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Appendices 2. Observation Sheet

Date:
Class:
Meeting:
No Object Aspect Indicators Yes | No Field Notes
1 | Differentiated The teacher
learning assigns tasks with
varying levels of
difficulty.

2 | Class Management | Teachers  group
students
heterogeneously.

3 | Language Teachers use

Adaptation English and
Indonesian
appropriately

4 | Teacher-student Teachers provide

interaction additional
assistance to low -
ability students.

5 | Independent Students learn

learning independently
according to their
abilities.

6 | Learning practices There are group

and individual
activities.
Appendices 3. Interview Sheet the Lead Teacher
No Questions Notes
1 How do you identify differences
in student abilities within the
classroom?
2 Why are specific strategies
needed when teaching classes
with diverse abilities?
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What strategies do you typically
use to teach students with
different abilities?

How does this strategy help meet
the learning needs of all students?

How do you implement
differentiated learning in teaching
and learning activities?

Do you assign different tasks
according to the students’ ability
levels?

What difficulties do you face in
teaching classes with diverse
abilities?

How did you overcome those
difficulties?

How do you manage a class with
students of varying abilities?

10

Do you apply heterogeneous
grouping of students? Why?

11

How are English and Indonesian
used in the learning process?

12

Under what circumstances do you
switch from English to
Indonesian?

13

How do you modify learning
materials or activities to suit
students’ abilities?

14

Do you provide worksheets or
assignments with varying levels
of difficulty?
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15 How do Montessori principles
support learning in classrooms
with diverse abilities?

16 Which Montessori strategies do

you most often use to support
student independence in learning?

Appendices 4. Interview Sheet the Assistant Teacher

No

Questions

Notes

1

How do you understand the
concept of mixed-abilities classes?

What differences in students’
abilities do you usually observe in
the classroom?

What is your main role as an
assistant teacher in a class with
diverse student abilities?

How do you help teachers
implement differentiated
instruction in the classroom?

Do you assist students with
different tasks or levels of
difficulty? Please explain.

What strategies do you use to assist
students with low, average, and
high abilities?

How do you provide additional
support to students who have
difficulties in learning?
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How do you help manage the
classroom during learning
activities?

10

Do you assist in grouping students
with different abilities? Why or
why not?

11

How do you use English and
Indonesian when assisting
students?

12

In what situation do you usually
switch to Indonesian to help
students understand the lesson?

13

How do you help students use
learning materials or worksheets
with different difficulty levels?

14

Do you provide explanations or
guidance when students find the
materials difficult?

15

How do Montessori principles
guide your role as an assistant
teacher?

16

How do you support students’
independence during learning
activities?

17

What challenges do you face when
assisting in mixed-abilities
classes?

18

How do you usually deal with
those challenges?
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Appendices 5. Observation Sheet Result

Date: Friday, 30 — January - 2026

Class: Octopus

Meeting: 1
No Object Aspect Indicators Yes | No Field Notes
1 | Differentiated The teacher
learning assigns tasks with
varying levels of
difficulty.
2 | Class Management | Teachers  group | - The teachers group
students the students with

heterogeneously.

different  abilities,
backgrounds, or
characteristics
within one group
when they learn
together in class.

- On January 30,
2026, the Octopus
class learned
directions through a
“Treasure Hunt”
activity outside the
classroom. Students
worked in groups,
followed the
teacher's

instructions, and
used a map of the
school environment.
They searched for

hidden  treasures.
Students also
completed a
worksheet by noting
what they found and
where they found it.
3 | Language Teachers use
Adaptation English and
Indonesian
appropriately
4 | Teacher-student Teachers provide
interaction additional
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assistance to low -
ability students.

5 | Independent Students learn
learning independently
according to their
abilities.
6 | Learning practices There are group

and individual
activities.

Date: Thursday, 5 — February - 2026

Class: Octopus

Meeting: 2
No Object Aspect Indicators Yes | No Field Notes
1 | Differentiated The teacher | Each student has
learning assigns tasks with different levels of

varying levels of
difficulty.

focus and learning
difficulties, so the
teacher in Octopus
Class designs tasks
based on their
individual  levels.
Students in grades 1
— 3 have different
learning needs.
Lower-grade
students are given
tasks that match
their abilities. For
example, during an
Indonesian
Language Lesson, a
grade 2 student who

had difficulty
writing was given
writing practice
using  flashcards,
while a grade 1
student  practiced
reading and

answering questions
according to their
level.
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Class Management

Teachers
students

group

heterogeneously.

