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Appendix 1. (RQ1)

Perangkat Pembelajaran, Capaian Pembelajaran (CP) Kurikulum Merdeka.

— —

PERANGKAT PEMBELAJARAN
CAPAIAN PEMBELAJARAN (CP)
KURIKULUM MERDEKA

BAHASA INGGRIS
KELAS FASE C

Berdasarkan Keputusan Kepala BSKAP Nomor 32 Tahun 2024
Tentang Capaian Pembelajaran (CP) Kurikulum Merdeka

—J —T

CAPAIAN PEMBELAJARAN KURIKULUM MERDEKA BELAJAR

[r— .
Mata Pelajarsn  : BAHASA INGGRIS
Kelae L EAsEC

Tahun Pelajaran ¢ 202472025

A Ruional Matn Pelsjaran BAHASA INGGRIS.

Rabasa Inggris adslah salah sat hahasa yang digumakan secars global dalam beberspa
aspek pendidikan, bisnis, perdagangan, ilmu pengetubuan, hukum, pariwisata, hubungan
internasional, kesehatan, dan tekoologi. Kemampuan berbahasa Inggris dibasapkan
mampu memberikan peseria didik kesempatan untik berkomunikasi dengan wargs dania
dari latar belakang budaya yang herbeda Dengan menguasai hahasa Inggris. maks peserin
didik akan memiliki kesempatan yang lebih besar untuk berinteraksi dengan menggunakan
berhagai jenis teks. Dart inieraksi tersebut. merekn mempernleh pengerahuan. mempelajari
berbagai ketcrampilan, dan perilaku manusis yang dibuuhksn antuk dspat hidup dalam
budays dunia yang berancka ragam

Dembelnjaran bahasa Inggris pada jenjang Pendidikan Dusar dan Menengah (S0/ M1/
Program Paket A: SMP/ MT/ Program Paket B : dun SMA’ MA” SMK/ MAK Pregram
Pakel €) dalam kurikuhum memberikan kesempatan bagi peserta didik uniuk membuka
wawasan yang berkaitan dengan dii seodiri, hubungan sosial. kebudsyaun, dan
kesempatan kerja yang terscdia secara global. Mempelajari bukasa Inggris memberikan
pescrtn didik kemampuan uniok mendapatinn skscs ke dunia lusr dan memahami cars
berpiki yang berbeda. Pemabaman mercks torhadap pengetahuan sosia
imterkultural ini dapat meningkatkan kemampuan bernslac keitis. Dengan memahami

aya dan

budaya lain dan interaksinya dengan budaya Indenesia, mercks mengembangkan
pemahaman yang mendalam tentang budays Indonesia, mempeskuat identitas dirinya, dan
dapat menghargai perhedann.

Pembelajaran bahasa Tnggris difokuckan pada pengustan kemumpuan menggunskan
bahasa Inggris dalam enam  keterampilan berbahasa, yakni menyimak. herbicara.
membaca, memirsa. meaulis, dan mempreseaiasikan secam terintegrasi, dalam berbagai
Jewin teks. Capaian Pembrclujaran keenam ketcrampilan bahasa Inggris ini mengacu pada
Common Earcpean Framework of Refernce for Langusges: Learning, Teaching.
Ansessment (CEFS) dan seturs level BI Level RI (CEFR) mencerminkan spexifikasi yang

dapat dilihat dari kemampuan pescrts didik antuk:
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inl dapat dikembaoghad dalam  pemibelajaran bohsea logeris  karens
pembelajarannya vang dinamis dan fAcksibel, yaitu memberikan kesempaian bagi
peseria didit uniuk teribat dalam pemiliian tcks atau jenis aktivitas belajaraya.
Pembelajaran hahass Inggris mendukung pencapaian profil pelajar Pancasils melalui
miateri teks tertulis, visual. tcks lixan. moupun aktivitas.akiivitas yang dikembangkan
dulam proses belajar mengajar.

n

Tujuan Mats Pelajaran RAHASA INGGRIS

Maia pelajaran bahasa lapsris bostujuan uniuk memasiikan pescria didik  dapat

melakukan hat-hal sebagni berikut:

L mengembangkan kompetensi komunikatif dalam hahssa lnggrs dengan
erbaga teks multimodal (lisan, tuhisan, visual, dun sudiovisuat)

2. mengembungkan Koimpetsnsi inieskultural untuk memahami dan menghargsi
perspekiif, prakeik. dan produk huduys Indonesis dan budays asing:

3. mengembangkan kepercayaan diri unuk berekspresi sehagal individu yvang
mandici dan beranggung jawab: dan

Karakteristik Mata Pelajaran BAHASA INGGRIS

I Jenis teks yang disjukan dalam bohasa Inggris beragam dan disajikan bukan
banya dalam beniuk teks tulisan saja. telapi juga toks lisan (monolog atau dialeg),
teks visual, teks audio. dan teks multimodal (teks yang mengandung aspek verbal,
vissal, dan audio). baik otentik maupun leks yang dibuat wotuk  tujuan
pembelajaran. baik tngeal mavpun teks ganda. yang diproduksi dalum kertas
moupun digital Hal ini yakon ontuk memfusilitasi peserta didik agar
terampil  menggunakan teknologi (literasi tcknologh). schingga dapat
meningkatkan kemampuan mereka dalsm menavigasi informasi digial.

2 Guru dopai menentukan jenis teks yang ingin disjarkan sesusi dengan kondisi di
Kelan. Pembelajaran dapat dimolai dari jenis feks vang memual opik yang sudal
dikenal olch peserta didik untuk membanty mercka memahami isi (ks yang
dibacanya dan kemudian mampy menghasilkan toks jenis terscbut dalam bentuk
tisan dan tulisan. Selanjutnys, gurs dapat memperkenslkan pessria didik dengan
Jenis teks yang baru dikethui olch peserta didik, Gura dapat membanty mercka
membangun pemahaman lerhadap jenis teka bary teraebut, sching s pesceta didik
mampu menghasitkan karya dalum jenis tcks terscbui, baik lisan maupun tulisan.
Pemitiban jenis teks jugs dopat disesunikan dengan kondisi yang sering dialimi
oleh peseria didik baik di dalam konicks sckolah, manpun konicks di mmah agar

peserta didik meomiliki kesempatan untuk mempelajari dan mempraktikkan eks
terssbut dalam kehidupan nyats.

3. Pembelujaran bahass laggris berbasis toks menghendaki peseria didik uniuk
memahami feks sesuai dengan tingkat kesuliannys Peserta didik peria

memahami tipe ieks pendukung uniuk mempelajari tpe ieks yang lebib kompleks

iprerequisite). Oleb kacens iu, gurs pery memperhaiikan gradasi tingkat

kesulitan komplcksitas jenis icks.
4 Proses helajar berfokus pada pesertn didik, yakni upayn mengubah perilaku
peserta didik dari vidsk mampu menjadi mampu, dalam menggunakan bahasy
Ingzris pada enam & cterampilan berbahasa datam berbagai jents teks.
Pembelsjaran bahasa Tuggris difokuskan pada kemumpoan berbaliasa peserts
didik sesuai dengan b berbatn

bahasa Inggris wmwm mencakup elemen keterampilan resspif (memyimak,
mearbasa. dan memirsa), seria keterampilan produkiif (berbicars, meaulis. dan
mempresentasikun).

CAPAIAN PEMBELAJARAN BAHASA INGGRIS
Fase € (Kelas V dan VI SD/MIProgram Paket A)

1. Fase C© Kelas V dan VI ogram Paket A)

Pada akhir Fase C. peserta didik memahami dan merespons beberapa jenis teks lisan,
twlisan, dan visual sederhana serta menggunaksn bahasa Inggris sederhana wntuk

ikasi dalam situasi yang familiarlazis Peserta didik memahami
hubungan bunyi huruf pada kosskata scderhana dalam bahasa Inggris dan
menggunakan pemahaman tersebut untuk memahami dan memproduksi teks lisan,
sulisan dan visual sederhana dalam bahasa Inggris dengan bantuan contoh.

Capaian Pembelajaran setiap elemen mata pelajaran Bahasa Inggris adalah seb;
berikut.

Menyimak-Berbicara | Percria ik menggunakan

Galam baass Inggris aniak berinieraka pada hngkup
situasi sasial dan kelas yang makin luas. serta masih dapat
diprediksi atau bersifat rutin, Peserta didik
‘mengubah/mengganti scbagian clemen kalimat untuk dapat
berpartisipasi dalam akiivitas belajar. Pescrta didik
mengidentifikast informasi penting /inti fcks lisan dalam

berbagai konieks dan sirategi (meminta pembicars untuk
‘mengulangi. berbicara dengan lebih pelan dan/atau

social and classroom situations using certain patterns of
sentences. They change/substitute some elements of
sentences to participate in learning activitics. They
identify key information from oral fexts in various contexts
using some strategics (asking a speaker 1o repeat. 1o
speak slowly andlor asking what a word means). They
follow a series of simple instructions related 1o classroom
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Membaca-Memirsa
(Reading-Viewing)

Peserta didik memahami kata- kata yang sering digunakan
sehari-hai dan memahami kata- kata baru dengan bantuan
‘sambar/ilustrasi seria kalimat dalam konteks yang dipahami

didik. Peserta didik @
respons terhadap beragam teks pendek. sederhana dan familiar
dalam bentuk tulisan stau dightal, termasuk teks visual,
multimodal atau interaktif.

Peserta di
menjelaskan topik scbush teks yang dibaca atau diamatinya.
(Students understand familiar and new vocabulary with support
| from visual cues or cantext clues. They read/view and respond
10 a wide range of short, simple. familiar texts in the form of
print or digital texts, including visual, multimodal, or
interactive texts. They find basic information in a sentence and
explain a topic in a text read orviewed.)

menemukan informasi pada sebuah kalimat dan

Menulis-.

Peseriadidikmengomunikasikan ide dan pengalamannya
latui tulisan dan ka sendiri

Writing-Presenting)

rta by cerhaday

prosesmenulis. Peseradidik

i
ditulis dengan kaidah (konvensi) yang discsuaikan dengan
Konteks dan tujuannys. Dengan bantuan guru, peserta didik

berbagai
Kalimat dengan pola tertentu dan contoh pada tingkatan kata dan
Kalimat sederhana. Peserta didik menunjukkan pemahaman
terhadap beberapa hubungan bunyi-huruf dalam bahasa Inggris
dan cjaan dari kata-kata yang umum digunakan. Dalammenulis,
pescria didik menggunakan kosskata yang berkaitan dengan
tingkungan kelas dan rumah dengan menggunakan beberapa
Kata atau dafiar kata,
bertanya bagai
menuliskan sebush kata.(Students communicate their ideas and
experience through copied writing and their awn basic writing,
showing evidence of a developing understanding of the writing
process. They demonstrate an early awareness that written fexts
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Appendix 2. (RQ 1)

Modul Belajar, Bahasa linggris, Fase C, Kelas Enam, Unit 6.

