan Ganesha 

 

B. Product to be Evaluated 

Please access the developed audiobook materials through the following links: 

Topic 1 <Telephone Etiquette and Emergency Call= 

https://heyzine.com/flip-book/1053e40c8e.html 

Topic 2 <Asking and Expressing Understanding= 

https://heyzine.com/flip-book/12a6eb8591.html 

Topic 3 <Announcement= 

https://heyzine.com/flip-book/2a149d72c2.html 

C. Rubric Based Assesment 

The experts provided ratings on a 1-10 rating scale: 

1 = Very Poor Quality 

5 = Medium Quality 

10 = Excellent Quality 

The analysis focused on calculating the mean (average) score. 
 

 

 

No. Criteria Description Score 
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   (1-10) 

 

 

1. 

 

Material achieve 

impact 

Materials should capture 

attention and leave a lasting 

impression through engaging 

themes, sounds, or emotions. 

9 

 

 

2. 

 

Materials help learners 

feel at ease 

Materials should create a 

comfortable atmosphere with 

clear audio and supportive 

language. 

10 

 

 

3. 

 

Material help learners 

develop confidence 

Materials should build 

confidence through achievable 

tasks and positive 

reinforcement. 

8 

 

4. 
Material be perceived 

as relevant and useful 

Materials should reflect real-life 

relevance and support long- 

term goals. 

9 

 

5. 

Materials require and 

facilitate learner self- 

investment 

Materials should emotionally 

engage learners, making them 

actively involved. 

8 

 

6. 
Learner readiness for 

acquisition 

Content should match learners' 

cognitive, linguistic, and 

readiness to learn. 

9 

 

7. 

Materials expose 

learners to language in 

authentic use 

Materials should include real- 

life language in context (e.g., 

dialogues). 

9 

 

 

8. 

 

Learners9 attention to 

linguistic features 

Materials should draw learners' 

attention to grammar, 

vocabulary, and sentence 

structures. 

10 
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9. 

Opportunities to use the 

language for 

communicative 

purposes 

Materials should encourage 

learners to use language in real 

communication scenarios. 

8 

 

10. 

 

Delayed Effect 

Materials should support long- 

term development and reinforce 

key concepts over time. 

9 

 

 

11. 

 

Consideration of 

different learning styles 

Materials should accommodate 

various learning styles, focusing 

on auditory stimuli for visually 

impaired students. 

9 

 

12. 

Consideration of 

learners' affective 

attitudes 

Materials should address 

different emotional needs and 

provide motivational support. 

8 

13. 
Silent period at the 

beginning of instruction 

Materials should allow time for 

passive absorption of language. 

9 

 

14. 

Maximizing learning 

potential by stimulating 

both brain hemispheres 

Materials should engage both 

logical and creative faculties 

through storytelling and music. 

8 

 

15. 
Minimizing controlled 

practice 

Avoid over-reliance on drills; 

encourage open-ended creative 

expression. 

8 

 

16. 
Opportunities for 

outcome feedback 

Materials should provide 

feedback to guide progress and 

reflection. 

8 
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Comments/Justification: 

 

- Please provide play button to avoid audio that play together from two pages. 

 

 

Singaraja, 1 September 2025 

 

Expert 1 

 

 

 

Ph.D 

I Putu Indra Kusuma, S.Pd., M.Pd., 

NIP. 198701172014041001 
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Appendix 10 Rubric Based Assessment Result Expert 2 

 

Researcher9s Name: Putu Sebastian Cahyadi 

 

Research Title: Developing An Audiobook to Teaching English for Twelfth Grade First 

Semester Visual Impairment Students at SLB Negeri 1 Tabanan 

Purpose of Assessment: To evaluate the quality of the developed English audiobook 

materials for visually impaired students based on Tomlinson9s (2011) criteria for good 

language learning materials. 

A. Expert Identity 

Full Name : Ni Putu Astiti Pratiwi 

NIP 198808252015042002 

Academic Qualification : Master of Education 

Academic Position : Assistant Professor 

Area of Expertise : Media in English Language Learning 

Institution : Universitas Pendidikan Ganesha 

 

 

 

B. Product to be Evaluated 

Please access the developed audiobook materials through the following links: 

Topic 1 <Telephone Etiquette and Emergency Call= 

https://heyzine.com/flip-book/1053e40c8e.html 

Topic 2 <Asking and Expressing Understanding= 

https://heyzine.com/flip-book/12a6eb8591.html 

Topic 3 <Announcement= 

https://heyzine.com/flip-book/2a149d72c2.html 

 

C. Rubric Based Assesment 

The experts provided ratings on a 1-10 rating scale: 

1 = Very Poor Quality 

5 = Medium Quality 

10 = Excellent Quality 

The analysis focused on calculating the mean (average) score. 
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No. 

 

Criteria 

 

Description 

Score 

(1-10) 

 

 

1. 

 

Material achieve 

impact 

Materials should capture 

attention and leave a lasting 

impression through engaging 

themes, sounds, or emotions. 

8 

 

 

2. 

 

Materials help learners 

feel at ease 

Materials should create a 

comfortable atmosphere with 

clear audio and supportive 

language. 

8 

 

 

3. 

 

Material help learners 

develop confidence 

Materials should build 

confidence through achievable 

tasks and positive 

reinforcement. 

9 

 

4. 
Material be perceived 

as relevant and useful 

Materials should reflect real-life 

relevance and support long- 

term goals. 

9 

 

5. 

Materials require and 

facilitate learner self- 

investment 

Materials should emotionally 

engage learners, making them 

actively involved. 

9 

 

6. 
Learner readiness for 

acquisition 

Content should match learners' 

cognitive, linguistic, and 

readiness to learn. 

8 

 

7. 

Materials expose 

learners to language in 

authentic use 

Materials should include real- 

life language in context (e.g., 

dialogues). 

9 

8. 
Learners9 attention to 

linguistic features 

Materials should draw learners' 

attention to grammar, 

8 
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  vocabulary, and sentence 

structures. 

 

 

 

9. 

Opportunities to use the 

language for 

communicative 

purposes 

Materials should encourage 

learners to use language in real 

communication scenarios. 

9 

 

10. 

 

Delayed Effect 

Materials should support long- 

term development and reinforce 

key concepts over time. 

8 

 

 

11. 

 

Consideration of 

different learning styles 

Materials should accommodate 

various learning styles, focusing 

on auditory stimuli for visually 

impaired students. 

8 

 

12. 

Consideration of 

learners' affective 

attitudes 

Materials should address 

different emotional needs and 

provide motivational support. 

8 

13. 
Silent period at the 

beginning of instruction 

Materials should allow time for 

passive absorption of language. 

8 

 

14. 

Maximizing learning 

potential by stimulating 

both brain hemispheres 

Materials should engage both 

logical and creative faculties 

through storytelling and music. 

8 

 

15. 
Minimizing controlled 

practice 

Avoid over-reliance on drills; 

encourage open-ended creative 

expression. 

8 

 

16. 
Opportunities for 

outcome feedback 

Materials should provide 

feedback to guide progress and 

reflection. 

8 
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Comments/Justification: 

 

 

 

 

Singaraja, 24 September 2025 

 

Expert 2 

 

 

Ni Putu Astiti Pratiwi, S.Pd., M.Pd. 

NIP. 198808252015042002 



Appendix 11 Documentation of Preliminary Observation 
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Appendix 12 Documentation of Interview with English Teacher 
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Appendix 13 Documentation of Interview with Visually Impaired Students 
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