- The teachers group
the students with
different  abilities,
backgrounds, or
characteristics

within one group
when they learn
together in class.

- On January 30,
2026, the Octopus
class learned
directions through a
“Treasure Hunt”
activity outside the
classroom. Students
worked in groups,
followed the
teacher's

instructions, and
used a map of the
school environment.
They searched for
hidden  treasures.
Students also
completed a
worksheet by noting
what they found and
where they found it.

Language
Adaptation

Teachers
English
Indonesian

use
and

appropriately

During learning
activities, the main
teacher and assistant
teachers used both
English and
Indonesian to
explain lessons and
provide

instructions.  This
bilingual approach
helps students from
diverse

backgrounds in the
Octopus classroom
more easily
understand the
material.

Teacher-student
interaction

Teachers
additional

provide
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assistance to low -
ability students.

Independent
learning

Students learn
independently
according to their
abilities.

Learning practices

There are group
and individual
activities.
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Date: Thursday, 24 — February - 2026

Class: Octopus

Meeting: 3

No

Object Aspect

Indicators

Yes

No

Field Notes

1

Differentiated
learning

The teacher
assigns tasks with
varying levels of
difficulty.

Each student has
different levels of
focus and learning
difficulties, so the
teacher in Octopus
Class designs tasks
based on their
individual  levels.
Students in grades 1
— 3 have different
learning needs.
Lower-grade
students are given
tasks that match
their abilities. For
example, during an
Indonesian
Language Lesson, a
grade 2 student who
had difficulty
writing was given
writing practice
using  flashcards,
while a grade 1
student  practiced
reading and
answering questions
according to their
level.

Class Management

Teachers
students
heterogeneously.

group

- The teachers group
the students with
different  abilities,
backgrounds, or
characteristics

within one group
when they learn
together in class.

- On January 30,
2026, the Octopus
class learned
directions through a
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“Treasure Hunt”
activity outside the
classroom. Students
worked in groups,
followed the
teacher's

instructions,  and
used a map of the
school environment.
They searched for
hidden  treasures.
Students also
completed a
worksheet by noting
what they found and
where they found it.

Language
Adaptation

Teachers use
English and
Indonesian
appropriately

During learning
activities, the main
teacher and assistant
teachers used both

English and
Indonesian to
explain lessons and
provide

instructions.  This
bilingual approach
helps students from
diverse

backgrounds in the
Octopus classroom

more easily
understand the
material.

Teacher-student
interaction

Teachers provide
additional
assistance to low -
ability students.

In this situation, the
interaction between
the teacher and
students is very
cooperative.  The
teacher acts as a
facilitator, helping
students who have
lower ability. In the
Octopus class,
students with
learning difficulties
are supported
warmly and
patiently by the
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teacher. The teacher
assists  them in
reading, writing,
and interacting with
one another.

5 | Independent Students learn
learning independently
according to their
abilities.
6 | Learning practices There are group

and individual
activities.

Date: Thursday, 2 — March - 2026

Class: Octopus

Meeting: 4
No Object Aspect Indicators Yes | No Field Notes
1 | Differentiated The teacher | Each student has
learning assigns tasks with different levels of

varying levels of
difficulty.

focus and learning
difficulties, so the
teacher in Octopus
Class designs tasks
based on their
individual  levels.
Students in grades 1
— 3 have different
learning needs.
Lower-grade
students are given
tasks that match
their abilities. For
example, during an
Indonesian
Language Lesson, a
grade 2 student who

had difficulty
writing was given
writing practice
using  flashcards,
while a grade 1
student  practiced
reading and

answering questions
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according to their
level.

Class Management

Teachers
students
heterogeneou

group

sly.

- The teachers group
the students with
different  abilities,
backgrounds, or
characteristics

within  one group
when they learn
together in class.

- On January 30,
2026, the Octopus
class learned
directions through a
“Treasure Hunt”
activity outside the
classroom. Students
worked in groups,
followed the
teacher's

instructions, and
used a map of the
school environment.
They searched for
hidden  treasures.
Students also
completed a
worksheet by noting
what they found and
where they found it.