Fase CKelas VI

Modul Ajar

Bahasa

MATA PELAJARAN : BAHASA INGGRIS

INFORMAST UMUM

>

. IDENTITAS MODUL
Nama Sekolah
Nama Penynsun

BAHASA INGGRIS

: C-VI/1
Alokasi Waktu : 6 JPx 35 Menit
Tahun Penyusunan ~ : 2024

B CAPAIAN PEMBELAJARAN
Pada akhir Fase C. pescria didik memahami dan merespon tcks lisan, tulisan, dan visual scderhana
dalam bahasa Inggris. Mercka menggunakan bahasa Inggris scderhana untuk berinteraksi dan
berkomunikasi dalam situasi yang familiar lazim/ rutin. Pescria didik memahami hubungan bunyi
buruf pada kosakata scderhana dalam bahusa Ingris dan menggunakan pemahaman terscbut untuk
memahami dan memproduksi teks tulisan dan visual scderhana dalam bahasa Inggris dengan
bantuan cantoh.
€. PROFIL PELAJAR PANCASILA (PPF)

= Profil Pelajar Pancasila yang ingin dicapai adalah bertakwa kepada Tuhan Yang Maha Esa

dan berakhlak mulia, bemalar kritis dan kreatif, bergotong. royong, serta kebhinnckaan

elobal.
D. SARANA DAN PRASARANA
Media : LCD proyekior, kemputer/laptop, jaringan intemet. dan lain-lain
Sumber Belajar : LKPD, Buku Teks, laman E-lcaming, E-book. dan lain-lain
E. TARGET PESERTA DIDI
Pescrta didik regular dari umur 11-12 tahun (tahap operasional konkret)
F. MODEL DAN METODE PEMBELAJARAN

Pembelajaran dengan tatap muka menggunakan model pembelajaran kontckstual
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yang lepal

dengan pengucapan yang tepat.
B PEMAHAMAN BERMAKNA.
Pada pembelajaran ini pescria didik mampu berbicara dan menceritakan pengalamannyy dalam
‘bentuk kalimat lsmpau (past tensc).
€. PERTANYAAN PEVANTIK
. i itn yan kerja bentuk lampau

mengucapkan salam.
= Melakukan pembiasan berdos, memeriksa kehadiran, kerapihan pakaim, posisi tempat
dusduk peserta dicik dan kebersiban kelas,
= Guru memberikan motivasi, memberikan perianyasn pemaniik materi yung akan disjarkan.

= Guri memotivsi peseria didik untuk icreapainyn nsi dun karakter yang sesuai
dengan Profil Pelajar Pancasia (beriskua kq;.d.m-. Vang Maba Esa dan berakblak
‘mulia,

=] I deéngan berta dal

3 itkan My s xper et e

* Gun i didik untuk i jaran dengan melskekan
ice breaking

- mmmpﬁmmm.mmmmmmm
pemibelajoran dalam kehidupan schari-hari.

KEGIATAN INTI

Listen to the story

* G ks idik hah mempelajari kalimat. Conioh
kalimat: how 10 i =

- ﬁnmmmdndll 53 dan bertanya jawab

peseria
didik. Contoh: Guru: “Please open page 53~ Last Sunday Aisyah went to the beach ™ “Did
Aisysh go with her mom and dad?” Pescria didik: Y cs™ Guru: “What did Aisyah do there?™
Pescrin didik: “She took a picture.
= Guru memina peserta didik membuka halaman 54 dan 55, Contoh instruksi: “Please open
your book to page 53-54."

= Guru menunjuk | peserta didik member contoh membaca haluman 54 .55 diikuti olch
scluruh peserta didik. Contoh instruksi: . (mupuuadndik]p\n::mdpq:sss.
and all of you repeat aficr .. (nama peserta
Guru mermberi conioh cara melafalkan kata kerja yang digunakan dalsm bentik lampan
{d.mve took, prepared, looked for, had lunch and bought) dan peserts didik menirukan
pelafalan dengan benar.
* Guru Kartu bergambar pada halaman 53-54 kepad didik agar saling
bergantisn meembuat kalimat dalam bentuk lumpau.
= Contah imstruksi: “Show the picture to your friend. and another student wil say the activity
in past form.” (kegiatan dapt diulang dengan saling bertukar kartu antar peserta didik ).

Look and Read
= Guru meminta peserta didik untuk membuka halaman 56 dan membaca percakapan pada
halaman terschut.

- smmmdmmmnpmmmmw
i
nmdmmdnﬁwwdmmmlm

Read and Answer

* Gur meminty dengan berzuntian
membaca sctiap kalimat. Contoh instruksi- “Pleasc open your book {0 page 57, and read the
mme:mﬁlﬂyn,ulrliﬂdnmndmglbcm

= Gum bertanya kepadn peserta didik apakah ada kosakata yang tidak dipshami. Contoh

t:“Da you find any difficult word”™

= Gu meminta pescria didik menjawab pertanyssn pada halaman 57. Contoh instruksi:
“Answer the questions on page 7.

= Gur dan pescrta didik mendiskusikan hasil kerja peserta didik.

= Guru menunjuklan kartu hergambar vang terdin dani kalimat pada teks pada halaman 59.
thpuwm:“[hmmﬂnbnrinﬂmmgmhgmmngvﬁ:mkminﬂx

£ Gmununp:m h&m&m;mhsumgmmﬁymh
Malmhn-ns! Cmﬂnh-l:nd i

- mpmhrildlﬂmks
pldqlmhmsﬂf' toh i i “Amange the text on page 597

- il k Contoh
instruksi- “Read the amangement of your flasheards.”

= Gum meminta i ‘halnman 58 dan 59.
Cantoh instruksi: “ Answer the questions on page 50

+ Gura dan peserta didik mendiskusiksn hasil kerja peserta didik

PENUTUP

5 i i ; dilakisks

* Melskukan refleksi d juwab kegiatan jaran yang telsh
dilakssnakan

« Guru mengakhii kegiatan belajar dengan membrrikan pesan dan motivast etap semangat
belajar dan diskhiri dengan berdoa.
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E. PEMBELAJARAN DIFERENSIAST
= Untuk siswa yang sudsh memshami materi ini sesuai dengan tujuan pembelajaran dan
mengcksplorasi topik i lcbih jauh, disarankan untuk membaca materi menganalisis tema

e 3 i : s
masing-masing agar pelaksansan pembelajaran menjadi Iebih menycnangkan (joyfil

* Untuk siswa yang kesulitan belajar topik ini, disarankan untuk belajar kembali pada
pembelajaran di dalam dan atau di fuar kelas sesuai kescpataan antara guru dengan siswa.
el d pvsiy

F. ASESMEN /PENILAIAN
L. Asesmen Diagnostik (Sebelum Pembelajaran)

~ Jawaban
o Pertanyaan
va | Tidak
1| Apakah siap untuk belajar?
B o ] onaliais bird dalini bakiss.
e
dengan berkclompok?
2 A

en formatf dilakukan olch guru sclama proscs pembelsjaran berlangsung.,
h . i ke i S tertali
1) Teknik Ascsmen  © Observasi, Unjuk Keria
2) Bentuk Instrumen  : Pedoman/lembar obscrvasi

Teknik Asesmen:
* Tes : Tertulis

« NonTes - Observasi
Bentuk Instrumen:

« Asesmen tidak tertulis - Dafiar pertanyaan
« Asesmen tertulis : Jawaban singkat

b, Ascsmen Keterampilan
« Teknik Ascsmen : Kincrja

Ammfum‘ifdihhhn;ldxpunul-ummbdip-krhnymg.
3 i okt i : i tertuli

G. PENGAYAAN DAN REMEDIAL

Pengayaan
* Pescrta didik membaca kembali mater dalam Unit 6 dan melakukan tanya jawab dengan
. 5

Remedial

= Peserta didik yang belum memshami materi dalam Unit 6 diberikan penclasan tambahan
terkait materi yang belum dipahami berikut latihan soal tambahan mengcnai kalimat tanya
yang menggunakan: i <

1. melafalkan kosakata baru yang menyatakan kegiatan

i

1. menjawab pertanyaan dari teks pendek.
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Appendix 3.

Instrument interview guide for need analysis purpose (RQ 1)

Expert 1

INSTRUMENT INTERVIEW GUIDE FOR NEED ANALYSIS PURPOSES

Research Question: 1

A. Grand Theory: This research is based on the Inclusive Education Theory, which

emphasizes providing equal learning opportunities for all students, including those with

special needs. Inclusive education ensures that students, regardless of their abilities or

disabilities, can participate fully in the learning process. It aligns with the Universal

Design for Learning (UDL) framework, which advocates for flexible learning

environments that accommodate diverse learners. In this study, inclusive education is

examined in the context of media adaptation for students with special needs, ensuring

accessibility, engagement, and effectiveness in supporting their learning experiences.

Conceptual Definition

The need analysis in this study focuses on understanding the current learning

environment, instructional methods, challenges, and media accessibility in inclusive

classrooms. The research aims to gather insights into:

a. The implementation of inclusive education in schools.

b. The preparation and strategies used by teachers in inclusive classrooms.

c. The teaching and learning process adapted to students with special needs.

d. The use of media and learning materials in inclusive education.

e. The reading comprehension levels of students, especially those with hearing
impairments.

f. The assessment methods applied in inclusive learning.

This need analysis serves as the foundation for designing appropriate and effective

learning media that support students with special needs in achieving better educational

outcomes.

. Operational Definition

The research measures various aspects of inclusive education through interviews with

teachers, focusing on:

a. Implementation of Inclusive Education — Understanding how long the school has
implemented inclusive education, the number of students with special needs, teacher

training, and sign language proficiency.



b. Preparation for Inclusive Learning — Examining how teachers prepare lesson plans,
curriculum selection, and classroom management strategies.

c. Teaching and Learning Process — Exploring teaching methods, approaches, and
challenges faced by teachers in inclusive classrooms.

d. Use of Media in Inclusive Classes — Assessing the availability and effectiveness of
learning media and materials for students with special needs.

e. Reading Comprehension of Students — Analyzing the literacy level and reading
comprehension abilities of students, particularly those with hearing impairments.

f. Assessment in Inclusive Classrooms — Identifying how learning assessments are
conducted to accommodate students' diverse abilities.

The findings from this research will help develop better learning media solutions tailored

to the needs of students in inclusive classrooms.

D. Blueprint

No Aspects Indicators Question
Number
1 Implementation of The school's experience with inclusive | 1,2,3,4,5
Inclusive Education education, student demographics,

teacher training, and sign language

proficiency.
2 | Preparation for Lesson planning, curriculum 6,7,8
Inclusive Learning adaptation, and classroom management
strategies.
3 | Teaching and Teaching methods, learning 9,10,11
Learning Process approaches, and challenges in inclusive
classrooms.
4 Use of Media in Availability and effectiveness of 12,13,14,15,16
Inclusive Classes learning media, variation in media use,

and its impact on students.




5 Reading Students' literacy levels, reading 17,18,19
Comprehension of difficulties, and the impact of engaging
Students media.
6 | Assessment in Methods of evaluating students' 20

Inclusive Classrooms | learning progress.

Aspects Descriptors Questions Relevant | Not
relevant

Inclusive The questions were 1. How long has the school been | /
education at about the students in the implementing inclusive
school inclusive class and the education?

P FTp L. B 2. How many students with |/

inclusive education in ) i

special needs are there in

the skiecl, fourth-grade?

This aspect of the 3. Besides mute and deaf |/

interview provides basic students, are there any other

information for students with special needs?

analyzing students' 4. Have vyou ever attended |

learning media needs. training or socialization related

This information helped to the inclusive education

the researcher program?

understand: The

seiditiai ofthe 5. How many teachers are able to | /

students, and the communicate  using  sign

potential use of digital EHEBER

media for learning,

Available resources

indicate that students

need media that can be

used independently.




Preparation for | Questions about how 6. Is the learning process
learning teachers prepare for conducted using lesson plans
activity in learning activities in and syllabi tailored to the
inclusive inclusive classrooms needs of the students?
K e 7. What curriculum do you use in
This aspect of the : .
the inclusive classroom?
interview provides
information to adapt 8. How do you plan classroom
learning media to the management in  inclusive
special needs of students education?
in inclusive classes that
implement the
Independent Curriculum.
The learning Questions about learning | 9. What teaching methods do you
process in activities that have been use during learning activities
inclusive implemented in in the inclusive classroom?
classes inclusive classrooms. 10. What approach strategies do

This aspect of the
interview provides
information to design
more effective strategies
in using learning media
and adapting learning
media to the needs of

individual students.

you apply in the learning
activities in the inclusive

classroom?

. What challenges do you face

while teaching in an inclusive

classroom?

Questions related to the

media used during the

12.

How is the availability of

facilities and infrastructure to
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Media use in learning process in support the learning of

inclusive inclusive classrooms students with special needs?

classes 13. Does the school have
This aspect of the accessible learning media for
interview provides students with special needs?
information to help 14. Does the school have various
researchers maximize reading materials that can
the use of existing attract  students'  interest,
facilities and overcome especially  students  with
the lack of media for special needs, in reading?
students with special 15. How often do you vary the
needs. learning media used?

16. Does the use of varied media
improve students'
understanding in the inclusive
classroom?

Reading Questions about 17. How is the reading ability of
Comprehension | students' reading the  students,  especially

of the students
in inclusive

classes

comprehension in grade

four

This aspect of the
interview provided
information to help
researchers adapt
learning media to
address the reading
difficulties experienced
by deaf and hard of

hearing students.

students with special needs, in
4th grade?

18.

How high is the literacy level
of the students in 4th grade?

. In your opinion, does the use

of engaging media increase the
reading interest of students

with special needs?




Teaching

Assesment

Question about how to
conduct assessments in

inclusive classes

This aspect of the
interview provides
information to help
researchers adjust
learning media that can
accommodate the
differences in learning

abilities of all students

20. How 1s the assessment of |
learning conducted in the

inclusive classroom?

Total

20 19 1

Singaraja, 2025

Instrument Interview Guide for Need Analysis

Prof.Dr. I G A Lokita Purnamika Utami S.Pd., M.Pd.

NIP 198304022006042001
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Instrument interview guide for need analysis purpose (RQ 1)
Expert 2

INSTRUMENT INTERVIEW GUIDE
FOR NEED ANALYSIS PURPOSES
Research Question: 1
A. Grand Theory:

This research is based on the Inclusive Education Theory, which emphasizes providing
equal learning opportunities for all students, including those with special needs. Inclusive
education ensures that students, regardless of their abilities or disabilities, can participate fully
in the learning process. It aligns with the Universal Design for Learning (UDL) framework,
which advocates for flexible learning environments that accommodate diverse learners. In this
study, inclusive education is examined in the context of media adaptation for students with
special needs, ensuring accessibility, engagement, and effectiveness in supporting their
learning experiences.

B. Conceptual Definition

The need analysis in this study focuses on understanding the current learning environment,
instructional methods, challenges, and media accessibility in inclusive classrooms. The
research aims to gather insights into:

a. The implementation of inclusive education in schools.

b. The preparation and strategies used by teachers in inclusive classrooms.
c. The teaching and learning process adapted to students with special needs.
d. The use of media and learning materials in inclusive education.

e. The reading comprehension levels of students, especially those with hearing
impairments.

f.  The assessment methods applied in inclusive learning.

This need analysis serves as the foundation for designing appropriate and effective learning
media that support students with special needs in achieving better educational outcomes.

C. Operational Definition

The research measures various aspects of inclusive education through interviews with
teachers, focusing on:
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a. Implementation of Inclusive Education — Understanding how long the school has
implemented inclusive education, the number of students with special needs, teacher
training, and sign language proficiency.

b. Preparation for Inclusive Learning — Examining how teachers prepare lesson plans,
curriculum selection, and classroom management strategies.

c. Teaching and Learning Process — Exploring teaching methods, approaches, and
challenges faced by teachers in inclusive classrooms.

d. Use of Media in Inclusive Classes — Assessing the availability and effectiveness of
learning media and materials for students with special needs.

e. Reading Comprehension of Students — Analyzing the literacy level and reading
comprehension abilities of students, particularly those with hearing impairments.

f. Assessment in Inclusive Classrooms — Identifying how learning assessments are
conducted to accommodate students' diverse abilities.

The findings from this research will help develop better learning media solutions tailored
to the needs of students in inclusive classrooms.

D. Blueprint

No Aspects Indicators Question
Number
1 Implementation of The school's experience with inclusive | 1,2,3,4,5
Inclusive Education education, student demographics,
teacher training, and sign language
proficiency.
2 | Preparation for Lesson planning, curriculum 6,7,8
Inclusive Learning adaptation, and classroom management
strategies.
3 | Teaching and Teaching methods, learning 9,10,11
Learning Process approaches, and challenges in inclusive
classrooms.




4 | Use of Media in Availability and effectiveness of 12,13,14,15,16
Inclusive Classes learning media, variation in media use,
and its impact on students.
5 | Reading Students' literacy levels, reading 17,18,19
Comprehension of difficulties, and the impact of engaging
Students media.
6 | Assessment in Methods of evaluating students' 20
Inclusive Classrooms | learning progress.

Aspects Descriptors Questions Relevant | Not
relevant

Inclusive The questions were . How long has the school been |
education at about the students in the implementing inclusive
school inclusive class and the education?

implementation of :

inclusive education in . How many students with v

the school. special needs are there in

fourth-grade?
. Besides mute and deaf J

This aspect of the students, are there any other

interview provides basic students with special needs?

information for

analyzing students' . Have you ever attended v

learning media needs. training or socialization

This information helped related to the inclusive

Hiefesearches education program?

understand: The . How many teachers are able N/

condition of the
students, and the
potential use of digital
media for learning,
Available resources
indicate that students
need media that can be
used independently.

to communicate using sign
language?




Preparation for | Questions about how 6. Is the learning process
learning teachers prepare for conducted using lesson plans
activity in learning activities in and syllabi tailored to the
inclusive inclusive classrooms needs of the students?
classes
7. What curriculum do you use
) in the inclusive classroom?

This aspect of the

interview provides 8. How do you plan classroom

information to adapt management in inclusive

learning media to the education?

special needs of students

in inclusive classes that

implement the

Independent Curriculum.
The learning Questions about learning | 9. What teaching methods do
process in activities that have been you use during learning
inclusive implemented in activities in the inclusive
classes inclusive classrooms. classroom?

10. What approach strategies do

This aspect of the s gp.ply. . ;he. lez;rmpg

Frberviemiproies activities 1 the mclusive

) ) ) classroom?

information to design

more effective strategies | 11. What challenges do you face

in using learning media while teaching in an inclusive

and adapting learning classroom?

media to the needs of

individual students.
Media use in Questions related to the | 12. How is the availability of

inclusive
classes

media used during the
learning process in
inclusive classrooms

facilities and infrastructure to
support the learning of
students with special needs?




This aspect of the
interview provides
information to help
researchers maximize
the use of existing
facilities and overcome
the lack of media for
students with special
needs.

13.

Does the school have
accessible learning media for
students with special needs?

14.

Does the school have various
reading materials that can
attract students' interest,
especially students with
special needs, in reading?

15.

How often do you vary the
learning media used?

16.

Does the use of varied media
improve students'
understanding in the inclusive
classroom?

Reading Questions about 17. How is the reading ability of
Comprehension | students' reading the students, especially
of the students | comprehension in grade students with special needs, in
in inclusive four 4th grade?
classes
18. How high is the literacy level
. of the students in 4th grade?
This aspect of the
interview provided 19. In your opinion, does the use
information to help of engaging media increase
researchers adapt the reading interest of students
learning media to with special needs?
address the reading
difficulties experienced
by deaf and hard of
hearing students.
Teaching Question about how to 20. How is the assessment of
Assesment conduct assessments in learning conducted in the

inclusive classes

This aspect of the
interview provides

inclusive classroom?




information to help
researchers adjust
learning media that can
accommodate the
differences in learning
abilities of all students

Total

20

19 1
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Instrument interview guide for the teacher (RQ 1)

Expert 1

INSTRUMENT INTERVIEW GUIDE FOR TEACHER

Research Question: 1

A. Grand Theory: This evaluation is based on the Formative Experiment Theory by Reinking

and Watkins (2000). This theory emphasizes the integration of technology into education,
particularly i literacy learning, to enhance students' learning outcomes. It focuses on
improving educational practices through iterative testing and adaptation, ensuring that

technology is effectively utilized to support the learning process.

. Conceptual Definition

The interactive learning media being evaluated is designed to enhance the educational
experience of fourth-grade students at SDN 2 Bengkala. The evaluation aims to assess the
usability, clarity, accessibility, and effectiveness of the media in supporting teaching and
learning. The assessment ensures that the media is engaging, user-friendly, and contributes

positively to the educational process.

. Operational Definition

The evaluation is conducted based on five key aspects:

a. Ease of Integration: Measures how seamlessly the instructional media can be
mcorporated into the teaching process.

b. Clarity of Navigation: Assesses whether the structure and navigation of the media are
clear and intuitive.

c. Ease of Understanding: Evaluates whether the instructions and features of the media
are easy to comprehend.

d. Comfort in Use: Determines the level of comfort and confidence teachers feel when
using the media.

e. Operational Efficiency: Examines the effort required to operate the media effectively

during teaching sessions.

D. Blueprint

No Aspects Indicators Questions Number
1 Ease of Integration | The instructional media is easy to 1,2
integrate into teaching.




2 Clarity of The media has clear navigation and | 3,4
Navigation structure.
3 Ess of The inshuctif)ns and features are 5,6
Usideistiidiie easy to understand.
4 Comfort in Use Teachers feel comfortable and 7.8
confident using the media.
5 Operational The media requires minimal effort | 9,10
Efficiency to operate efficiently.
Aspects Descriptors Questions Relevant | Not
relevant
Ease of Easy to integrate . How do you integrate the v
Integration mstructional media into mstructional media into your
teaching lessons?
Can you describe challenges in |
integrating the media?
Clarity of Clear navigation and . How clear do you find the | v
Navigation structure of the media media’s navigation?
. What navigation features are | /
confusing?
Ease of Easy-to-understand . Are the media instructions |
Understanding | instructions and features easy to follow?
. What instructions were o
unclear or confusing?
Comfort in Use | Comfortable using . How comfortable are you |/
media for teaching when using the media?
. What factors increase or |/
reduce your comfort using the
media?
Operational Minimal effort required . How easy is it to operate the | /

Efficiency

for operation

media during class activities?




10. Have you faced technical |/

1ssues with the media?

Total 10 10
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Instrument interview guide for the teacher (RQ 1)

Expert 2

INSTRUMENT INTERVIEW GUIDE FOR TEACHER

Research Question: 1

A. Grand Theory: This evaluation is based on the Formative Experiment Theory by Reinking

and Watkins (2000). This theory emphasizes the integration of technology into education,
particularly i literacy learning, to enhance students' learning outcomes. It focuses on
improving educational practices through iterative testing and adaptation, ensuring that

technology is effectively utilized to support the learning process.

. Conceptual Definition

The interactive learning media being evaluated is designed to enhance the educational
experience of fourth-grade students at SDN 2 Bengkala. The evaluation aims to assess the
usability, clarity, accessibility, and effectiveness of the media in supporting teaching and
learning. The assessment ensures that the media is engaging, user-friendly, and contributes

positively to the educational process.

. Operational Definition

The evaluation is conducted based on five key aspects:

a. Ease of Integration: Measures how seamlessly the instructional media can be
mcorporated into the teaching process.

b. Clarity of Navigation: Assesses whether the structure and navigation of the media are
clear and intuitive.

c. Ease of Understanding: Evaluates whether the instructions and features of the media
are easy to comprehend.

d. Comfort in Use: Determines the level of comfort and confidence teachers feel when
using the media.

e. Operational Efficiency: Examines the effort required to operate the media effectively

during teaching sessions.