Language
Adaptation

Teachers
English
Indonesian
appropriately

use
and

During learning
activities, the main
teacher and assistant
teachers used both

English and
Indonesian to
explain lessons and
provide

instructions.  This
bilingual approach
helps students from
diverse

backgrounds in the
Octopus classroom

more easily
understand the
material.
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Teacher-student
interaction

Teachers provide
additional
assistance to low -
ability students.

In this situation, the
interaction between
the teacher and
students is very
cooperative.  The
teacher acts as a
facilitator, helping
students who have
lower ability. In the
Octopus class,
students with
learning difficulties
are supported
warmly and
patiently by the
teacher. The teacher
assists them in
reading,  writing,
and interacting with
one another.

Independent
learning

Students learn
independently
according to their
abilities.

In  the Octopus
class, the students
had an English
lesson with the topic
“Occupation”. The
teacher first
explained the topic
to the students and
introduced several
types of jobs. After
the explanation, the
teacher gave them
worksheets to
complete
individually. Each
student worked on
the task based on
their own level and
ability.

Learning practices

There are group
and individual
activities.

Learning in the
Octopus Class is
conducted both
individually and in
groups. During
Engling  Lessons,
students work
independently  on
reading
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comprehension
tasks by reading
texts and answering
questions. In Social
Studies, they work
in groups to find
information  about
Islands in Indonesia,
discuss their culture,
and present their
result in front of the
class.
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Appendices 6. Interview Result with Lead Teacher

No

Questions

Notes

1

How do you identify differences
in student abilities within the
classroom?

At the beginning of the new school
year, students take  diagnostic
assessments. In addition, observations
are conducted, as the Montessori
method involves daily observations of
each student. Early observations are
conducted over two months. These
observations are conducted to identify
each student’s learning style, learning
model, and personality in the
classroom. This is done because
Montessori schools also have inclusive
classrooms.

Why are specific strategies
needed when teaching classes
with diverse abilities?

Specific strategies are needed when
teaching a diverse class because each
child has unique characteristics.
Therefore, targeted strategies must be
implemented, particularly to promote
inclusion. Inclusive classrooms require
learning strategies because learning
styles cannot be generalized across all
students, necessitating tailored
approaches. For example, students with
special needs may attend separate
classes at specific times. This is done
because students with special needs
have varying comfort levels; they may
feel most comfortable learning one-on-
one with their teacher or may struggle
to adapt to group settings or socialize
with peers.

What strategies do you typically
use to teach students with
different abilities?

The strategy used by the teacher is
differentiated learning. This strategy is
employed since students in the class
have varying abilities. Besides, this
strategy is used according to the
difficulty level of the questions
presented. For instance, in case there
are students in the class who are already
able to answer the questions given, the
teacher will present more difficult
inquiries. However, this is based on the
difficulty level of the questions (easy,
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difficult, and more difficult) rather than
the students’ individual abilities. The
questions given to students with special
needs will differ because the question
formats are also different. The
assignments and questions completed
by the students in the class are created
and administered directly by the
teacher.

How does this strategy help meet
the learning needs of all students?

The strategies implemented have been
very helpful to teachers in instructing
students in the classroom, as they have
been adapted to the needs of each
student. Therefore, teachers
consistently observe students to assess
their abilities and then proceed to the
learning phase. The reason teachers
assign different tasks is that students in
the class have varying abilities.

How do you implement
differentiated learning in teaching
and learning activities?

In the Octopus class, there are children
with special needs as well as children
without special needs. The students’
ability levels also differ from one
another.  Therefore, the teacher
implements a differentiated learning
strategy.

Do you assign different tasks
according to the students’ ability
levels?

Given the varying abilities of the
children in the class, each child will be
given different assignments. This is
done because, based on their different
ability levels, the teacher assigns tasks
that match their level of difficulty. If a
child is already able to answer easy
questions, then that student will be able
to answer questions with a higher level
of difficulty. However, if a student is
not yet able to answer the questions
given, the teacher will assign tasks
appropriate  to their ability. For
example, if there is a student who is not
yet able to write, the teacher will
provide sensory and motor skills
exercises for that student.
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What difficulties do you face in
teaching classes with diverse
abilities?