D. Blueprint

No Aspects Indicators Questions Number




1 Ease of Integration | The instructional media is easy to 1,2
integrate into teaching.
2 Clarity of The media has clear navigation and | 3,4
Navigation structure.
3 The instructions and features are 5,6
easy to understand.
Ease of
Understanding
4 Comfort in Use Teachers feel comfortable and 7,8
confident using the media.
5 Operational The media requires minimal effort | 9,10
Efficiency to operate efficiently.
Aspects Descriptors Questions Relevant | Not
relevant
Ease of Easy to integrate 1. How do you integrate the | /
Integration instructional media into instructional media into your
teaching lessons?
2. Canyou describe challenges in | /
integrating the media?
Clarity of Clear navigation and 3. How clear do you find the | v
Navigation structure of the media media’s navigation?
4. What navigation features are | /
confusing?
Ease of Easy-to-understand 5. Are the media instructions | /
Understanding | instructions and features easy to follow?

6. What instructions were 4

unclear or confusing?




Comfort in Use | Comfortable using 7. How comfortable are you |/

media for teaching when using the media?

8. What factors increase or |

reduce your comfort using the

media?
Operational Minimal effort required | 9. How easy is it to operate the
Efficiency for operation media during class activities?

10. Have you faced technical |/

1ssues with the media?

Total 10 10
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Instrument interview guide for The Students (RQ 1)

Expert 1

INSTRUMENT INTERVIEW GUIDE FOR STUDENTS

Research Question: 1

A. Grand Theory: Technology Acceptance Model (TAM 3) (Davis, 1989; Chau, 1996;
Taylor & Todd, 1995; Venkatesh & Bala, 2008; Al-Gahtani, 2016). This model is used to

assess how students accept and use technology-based learning media. TAM 3 emphasizes

Perceived Ease of Use (PEOU) and Perceived Usefulness (PU) in evaluating technology

acceptance in education. This model helps to understand the extent to which learning media

supports teaching and learning effectiveness.

B. Conceptual Definition:

a.

Ease of Use refers to the extent to which learning media can be used easily by students
without experiencing significant technical obstacles. Learning media that has a clear
layout, simple navigation, and intuitive features will increase the ease of use for
students.

Speed of Access refers to the ability of students to find information quickly in the
learning media. Speed of access is influenced by navigation design, content structure,
and the availability of search features that help students obtain the material needed
without difficulty.

Clarity of Instructions is the extent to which the instructions and instructions contained
mn the learning media are presented clearly and easily understood. Good instructions
should use simple language, accompanied by examples or tutorials so that students can
follow the guidelines without feeling confused.

Comfort describes the level of student comfort when using learning media. A sense of
comfort can arise when the media has an attractive design, is not confusing, and
provides a pleasant learning experience without causing frustration or confusion.
Independent Learning refers to the ability of students to learn independently using
learning media without much help from teachers or peers. Media that support
mdependent learning usually provide easy-to-understand materials, relevant examples,
and features that assist students in exploring and understanding the lesson

independently.

C. Operational Definition:



a. Ease of Use is measured by looking at the extent to which students find the leamning
media easy to use, have no difficulty in operating its features, and can perform basic
functions with little or no help from others.

b. Speed of Access is operationalized through evaluating the speed of students in finding
the information needed in the learning media. Students who can quickly find the
material indicate that the media has good navigation and efficient access.

c. Clarity of Instructions is measured based on students' understanding of the instructions
available in the learning media. If students can follow instructions without feeling
confused and do not need additional help to understand the directions given, then the
media can be said to have clear instructions.

d. Comfort is operationalized by measuring students' comfort level in using learning
media. If students feel confident, not easily tired, and do not experience frustration or
confusion, then the media can be said to provide a comfortable learning experience.

e. Independent Learning is measured through the extent to which students are able to learn
independently using learning media without relying much on teachers or friends. If
students can understand the material well, complete tasks independently, and use media
features effectively, then the media supports independent learning.

D. Blueprint

No Aspects Descriptors Questions

1 Ease of Use The learning media is easy to use 1,2

2 Speed of Access Finding things quickly in the media 34

3 Clarity of Instructions in the media are easy to follow | 5,6
Instructions

4 Comfort Feeling comfortable using the media 7,8

5 Independent The media helps to learn without much help | 9,10
Learning




Aspects Descriptors Questions Relevant | Not
relevant
Ease of Use The learning media is 1. Can you describe how easy or |
easy to use. difficult it is to use the learning
media?

2. What features help or hinder |
your experience using the
media?

Speed of Finding things quickly 3. How quickly can you find | v
Access in the media. what you need in the learning
media?

4. Can you share an experience | /
when accessing content was
easy or difficult?

Clarity of Instructions in the media | 5. How clear are the instructions | /
Instructions are easy to follow provided in the media?

6. Have you ever felt confused N4

by any instructions? Why?
Comfort Feeling comfortable 7. How comfortable do you feel | /
using the media using the learning media?

8. Have you ever felt frustrated |
while using the media? Why?

Independent The media helps 9. Can you share an experience of | /
Learning learning without much learning something
help independently through the
media?
10. What features support your | /

ability to learn on your own?




Total 10 10
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Instrument interview guide for The Students (RQ 1)

Expert 2

INSTRUMENT INTERVIEW GUIDE FOR STUDENTS

Research Question: 1

A. Grand Theory: Technology Acceptance Model (TAM 3) (Davis, 1989; Chau, 1996; Taylor
& Todd, 1995; Venkatesh & Bala, 2008; Al-Gahtani, 2016). This model is used to assess

how students accept and use technology-based learning media. TAM 3 emphasizes

Perceived Ease of Use (PEOU) and Perceived Usefulness (PU) in evaluating technology

acceptance in education. This model helps to understand the extent to which learning media

supports teaching and learning effectiveness.

B. Conceptual Definition:

a.

Ease of Use refers to the extent to which learning media can be used easily by students
without experiencing significant technical obstacles. Learning media that has a clear
layout, simple navigation, and intuitive features will increase the ease of use for
students.

Speed of Access refers to the ability of students to find information quickly in the
learning media. Speed of access is influenced by navigation design, content structure,
and the availability of search features that help students obtain the material needed
without difficulty.

Clarity of Instructions is the extent to which the instructions and instructions contained
in the learning media are presented clearly and easily understood. Good instructions
should use simple language, accompanied by examples or tutorials so that students can
follow the guidelines without feeling confused.

Comfort describes the level of student comfort when using learning media. A sense of
comfort can arise when the media has an attractive design, is not confusing, and
provides a pleasant learning experience without causing frustration or confusion.
Independent Learning refers to the ability of students to learn independently using
learning media without much help from teachers or peers. Media that support
independent learning usually provide easy-to-understand materials, relevant examples,
and features that assist students in exploring and understanding the lesson

independently.

C. Operational Definition:



a. Ease of Use is measured by looking at the extent to which students find the learning
media easy to use, have no difficulty in operating its features, and can perform basic
functions with little or no help from others.

b. Speed of Access is operationalized through evaluating the speed of students in finding
the information needed in the learning media. Students who can quickly find the
material indicate that the media has good navigation and efficient access.

c. Clarity of Instructions is measured based on students' understanding of the instructions
available in the learning media. If students can follow instructions without feeling
confused and do not need additional help to understand the directions given, then the
media can be said to have clear instructions.

d. Comfort is operationalized by measuring students' comfort level in using learning
media. If students feel confident, not easily tired, and do not experience frustration or
confusion, then the media can be said to provide a comfortable learning experience.

e. Independent Learning is measured through the extent to which students are able to learn
independently using learning media without relying much on teachers or friends. If
students can understand the material well, complete tasks independently, and use media
features effectively, then the media supports independent learning.

D. Blueprint

No Aspects Descriptors Questions

1 Ease of Use The learning media is easy to use 12

2 Speed of Access Finding things quickly in the media 34

3 Clarity of Instructions in the media are easy to follow | 5,6
Instructions

4 Comfort Feeling comfortable using the media 7.8

5 Independent The media helps to learn without much help | 9,10
Learning




Aspects

Descriptors

Questions

Relevant

Not

relevant

Ease of Use

The learning media is

easy to use.

. Can you describe how easy or

difficult it is to use the learning

media?

. What features help or hinder

your experience using the

media?

Speed of

Access

Finding things quickly

in the media.

. How quickly can you find

what you need in the learning

media?

. Can you share an experience

when accessing content was

easy or difficult?

Clarity of

Instructions

Instructions in the media

are easy to follow

. How clear are the instructions

provided in the media?

. Have you ever felt confused

by any instructions? Why?

Comfort

Feeling comfortable

using the media

. How comfortable do you feel

using the learning media?

. Have you ever felt frustrated

while using the media? Why?

Independent

Learning

. Can you share an experience of

learning something




The media helps

independently through the

learning without much media?
help 10. What features support your |
ability to learn on your own?
Total 10 10
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APPENDIX 4 (RQ 2)

Instrument Product Development Progress Sheet

Expert 1

PRODUCT DEVELOPMENT PROGRESS SHEET

Research Question: 2

A. Grand Theory: The development of this instrument is based on Mayer (2012) which asserts that people learn more effectively

when words and pictures are presented together rather than separately. Mayer’s theory is built on three key principles:

Dual-channel assumption: Learners process verbal and visual information through separate cognitive channels.

Limited capacity assumption: Each channel has a limited processing capacity.

Active processing assumption: Meaningful learning occurs when learners actively select, organize, and integrate information.
Applying this theory to multimedia product development, the Product Development Progress Sheet ensures that each
component—video, audio, quiz, and sign language animation—is developed in a structured manner to enhance learning
effectiveness. The structured process ensures that media elements are not only present but also well-integrated to support

meaningful learning.

B. Conceptual Definition

The "Product Development Progress Sheet" is an instrument designed to track and evaluate the development progress of a

multimedia-based learning product. It functions as a monitoring tool to ensure that each phase of development, from needs

analysis to final integration, follows a systematic approach aligned with instructional goals.

The main dimensions covered by this instrument include:

a.

Needs Analysis — Identifying the necessity of GIF animation, audio background, quizzes, and sign language animation in
learning.

Scripting & Content Structure — Preparing scripts and structuring multimedia content.

Visual Design & Development — Developing visual and interactive elements in learning media.

Creation & Editing — Creating and editing multimedia components to enhance clarity and engagement.

Sync with Content — Ensuring alignment between multimedia elements and instructional material.
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f

g.
h.

Trial & Evaluation — Testing multimedia effectiveness with students.
Feedback & Revisions — Making improvements based on feedback from trials.

Final Integration & Testing — Implementing the final product in an actual learning environment.

C. Operational Definition

Each stage of the product development process is defined operationally to ensure that progress is measurable and structured.

I

Needs Analysis refers to the process of identifying whether specific multimedia elements (GIF animations, audio background,
quizzes, and sign language animations) are necessary for the learning process. This involves collecting data from students
and teachers to determine gaps in instructional materials. If a need is identified, the appropriate multimedia components are
planned for development.

Scripting & Content Structure involves the preparation of structured scripts for all multimedia components. This includes
writing narrative scripts, developing an audio narration background, preparing quiz questions that align with learning
objectives, and composing sign language scripts for accessibility. Each script must undergo expert review before proceeding
to production.

Visual Design & Development refers to the creation of interactive and visual elements to enhance engagement. This includes
designing character animations, developing interactive elements, and adding visual cues that support comprehension. The
storyboard is created at this stage to serve as a visual guide for the final product.

Creation & Editing is the stage where multimedia components are produced and refined. This includes GIF animating
characters and editing audio narration. Editing is conducted to ensure smooth transitions, coherence, and high-quality output.
Sync with Content ensures that all multimedia elements align with the instructional material. quiz questions match learning
objectives and sign language animations are synchronized with the spoken content. A review process ensures that no

discrepancies exist.
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6. Trial & Evaluation is conducted to assess the effectiveness of the multimedia product. Students test the GIF animations,
audio background, quizzes, and sign language animations, and their feedback is collected through surveys and discussions.
Data on comprehension, engagement, and usability are analyzed to determine necessary improvements.

7. Feedback & Revisions refers to the process of modifying multimedia components based on the results of student trials and
expert evaluations. Revisions may include re-recording unclear audio, reformatting quiz structures, and improving sign
language animations to ensure better accessibility.

8. Final Integration & Testing involves embedding the finalized multimedia components into the actual learning environment.
This includes uploading online Flipbooks to the educational platform, testing accessibility features, and ensuring
compatibility with various devices. The final product is reviewed before being officially implemented in learning sessions.

No | Developm GIF GIF Video Video Audio Audio Quiz Quiz Sign Sign | Releva Not
ent Stage | animatio | animation | (Before) | (After) | (Before) | (After) | (Before) | (After) | Language | Langua nt Relevant
nofan of an (Before) ge
online online (After)
flipbook | flipbook
(Before) (After)
1 No GIF | Analyze No Analyze | No Analyz | No Analyze | No Analyz | v
animatio | GIF video video audio e the problem | the gesture e your
Needs nneeds |animation | needs needs by | backgro | audio needs needs of | animatio | gesture
Analysis analysis | needs by analysis | student | und backgro | analysis | the nneeds animati
student und question | analysis | on
s needs

179




Scripting | No Structuring | No Structuri | No Compo | No Preparin | Nosign | Putting
& Content | scripts the script scripts ng the audio se an question | g quiz language | togethe
Structure | and and and seript backgro | audio S question | scripts I signs
content | structure of | content | and und backgro | prepared | s languag
structure | the gif structure | structure und e
animation ofthe scripts
video
Visual No Add visual No Add No Add No Add No There
Design & | visual and visual visual audio | audio visual visual character |isa
Developm | and interactive and and backgro | narratio | assistanc | aids for | design charact
ent interacti | GIF interacti | interacti und n and e quizzes | and er of
ve animation ve ve sound storyboar | the sign
elements | for an elements | elements effect d languan
online of the ge
flipbook button
elements
Creation The GIF | Create and | The Create Audio Edit Questio | Create Sign There
& Editing | animatio | edit video and edit | hasnot | audio ns not different | language | is sign
ninthe | GIF has not | interacti | been for yet types of | animatio | languag
Flipboo | animation | been ve edited optimal | created | question | nhasnot |e
k has for Online | created | videos quality S yet been | animati
not been | Flipbook. created on
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created and
and edited
edited
Sync with | GIF Align the Video Align Audio Audio - - Animatio | Adapt
Content animatio | GIF not video narratio | narratio ns are not | animati
n for the | animation | syncing | with nis not n aligned ons to
online for the with material | synchro | synchro with the | materia
flipbook | Online material nized nized material | Is
is not Flipbook with the | with the
syncing | with the sign sign
with the | material languag | languag
material e e
Trial & No trial | Testing the | Notrial | Testing | No Testing | No trial | Test Nosign | Test
Evaluation | with effectivene | with the audio audio question | your language | your
students | ss of GIF students | effective | trial backgro | s understa | animatio | underst
animation ness of und nding of | n trials anding
in the videos quality the of sign
online with with question languag
Flipbook students students s e
with animati
students on
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Feedback | No Revise the | No Revise | No Revise | No Revise | No ) Vv
& revision | GIF revision | videos audio audio revision | question | animatio Re.v15e.
Revisions |sbased |animation |sbased |basedon | revision | based of sbased |n animati
on in the on feedbac on question | on the revisions z:ssed
feedbac | online feedbac | k feedbac | s results
k flipbook k k of the o
based on trial et
feedback 5
Final GIF Integrating | Video Integrati | Audio Integrat | Unused | Using Animatio | Integrat |
Integration | animatio | GIF hasnot | ngvideo | backgro | ing quiz quizzes | ns are not | ing
& Testing | nofan | animation | been in und is audio in yet animati
online of an integrate | learning | not backgro learning | integrate | on in
flipbook | online d into integrate | und d learnin
hasnot | flipbook in | learning dyet into g
been learning media
integrate
d into
learning
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Instrument Product Development Progress Sheet (RQ 2)

Expert 2

PRODUCT DEVELOPMENT PROGRESS SHEET

Research Question: 2

A. Grand Theory: The development of this instrument is based on Mayer (2012) which asserts that people learn more effectively
when words and pictures are presented together rather than separately. Mayer’s theory is built on three key principles:
Dual-channel assumption: Learners process verbal and visual information through separate cognitive channels.

b. Limited capacity assumption: Each channel has a limited processing capacity.

c. Active processing assumption: Meaningful learning occurs when learners actively select, organize, and integrate information.
Applying this theory to multimedia product development, the Product Development Progress Sheet ensures that each
component—video, audio, quiz, and sign language animation—is developed in a structured manner to enhance learning
effectiveness. The structured process ensures that media elements are not only present but also well-integrated to support
meaningful learning.

B. Conceptual Definition

The "Product Development Progress Sheet" is an instrument designed to track and evaluate the development progress of a

multimedia-based learning product. It functions as a monitoring tool to ensure that each phase of development, from needs

analysis to final integration, follows a systematic approach aligned with instructional goals.

The main dimensions covered by this instrument include:

a. Needs Analysis — Identifying the necessity of GIF animation, audio background, quizzes, and sign language animation in
learning.

b. Scripting & Content Structure — Preparing scripts and structuring multimedia content.

Visual Design & Development — Developing visual and interactive elements in learning media.
d. Creation & Editing — Creating and editing multimedia components to enhance clarity and engagement.

e. Sync with Content — Ensuring alignment between multimedia elements and instructional material.
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f.

g.
h.

Trial & Evaluation — Testing multimedia effectiveness with students.
Feedback & Revisions — Making improvements based on feedback from trials.

Final Integration & Testing — Implementing the final product in an actual learning environment.

C. Operational Definition

Each stage of the product development process is defined operationally to ensure that progress is measurable and structured.

L

Needs Analysis refers to the process of identifying whether specific multimedia elements (GIF animations, audio background,
quizzes, and sign language animations) are necessary for the learning process. This involves collecting data from students
and teachers to determine gaps in instructional materials. If a need is identified, the appropriate multimedia components are
planned for development.

Scripting & Content Structure involves the preparation of structured scripts for all multimedia components. This includes
writing narrative scripts, developing an audio narration background, preparing quiz questions that align with learning
objectives, and composing sign language scripts for accessibility. Each script must undergo expert review before proceeding
to production.

Visual Design & Development refers to the creation of interactive and visual elements to enhance engagement. This includes
designing character animations, developing interactive elements, and adding visual cues that support comprehension. The
storyboard is created at this stage to serve as a visual guide for the final product.

Creation & Editing is the stage where multimedia components are produced and refined. This includes GIF animating
characters and editing audio narration. Editing is conducted to ensure smooth transitions, coherence, and high-quality output.
Sync with Content ensures that all multimedia elements align with the instructional material. quiz questions match learning
objectives and sign language animations are synchronized with the spoken content. A review process ensures that no

discrepancies exist.
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6. Trial & Evaluation is conducted to assess the effectiveness of the multimedia product. Students test the GIF animations,
audio background, quizzes, and sign language animations, and their feedback is collected through surveys and discussions.
Data on comprehension, engagement, and usability are analyzed to determine necessary improvements.

7. Feedback & Revisions refers to the process of modifying multimedia components based on the results of student trials and
expert evaluations. Revisions may include re-recording unclear audio, reformatting quiz structures, and improving sign
language animations to ensure better accessibility.

8. Final Integration & Testing involves embedding the finalized multimedia components into the actual learning environment.
This includes uploading online Flipbooks to the educational platform, testing accessibility features, and ensuring
compatibility with various devices. The final product is reviewed before being officially implemented in learning sessions.

No | Developm GIF GIF Video Video Audio | Audio Quiz Quiz Sign Sign | Releva Not
ent Stage | animatio | animation | (Before) | (After) | (Before) | (After) | (Before) | (After) | Language | Langua nt Relevant
nofan of an (Before) ge
online online (After)
flipbook | flipbook
(Before) (After)
1 No GIF | Analyze No Analyze | No Analyz | No Analyze | No Analyz | v
animatio | GIF video video audio e the problem | the gesture e your
Needs nneeds |animation | needs needs by | backgro | audio needs needs of | animatio | gesture
Analysis analysis | needs by analysis | student | und backgro | analysis | the nneeds animati
student und question | analysis | on
s needs
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Scripting | No Structuring | No Structuri | No Compo | No Preparin | Nosign | Putting
& Content | scripts the script scripts ng the audio se an question | g quiz language | togethe
Structure | and and and script backgro | audio s question | scripts I signs
content | structure of | content | and und backgro | prepared | s languag
structure | the gif structure | structure und e
animation of the scripts
video
Visual No Add visual No Add No Add No Add No There
Design & | visual and visual visual audio | audio visual visual character |isa
Developm | and interactive and and backgro | narratio | assistanc | aids for | design charact
ent interacti | GIF interacti | interacti und n and e quizzes | and er of
ve animation ve ve sound storyboar | the sign
elements | for an elements | elements effect d languan
online of the ge
flipbook button
elements
Creation The GIF | Create and | The Create Audio Edit Questio | Create Sign There
& Editing | animatio | edit video and edit | hasnot | audio ns not different | language | is sign
ninthe | GIF hasnot | interacti | been for yet types of | animatio | languag
Flipboo | animation | been ve edited optimal | created | question | nhasnot |e
k has for Online | created | videos quality s yet been | animati
not been | Flipbook. created on
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created and
and edited
edited
Sync with | GIF Align the Video Align Audio Audio - - Animatio | Adapt
Content animatio | GIF not video narratio | narratio ns are not | animati
n for the | animation | syncing | with nis not n aligned ons to
online for the with material | synchro | synchro with the | materia
flipbook | Online material nized nized material | Is
is not Flipbook with the | with the
syncing | with the sign sign
with the | material languag | languag
material e e
Trial & No trial | Testing the | Notrial | Testing | No Testing | No trial | Test Nosign | Test
Evaluation | with effectivene | with the audio audio question | your language | your
students | ss of GIF students | effective | trial backgro | s understa | animatio | underst
animation ness of und nding of | n trials anding
in the videos quality the of sign
online with with question languag
Flipbook students students s e
with animati
students on
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Feedback | No Revise the | No Revise | No Revise | No Revise | No ] v
& revision | GIF revision | videos audio audio revision | question | animatio f:j::aii
Revisions |sbased |animation |sbased | based on | revision | based of sbased |n
on in the on feedbac on question | on the revisions (;:ssed
feedbac | online feedbac |k feedbac | s results
k flipbook k k of the o
based on trial i
feedback k
Final GIF Integrating | Video Integrati | Audio Integrat | Unused | Using Animatio | Integrat |
Integration | animatio | GIF hasnot | ngvideo | backgro |ing quiz quizzes | ns are not | ing
& Testing |nofan | animation | been in und is audio in yet animati
online of an integrate | learning | not backgro learning | integrate | on in
flipbook | online d into integrate | und d learnin
hasnot | flipbook in | learning dyet into g
been learning media
integrate
d into
learning
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Research Journal of Digital Flipbook (RQ 2)

RESEARCH JOURNAL AN ONLINE FLIPBOOK

In the researcher’s journal, the author uses Blueprint an online flipbook media for teaching narrative text

and to identify online flipbook design as English learning material for inclusive class students grade 6 at

SDN 2 Bengkala.
No. Topics Learning Activities Media Design
Objectives Information
1 Narrative | Students Students listen Interactive video Interactive
text using | understand how watch, and read the | about how to use | Video with sign
past tense | to past tense in video material about | past tense in language,
narrative text how to use past narrative text translation and

tense in narrative backsound
text

2 Unity Students learn Students listen to the | Short GIF Short gif
about unity in a story, look and Read | animation video animation video
story the narrative text story, | about unity. with sign

and Answer the quiz | And the unity languange and
text story and audio narration.
translation.
Narrative text and
translation.

3 Humanity | Students Students listen tothe | Short GIF Short gif
appreciate values | story, lookand Read | animation video animation video
of humanity the narrative text story, | about humanity. with sign

and Answer the quiz | And the languange and
humanity text audio narration.
story and
translation. Narrative text and
translation.

4 Justice Students Students listento the | Short GIF Short gif
understand story, look and Read | animation video | animation video
fairness and the narrative text story, | about justice with sign
Jjustice and Answer the quiz | And the justice languange and

text story and audio narration.
RIS L Narrative text and
translation.

5 | Democracy | Students learn Students listen tothe | Short GIF Short gif
democratic story, look and Read | animation video | animation video
principles the narrative text story, | about democracy | with sign

and Answer the quiz | And the languange and
democracy text audio narration.




story and Narrative text and
translation. translation.
Beliefin | Students Students listen to the | Short GIF Short gif
One God | understand story, look and Read animation video animation video
gratitude and the narrative text story, | about belief in with sign
belief and Answer the quiz | one god languange and
And the belief in audio narration.
one god text story

and translation.

Narrative text and

translation.




APPENDIX 5 (RQ 3)

CONTENT EXPERT JUDGMENT

EXPERT 1

CONTENT EXPERT JUDGMENT

Research Question: 3

A. Grand Theory: Mayer’s Multimedia Learning Theory (2001) highlights that learning is

more effective when combining visuals and verbal explanations, leveraging the brain’s dual

channels for processing information. Effective multimedia materials, such as those for

teaching Past Tense, should integrate clear visuals and concise explanations to enhance

understanding while avoiding cognitive overload. Active engagement, through interactive

exercises or quizzes, further reinforces learning. Key principles like the multimedia

principle, coherence principle, and segmentation principle ensure content is clear, focused,

and easy to absorb, making learning structured and impactful.

B. Conceptual Definition:

a.

Structure refers to the organization of learning materials in a systematic and logical
manner. A well-structured instructional design includes definitions, key terms,
examples, and moral values that provide a strong foundation for learners.

Context and Moral Values relate to how the learning material integrates cultural and
ethical principles to make lessons more meaningful. The incorporation of values such
as unity, humanity, justice, democracy, and belief in God helps students connect
learning with real-life moral aspects.

Interactivity is the extent to which learning materials encourage active participation.
The inclusion of quizzes and interactive elements helps learners test their understanding
n an engaging and practical way.

Language Accessibility refers to the clarity and simplicity of the language used in the
learning materials. Ensuring that all example sentences are translated into Indonesian
makes the material more inclusive for students with varying levels of English
proficiency.

Visual Design focuses on the presentation of the learning materials, ensuring they are
clear, easy to read, and visually appealing. Well-designed visuals enhance

comprehension and reduce cognitive overload.



f.

Examples emphasize the relevance of illustrations used in the material. When
examples are drawn from everyday life, learners can better relate to and apply
grammatical concepts in real-world contexts.

Grammar Explanation pertains to how grammar rules are explained within the
learning material. A focus on practical applications of the past tense in meaningful
contexts ensures that students can use grammar naturally and effectively.

Quiz Section refers to the interactive assessment component designed to reinforce
learning. By engaging students in testing their knowledge, quizzes provide an

opportunity for review and self-evaluation.

C. Operational Definition

a.

Structure is measured by evaluating whether the learning material follows a clear and
systematic progression. The presence of well-defined sections—such as definitions,
key terms, examples, and moral values—indicates a structured approach.

Context and Moral Values are assessed based on how well the material integrates
ethical principles. The inclusion of Pancasila values in grammar learning and the ability
of students to relate these values to their everyday lives demonstrate effective
contextualization.

Interactivity is observed through the presence of quizzes, exercises, and activities that
encourage learner engagement. If students actively participate and find the material
stimulating, it indicates a high level of interactivity.

Language Accessibility is evaluated by analyzing the clarity and simplicity of the text.
If students can understand the instructions and examples without difficulty, and if
translations are available for better comprehension, the material is considered
accessible.

Visual Design is assessed by examining the organization of text, images, and layout.
A well-structured visual presentation, free from clutter, with an emphasis on
readability, contributes to effective learning.

Examples are analyzed by reviewing their relevance and familiarity to students. If
learners can relate the examples to their daily lives, the effectiveness of the instructional

material 1s enhanced.



g. Grammar Explanation is measured by the clarity of the grammar rules presented. If
students can apply the past tense in various meaningful contexts after reading the
material, the explanation is deemed successful.

h. Quiz Section is evaluated by the extent to which it reinforces learning. If students
engage with the quizzes and demonstrate improved understanding, it indicates that the

assessment is effective in reinforcing key concepts.

Purpose: In the content expert judgment, the author employs online flipbook media to facilitate
the teaching of past tense and utilizes a Product Development Progress Sheet to assess and refine
the design of the online flipbook as an English learning material. This study specifically aims to
support inclusive class students in grade 6 at SDN 2 Bengkala.

Scale:

1 = Strongly Disagree

2 = Disagree
3 = Neutral
4 = Agree

5 = Strongly Agree

D. Blueprint
No Aspects Indicators Likert Scale (1-5)

1 Structure Systematic presentation: definition, 1-5

keywords, examples, and moral values

2 Context and Moral Integration of Pancasila values in 1-5
Values grammar learning
3 Interactivity The presence of quizzes that engage 1-5

students and test their understanding

4. Language Accessibility | Use of simple language and translation | 1-5

into Indonesian

5. Visual Design Clear and Straightforward presentation | 1-5

6 Examples Relevant examples from daily life 1-5




straightforward,  focusing

7 Grammar Explanation Focus on the practical use of Past Tense | 1-5
in meaningful contexts
8 Quiz Section Interactive knowledge assessment 1-5
No Aspect Topics 4 | 3
1 Structure Clear and  systematic
(Provides a strong | structure, starting with the
foundation for learners) definition of Past Tense
followed by keywords,
examples, and moral values
such as Unity, Humanity,
Justice, Democracy, and
Belief in One God.
2 Context and Moral Values | Effectively ties grammar
(Make the material more | learning with cultural and
relatable and meaningful) moral education by
incorporating values from
Pancasila.
3 Interactivity Includes quizzes that engage W
(Test understanding in a fun | the audience and encourage
and practical way) them to apply the knowledge
gained.
4 Language Accessibility It uses simple and clear
(Translates all example | language, = making  the
sentences imnto Indonesian, | material  accessible  to
ensuring clarity for the | learners of varying English
audience) proficiency levels.
5 Visual Design The slides are




primarily on text, ensuring

clarity.

Examples Examples are relatable and v
drawn from everyday life,
which helps learners connect
the grammar concept with

familiar contexts.

Grammar Explanation Focuses on the practical | /
usage of Past Tense in

meaningful contexts.

Quiz Section Engages the audience by |
(Helps reinforce learning | testing their knowledge

concisely and practically) interactively.
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CONTENT EXPERT JUDGMENT (RQ 3)

EXPERT 2

CONTENT EXPERT JUDGMENT

Research Question: 3

A. Grand Theory: Mayer’s Multimedia Learning Theory (2001) highlights that learning is

more effective when combining visuals and verbal explanations, leveraging the brain’s dual

channels for processing information. Effective multimedia materials, such as those for

teaching Past Tense, should integrate clear visuals and concise explanations to enhance

understanding while avoiding cognitive overload. Active engagement, through interactive

exercises or quizzes, further reinforces learning. Key principles like the multimedia

principle, coherence principle, and segmentation principle ensure content is clear, focused,

and easy to absorb, making learning structured and impactful.

B. Conceptual Definition:

a.

Structure refers to the organization of learning materials in a systematic and logical
manner. A well-structured instructional design includes definitions, key terms,
examples, and moral values that provide a strong foundation for learners.

Context and Moral Values relate to how the learning material integrates cultural and
ethical principles to make lessons more meaningful. The incorporation of values such
as unity, humanity, justice, democracy, and belief in God helps students connect
learning with real-life moral aspects.

Interactivity is the extent to which learning materials encourage active participation.
The inclusion of quizzes and interactive elements helps learners test their understanding
n an engaging and practical way.

Language Accessibility refers to the clarity and simplicity of the language used in the
learning materials. Ensuring that all example sentences are translated into Indonesian
makes the material more inclusive for students with varying levels of English
proficiency.

Visual Design focuses on the presentation of the learning materials, ensuring they are
clear, easy to read, and visually appealing. Well-designed visuals enhance

comprehension and reduce cognitive overload.



£

Examples emphasize the relevance of illustrations used in the material. When
examples are drawn from everyday life, learners can better relate to and apply
grammatical concepts in real-world contexts.

Grammar Explanation pertains to how grammar rules are explained within the
learning material. A focus on practical applications of the past tense in meaningful
contexts ensures that students can use grammar naturally and effectively.

Quiz Section refers to the interactive assessment component designed to reinforce
learning. By engaging students in testing their knowledge, quizzes provide an

opportunity for review and self-evaluation.

C. Operational Definition

a.

Structure is measured by evaluating whether the learning material follows a clear and
systematic progression. The presence of well-defined sections—such as definitions,
key terms, examples, and moral values—indicates a structured approach.

Context and Moral Values are assessed based on how well the material integrates
ethical principles. The inclusion of Pancasila values in grammar learning and the ability
of students to relate these values to their everyday lives demonstrate effective
contextualization.

Interactivity is observed through the presence of quizzes, exercises, and activities that
encourage learner engagement. If students actively participate and find the material
stimulating, it indicates a high level of interactivity.

Language A ccessibility is evaluated by analyzing the clarity and simplicity of the text.
If students can understand the instructions and examples without difficulty, and if
translations are available for better comprehension, the material is considered
accessible.

Visual Design is assessed by examining the organization of text, images, and layout.
A well-structured visual presentation, free from clutter, with an emphasis on
readability, contributes to effective learning.

Examples are analyzed by reviewing their relevance and familiarity to students. If
learners can relate the examples to their daily lives, the effectiveness of the instructional

material 1s enhanced.



g. Grammar Explanation is measured by the clarity of the grammar rules presented. If
students can apply the past tense in various meaningful contexts after reading the
material, the explanation is deemed successful.

h. Quiz Section is evaluated by the extent to which it reinforces learning. If students
engage with the quizzes and demonstrate improved understanding, it indicates that the

assessment is effective in reinforcing key concepts.

Purpose: In the content expert judgment, the author employs online flipbook media to facilitate
the teaching of past tense and utilizes a Product Development Progress Sheet to assess and refine
the design of the online flipbook as an English learning material. This study specifically aims to
support inclusive class students in grade 6 at SDN 2 Bengkala.

Scale:

1 = Strongly Disagree

2 = Disagree
3 = Neutral
4 = Agree

5 = Strongly Agree

D. Blueprint
No Aspects Indicators Likert Scale (1-5)

| Structure Systematic presentation: definition, 1-5

keywords, examples, and moral values

2 Context and Moral Integration of Pancasila values in 1-5
Values grammar learning
3 Interactivity The presence of quizzes that engage 1-5

students and test their understanding

4. Language Accessibility | Use of simple language and translation | 1-5

into Indonesian

5. Visual Design Clear and Straightforward presentation | 1-5

6 Examples Relevant examples from daily life 1-5




straightforward,  focusing

7 Grammar Explanation Focus on the practical use of Past Tense | 1-5
in meaningful contexts
8 Quiz Section Interactive knowledge assessment 1-5
No Aspect Topics 4 13
1 Structure Clear and  systematic v
(Provides a strong | structure, starting with the
foundation for learners) definition of Past Tense
followed by keywords,
examples, and moral values
such as Unity, Humanity,
Justice, Democracy, and
Belief in One God.
2 Context and Moral Values | Effectively ties grammar
(Make the material more | learning with cultural and
relatable and meaningful) moral education by
incorporating values from
Pancasila.
3 Interactivity Includes quizzes that engage
(Test understanding in a fun | the audience and encourage
and practical way) them to apply the knowledge
gained.
4 Language Accessibility It uses simple and clear
(Translates all example | language, making the
sentences mto Indonesian, | material  accessible  to
ensuring clarity for the | learners of varying English
audience) proficiency levels.
5 Visual Design The slides are




primarily on text, ensuring

clarity.

Examples Examples are relatable and |
drawn from everyday life,
which helps learners connect
the grammar concept with

familiar contexts.

Grammar Explanation Focuses on practical usage v
of Past Tense in meaningful

contexts.

Quiz Section Engages the audience by |
(Helps reinforce learning | testing their knowledge

concisely and practically) interactively.
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MEDIA EXPERT JUDGMENT (RQ 3)

EXPERT 1

MEDIA EXPERT JUDGMENT SHEET
SDN 2 BENGKALA

Media Expert Judgment Sheet
Evaluation of Quality of the Online Flipbook Design

Research Question: 3

A. Grand Theory: The foundation of this study is based on Anderson & Krathwohl’s Revised
Bloom’s Taxonomy (2001), which provides a structured framework for evaluating cognitive
processes such as understanding, applying, analyzing, and evaluating. This theory is in line
with the aspects of clarity, relevance, usablity, comprehensiveness, and feedback mechanisms
because this theory discusses the taxonomy of cognitive learning objectives that focus on
students' thinking processes and abilities.
Clarity about learning objectives and the thought processes to be achieved can help students
understand what is expected of them. Furthermore, relevance is the relationship between
learning objectives and student needs is crucial. In this taxonomy, cognitive learning objectives
are designed to meet students' needs and help them achieve desired abilities. Then, usability
emphasizes the importance of effective and efficient thinking processes. In this taxonomy,
effective and efficient thinking processes can be achieved by providing a clear and logical
structure and reducing unnecessary cognitive load. Comprehensiveness encompasses all
aspects necessary to achieve learning objectives. In this taxonomy, cognitive learning
objectives are designed to encompass all aspects necessary to achieve the desired skills. Last
one is feedback mechanisms, in this taxonomy, can help students understand their progress and
correct their mistakes.
Key Aspects Derived from Anderson & Krathwohl (2001):

1. Clarity: The online flipbook content is presented in simple, easy-to-understand language.
The navigation structure is clear and intuitive, and the features have clear, easy-to-follow
mstructions.

2. Relevance: online flipbook content that is in accordance with curriculum needs and

integration of Pancasila values.



. Usability: The online flipbook design is responsive and accessible across multiple

devices.

Comprehensiveness: The design features of online flipbooks can meet students' needs
comprehensively.

Feedback Mechanisms: Online flipbooks have a feedback feature that allows students to
know their progress.

B. Conceptual Definition:

a.

Clarity: Anderson & Krathwohl's (2001) theory emphasizes the importance of clarity in
learning objectives and the thought processes to be achieved. In online flipbook design,
clarity in learning objectives and the thought processes to be achieved can help students
understand what is expected of them.

Relevance: This theory also emphasizes the importance of relevance between learning
objectives and student needs. In online flipbook design, the relevance of content to student

needs can help increase student motivation and engagement.

Usability: Anderson & Krathwohl's (2001) theory emphasizes the importance of effective
and efficient thinking processes. In online flipbook design, good usability can help
students focus on the thinking and learning process, rather than the difficulties of using
technology.

Comprehensiveness: This theory emphasizes the importance of covering all aspects
necessary to achieve learning objectives. In online flipbook design, comprehensiveness
can help ensure that students have access to all the information necessary to achieve
learning objectives.

Feedback Mechanisms Anderson & Krathwohl's (2001) theory emphasizes the
mmportance of feedback in the learning process. In online flipbook design, feedback

mechanisms can help students understand their progress and correct their mistakes.

C. Operational Definition

a.

Clarity: Clarity in online flipbooks refers to the ability of content and features to be

presented clearly and easily understood by students.



Relevance: Relevance in online flipbooks refers to the ability of content and features to

meet students' needs and interests.

Usability: Usability in online flipbooks refers to students' ability to use online flipbooks

easily and effectively.

Comprehensiveness: the ability of content and features to cover all aspects necessary to

achieve learning objectives.

Feedback Mechanisms: the system's ability to provide feedback to students about their

progress.

Purpose: To evaluate the quality of the online flipbook deisgn in terms of its clarity, relevance,

usability, comprehensiveness, and feedback mechanisms that align with values in the learning

process.

Please rate the following aspects of the teacher interview guide based on your experience and

perception. Use the scale below to indicate your response:

1. Strongly Disagree
2. Disagree
3. Neutral
4. Agree
5. Strongly Agree
D. Blueprint
No Aspects Indicator
1 | Clarity The online flipbook content is presented in simple, easy-to-
understand language. The navigation structure is clear and
intuitive, and the features have clear, easy-to-follow
instructions.
2 | Relevance online flipbook content in accordance with curriculum needs
and Pancasila values integration.
3 | Usability The online flipbook design is responsive and accessible across
multiple devices.




The design features of online flipbooks can meet students'

Comprehensiveness
needs comprehensively.
5 | Feedback Mechanisms | Online flipbooks have a feedback feature that allows students
to know their progress.
No. | Statement S|41(3|2](1
1 The online content of the flipbook can be easily understood because it |
is presented in simple language and with a clear navigation structure.
2 Online flipbooks can be used effectively and efficiently because the o
online flipbook features have clear and easy-to-follow instructions.
3 The online flipbook content is relevant to the Merdeka curriculum. 3
4 The online flipbook content contains Pancasila values that are in line | /
with learning objectives, namely Indonesian unity, social justice,
belief in one god, humanity, democracy.
5 Online flipbooks can be accessed easily and smoothly via o/
smartphone, tablet, or laptop without experiencing any technical
problems.
6 The online flipbook design is responsive so it can be read and uses .
content that is easy to understand.
7 The online features of this flipbook have been well designed to meet v
the needs of students comprehensively, thereby increasing the
effectiveness of learning.
8 This online flipbook has met students' needs by providing i
comprehensive and relevant features, so that it can support a better
learning process.
9 This online flipbook has quizzes that contain effective feedback, so J

students can monitor their progress and make necessary

improvements.




10

The feedback feature in the quiz section is very helpful in monitoring W
student progress, so that it can provide more appropriate and effective

support in the learning process.
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MEDIA EXPERT JUDGMENT (RQ 3)

EXPERT 2

MEDIA EXPERT JUDGMENT SHEET
SDN 2 BENGKALA

Media Expert Judgment Sheet
Evaluation of Quality of the Online Flipbook Design

Research Question: 3

A. Grand Theory: The foundation of this study is based on Anderson & Krathwohl’s Revised
Bloom’s Taxonomy (2001), which provides a structured framework for evaluating cognitive
processes such as understanding, applying, analyzing, and evaluating. This theory is in line
with the aspects of clarity, relevance, usablity, comprehensiveness, and feedback mechanisms
because this theory discusses the taxonomy of cognitive learning objectives that focus on
students' thinking processes and abilities.
Clarity about learning objectives and the thought processes to be achieved can help students
understand what is expected of them. Furthermore, relevance is the relationship between
learning objectives and student needs is crucial. In this taxonomy, cognitive learning objectives
are designed to meet students' needs and help them achieve desired abilities. Then, usability
emphasizes the importance of effective and efficient thinking processes. In this taxonomy,
effective and efficient thinking processes can be achieved by providing a clear and logical
structure and reducing unnecessary cognitive load. Comprehensiveness encompasses all
aspects necessary to achieve learning objectives. In this taxonomy, cognitive learning
objectives are designed to encompass all aspects necessary to achieve the desired skills. Last
one is feedback mechanisms, in this taxonomy, can help students understand their progress and
correct their mistakes.
Key Aspects Derived from Anderson & Krathwohl (2001):

1. Clarity: The online flipbook content is presented in simple, easy-to-understand language.
The navigation structure is clear and intuitive, and the features have clear, easy-to-follow
instructions.

2. Relevance: online flipbook content that is in accordance with curriculum needs and

integration of Pancasila values.



. Usability: The online flipbook design is responsive and accessible across multiple

devices.

Comprehensiveness: The design features of online flipbooks can meet students' needs
comprehensively.

Feedback Mechanisms: Online flipbooks have a feedback feature that allows students to
know their progress.

B. Conceptual Definition:

a.

Clarity: Anderson & Krathwohl's (2001) theory emphasizes the importance of clarity in
learning objectives and the thought processes to be achieved. In online flipbook design,
clarity in learning objectives and the thought processes to be achieved can help students
understand what is expected of them.

Relevance: This theory also emphasizes the importance of relevance between learning
objectives and student needs. In online flipbook design, the relevance of content to student

needs can help increase student motivation and engagement.

Usability: Anderson & Krathwohl's (2001) theory emphasizes the importance of effective
and efficient thinking processes. In online flipbook design, good usability can help
students focus on the thinking and learning process, rather than the difficulties of using
technology.

Comprehensiveness: This theory emphasizes the importance of covering all aspects
necessary to achieve learning objectives. In online flipbook design, comprehensiveness
can help ensure that students have access to all the information necessary to achieve
learning objectives.

Feedback Mechanisms Anderson & Krathwohl's (2001) theory emphasizes the
mmportance of feedback in the learning process. In online flipbook design, feedback

mechanisms can help students understand their progress and correct their mistakes.

C. Operational Definition

a.

Clarity: Clarity in online flipbooks refers to the ability of content and features to be

presented clearly and easily understood by students.



Relevance: Relevance in online flipbooks refers to the ability of content and features to

meet students' needs and interests.

Usability: Usability in online flipbooks refers to students' ability to use online flipbooks

easily and effectively.

Comprehensiveness: the ability of content and features to cover all aspects necessary to

achieve learning objectives.

Feedback Mechanisms: the system's ability to provide feedback to students about their

progress.

Purpose: To evaluate the quality of theonline flipbook deisgn in terms of its clarity, relevance,

usability, comprehensiveness and feedback mechanisms that alignment with values in the learning

process.

Please rate the following aspects of the teacher interview guide based on your experience and

perception. Use the scale below to indicate your response:

L.

D. Blueprint

e o 0 19

Strongly Disagree

Disagree
Neutral

Agree

Strongly Agree

No Aspects Indicator

1 Clarity The online flipbook content is presented in simple, easy-to-
understand language. The navigation structure is clear and
intuitive, and the features have clear, easy-to-follow
instructions.

2 | Relevance online flipbook content in accordance with curriculum needs
and Pancasila values integration.

3 | Usability The online flipbook design is responsive and accessible across
multiple devices.




4 Comprehensiveness The design features of online flipbooks can meet students'
needs comprehensively.
5 | Feedback Mechanisms | Online flipbooks have a feedback feature that allows students
to know their progress.
No. | Statement S|4 (3|21
1 The online content of the flipbook can be easily understood because it |
is presented in simple language and with a clear navigation structure.
2 Online flipbooks can be used effectively and efficiently because the J
online flipbook features have clear and easy-to-follow instructions.
3 The online flipbook content is relevant to the Merdeka curriculum.
4 The online flipbook content contains Pancasila values that are in line
with learning objectives, namely Indonesian unity, social justice,
belief in one god, humanity, democracy.
5 Online flipbooks can be accessed easily and smoothly via f
smartphone, tablet, or laptop without experiencing any technical
problems.
6 The online flipbook design is responsive so it can be read and uses i
content that is easy to understand.
7 The online features of this flipbook have been well designed to meet |
the needs of students comprehensively, thereby increasing the
effectiveness of learning.
8 This online flipbook has met students' needs by providing g
comprehensive and relevant features, so that it can support a better
learning process.
9 This online flipbook has quizzes that contain effective feedback, so J

students can monitor their progress and make necessary

improvements.




10

The feedback feature in the quiz section is very helpful in monitoring W
student progress, so that it can provide more appropriate and effective

support in the learning process.

Singaraja, 2025
Instrument Media Expert Judgement
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APPENDIX 6 RQ 4
INSTRUMENT PRACTICALITY QUESTIONNAIRE FOR TEACHER

EXPERT 1
PRACTICALITY QUESTIONNAIRE

FOR TEACHER
A. Grand Theory: Perceived Ease of Use (PEOU), Perceived Usefulness (PU), Attitude

Toward Using, and Acceptance of E-learning Systems because these factors are based on
the Technology Acceptance Model (TAM 3). A practicality questionnaire from users is used
to identify the practicality of the online flipbook as an English learning material for
inclusive classes at SD N 2 Bengkala.

B. Blueprint

No Description Likert Scale

1 Percieved ease of use 1-5
(Davis et al., 1989) and (Chau, 1996)

a. [Easy to integrate into teaching

b. Clear structure and easy to use

c. Features and guidance are easy to understand
d. Comfortable using the media for teaching

e. Requires minimal effort to operate during

lessons

2 Perceived Usefulness 1-5
(Davis et al., 1989) and (Chau, 1996)

a. Enhances student interaction

b. Helps students grasp difficult concepts

c. Saves time in preparing lessons

d. Facilitates interactive and efficient teaching

e. Supports different types of learners

3 Attitude Toward Using online flipbooks 1-5
(Taylor, S. and Todd, 1995)

a. Enjoys using the media for teaching
b. Plans to use the media again

c. Makes teaching more enjoyable

&

Encourages active participation




e. Willing to recommend it to other teachers
4 Acceptance actively of E-learning Systems 1-5
(Al-Gahtani, 2016)
a. Supports teaching objectives
b. Feels confident using the media
c. Allows flexible teaching approaches
d. Easy to track student progress
e. Helps in student-teacher collaboration
Aspect Questions Relevant | Not relevant

Easy to integrate into teaching

v

2. Clear structure and easy to use I
Perceived case of 3. Features and guidance are easy to f
L understand
4. Comfortable using the media for i
teaching
5. Requires minimal effort to v
operate during lessons
6. Enhances student interaction o
7. Helps students grasp difficult J
concepts
Pl 8. Saves time in preparing lessons
Usefulness 9. Facilitates interactive and
efficient teaching
10. Supports different types of 4

learners




11. Enjoys using the media for N4
teaching
Attitude
Toward Using | 12. Plans to use the media again J
online 13. Makes teaching more enjoyable v
flipbooks 14. Encourages active participation v
15. Willing to recommend it to other 3
teachers
16. Supports teaching objectives N4
Acceptance 17. Feels confident using the media v
Actively ol B- 18. Allows flexible teaching approaches v
learning
19. Easy to track student progress 7
Systems
20. Helps in student-teacher N
collaboration
Total 20 19 1

Singaraja, 2025

Instrument Praticality for Teacher
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INSTRUMENT PRACTICALITY QUESTIONNAIRE FOR TEACHER

EXPERT 2

PRACTICALITY QUESTIONNAIRE
FOR TEACHER
A. Grand Theory: Perceived Ease of Use (PEOU), Perceived Usefulness (PU), Attitude

Toward Using, and Acceptance of E-learning Systems because these factors are based on
the Technology Acceptance Model (TAM 3). A practicality questionnaire from users is used
to identify the practicality of the online flipbook as an English learning material for
inclusive classes at SD N 2 Bengkala.

B. Blueprint

No Description Likert Scale

1 Percieved ease of use 1-5
(Davis et al., 1989) and (Chau, 1996)

a. [Easy to integrate into teaching

b. Clear structure and easy to use

c. Features and guidance are easy to understand
d. Comfortable using the media for teaching

e. Requires minimal effort to operate during

lessons

2 Perceived Usefulness 1-5
(Davis et al., 1989) and (Chau, 1996)

a. Enhances student interaction

b. Helps students grasp difficult concepts

c. Saves time in preparing lessons

d. Facilitates interactive and efficient teaching

e. Supports different types of learners

3 Attitude Toward Using online flipbooks 1-5
(Taylor, S. and Todd, 1995)

a. Enjoys using the media for teaching
b. Plans to use the media again

c. Makes teaching more enjoyable

&

Encourages active participation




e. Willing to recommend it to other teachers
4 Acceptance actively of E-learning Systems 1-5
(Al-Gahtani, 2016)
a. Supports teaching objectives
b. Feels confident using the media
c. Allows flexible teaching approaches
d. Easy to track student progress
e. Helps in student-teacher collaboration
Aspect Questions Relevant | Not relevant

Easy to integrate into teaching

v

2. Clear structure and easy to use v
Perceived ease of 3. Features and guidance are easy to v
B understand
4. Comfortable using the media for S
teaching
5. Requires minimal effort to J
operate during lessons
6. Enhances student interaction v
7. Helps students grasp difficult J
concepts
Pomaivad 8. Saves time in preparing lessons W2
Usefulness 9. Facilitates interactive and
efficient teaching
10. Supports different types of S

learners




11. Enjoys using the media for N4
teaching
Attitude
Toward Using | 12. Plans to use the media again J
online 13. Makes teaching more enjoyable v
flipbooks 14. Encourages active participation v
15. Willing to recommend it to other Jf
teachers
16. Supports teaching objectives N4
Acceptance 17. Feels confident using the media v
Actively ol B- 18. Allows flexible teaching approaches v
learning
19. Easy to track student progress 7
Systems
20. Helps in student-teacher N
collaboration
Total 20 19

Singaraja, 2025
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INSTRUMENT PRACTICALITY QUESTIONNAIRE FOR STUDENTS

EXPERT 1

PRACTICALITY QUESTIONNAIRE
FOR STUDENTS
A. Grand Theory: Perceived Ease of Use (PEOU), Perceived Usefulness (PU), Attitude

Toward Using, and Acceptance of E-learning Systems because these factors are based on
the Technology Acceptance Model (TAM 3). A practicality questionnaire from users is used
to identify the practicality of the online flipbook as an English learning material for
inclusive classes at SD N 2 Bengkala.

B. Blueprint

No | Description Likert Scale

Percieved ease of use 1-5
(Davis et al., 1989) and (Chau, 1996)

a. Simple and easy to operate

b. Quickly find content within the media

c. Instructions are clear and easy to follow
d. Comfortable using the media

e. Can learn with minimal help from others
Perceived Usefulness

(Davis et al., 1989) and (Chau, 1996)

a. Makes lessons easier to understand

b. Helps in learning difficult topics
c. Helps students learn faster
d. Aids in remembering lessons

e. Makes learning more enjoyable

Attitude Toward Using online Flipbooks
(Taylor, S. and Todd, 1995)

a. Likes using the media for learning

b. Wants to use it again

c. Helps maintain focus on lessons

d. Feels happy using the media

e. Learning with media is exciting




Acceptance of E-learning Systems

(Al-Gahtani, 2016)

a. Can use the media alone

b. Understands words and examples in the media
c. Can complete assignments using the media

d. Feels confident using the media

e. Supports teamwork with peers

Aspect Questions Relevant | Not relevant
1. Simple and easy to operate VA
2. Quickly find content within N4
the media
St s o 3. Instructions are clear and easy to v
use follow
4. Comfortable using the media
5. Can learn with minimal help
from others
6. Makes lessons easier to v
understand
7. Helps in learning difficult W
topics
Perceived 8. Helps students learn faster
Usefulness 9. Aids in remembering lessons
10. Makes learning more
enjoyable
11. Likes using the media for v
learning
Attitude 12. Wants to use it again
Toward Using 13. Helps maintain focus on




online lessons

flipbooks 14. Feels happy using the media

15. Leamning with media is

exciting

16. Can use the media alone

Acceptance 17. Understands words and
actively of E- examples in the media
learning 18. Can complete assignments v
Systems using the media
19. Feels confident using the v
media

20. Supports teamwork with peers v

Total 20 19 1

Singaraja, 2025
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INSTRUMENT PRACTICALITY QUESTIONNAIRE FOR STUDENTS

EXPERT 2

PRACTICALITY QUESTIONNAIRE
FOR STUDENTS
A. Grand Theory: Perceived Ease of Use (PEOU), Perceived Usefulness (PU), Attitude

Toward Using, and Acceptance of E-learning Systems because these factors are based on
the Technology Acceptance Model (TAM 3). A practicality questionnaire from users is used
to identify the practicality of the online flipbook as an English learning material for
inclusive classes at SD N 2 Bengkala.

B. Blueprint

No | Description Likert Scale

Percieved ease of use 1-5
(Davis et al., 1989) and (Chau, 1996)

a. Simple and easy to operate

b. Quickly find content within the media

c. Instructions are clear and easy to follow
d. Comfortable using the media

e. Can learn with minimal help from others
Perceived Usefulness

(Davis et al., 1989) and (Chau, 1996)

a. Makes lessons easier to understand

b. Helps in learning difficult topics
c. Helps students learn faster
d. Aids in remembering lessons

e. Makes learning more enjoyable

Attitude Toward Using online Flipbooks
(Taylor, S. and Todd, 1995)

a. Likes using the media for learning

b. Wants to use it again

c. Helps maintain focus on lessons

d. Feels happy using the media

e. Learning with media is exciting




Acceptance of E-learning Systems

(Al-Gahtani, 2016)

a. Can use the media alone

b. Understands words and examples in the media
c. Can complete assignments using the media

d. Feels confident using the media

e. Supports teamwork with peers

Aspect Questions Relevant | Not relevant
1. Simple and easy to operate VA
2. Quickly find content within v
the media
S s oF 3. Instructions are clear and easy to v
use follow
4. Comfortable using the media
5. Can learn with minimal help
from others
6. Makes lessons easier to v
understand
7. Helps in learning difficult W
topics
Perceived 8. Helps students learn faster
Usefulness 9. Aids in remembering lessons
10. Makes learning more
enjoyable
11. Likes using the media for S
learning
Attitude 12. Wants to use it again
Toward Using 13. Helps maintain focus on




online lessons

flipbooks 14. Feels happy using the media

15. Learning with media is

exciting
16. Can use the media alone v
Acceptance 17. Understands words and
actively of E- examples in the media
learning 18. Can complete assignments 4
Systems using the media
19. Feels confident using the J
media

20. Supports teamwork with peers v

Total 20 19

Singaraja, 2025
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