One of the challenges faced in the
classroom is that students have varying
levels of ability. For example, Student
A is still struggling to recognize letters,
while Student B is already able to
construct sentences in the Indonesian
language class. Furthermore, teachers
must provide support to students who
require special assistance and cannot
yet be left unsupervised. As a result,
teachers find it difficult to divide their
attention. This is the greatest challenge
for  teachers in  mixed-ability
classrooms.

How did you overcome those
difficulties?

The teacher’s strategy to overcome this
challenge is to implement a peer-
tutoring approach. So, if there is a
student who already understands the
material for example, a student who
already knows how to form sentences
and read the teacher will pair that
student with a student who is still
struggling. Learning doesn’t have to be
with a teacher; we can also learn with
friends. Therefore, the teacher will use
a mixed approach. So, if there are
students who need the teacher’s help,
the teacher will step in to assist.
However, if those students can still
work together with their peers which
also fosters their social skills and keeps
their communication active the teacher
will utilize this approach.

How do you manage a class with
students of varying abilities?

The teacher will arrange the seating in
the classroom. In fact, the seating
arrangement for students in the
classroom is flexible. The teacher also
sometimes mixes grade levels. For
example, students with higher abilities
will sit with peers who still need
assistance. Another example involves
students with autism in the classroom.
Seating arrangements are determined
by the teacher; for example, such a
student might sit next to the teacher and
another student who is already capable.
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This is done because having the teacher
sit with the student helps the student
feel calm, which in turn creates a calmer
classroom atmosphere.

10

Do you apply heterogeneous
grouping of students? Why?

Teachers use heterogeneous grouping,
but this is done by adapting the topics
being taught. For example, in English
class, students are learning about
“Names of the Clouds,” so teachers do
not group students differently; instead,
they group students according to their
grade level. However, teachers also
leave open the possibility of grouping
students based on their typical abilities.

11

How are English and Indonesian
used in the learning process?

Singaraja Montessori  School is a
bilingual school; teachers use both
languages in their daily interactions at
school. However, since there are many
local students at Singaraja Montessori,
they are more comfortable using
Indonesian. Therefore, teachers still try
to use both languages in the classroom.
This is done because, over time,
students will come to understand if we
do this consistently.

12

Under what circumstances do you
switch from English to
Indonesian?

When teaching any subject, the teacher
always uses both languages. However,
during casual conversations in the
classroom, for example, the students
mostly use Indonesian, especially the
local students.

13

How do you modify learning
materials or activities to suit
students’ abilities?

Adapting instructional materials or
activities to each student based on their
individual abilities. So, when a teacher
teaches any topic, the materials are
adapted to suit the students’ abilities.
For example, if first-grade students
cannot yet read or write, the teacher
starts with simple activities such as
drawing or questions that require only a
“Yes” or “No” answer. If there are
students who can already read, the
teacher assigns tasks like “Fill in the
blank.” However, for students who can
already understand  sentences or
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paragraphs, they are given “Reading
comprehension” tasks.

14

Do you provide worksheets or
assignments with varying levels
of difficulty?

Yes, the teachers assign a variety of
homework and practice problems
tailored to the students' abilities in the
class.

15

How do Montessori principles
support learning in classrooms
with diverse abilities?

The Montessori principle highly values
diversity, so Montessori schools follow
the philosophy that teachers must
understand that every student is unique.
For this reason, teachers conduct
observations. The purpose of these
observations is to gather information
about each student—specifically, their
needs, their learning style, and the
teaching materials that are best suited
for them. Consequently, Montessori
schools  utilize  kinesthetic-based
teaching  materials.  Students in
Montessori ~ enjoy learning while
moving, so in the classroom, we use
teaching materials such as puzzles and
flashcards designed to support students
in learning effectively.

16

Which Montessori strategies do
you most often use to support
student independence in learning?

One of the strategies used in the
Montessori  method is  fostering
students’ independence. Therefore,
teachers always involve students in
every activity in the classroom. For
example, by preparing the classroom,
setting up a simple cooking class,
helping to clean up the classroom, and
fostering connections with parents.
Since they learn about these things at
school, they should practice at home
what they do in school. Therefore,
teachers and parents must work together
to support the goals each child aims to
achieve.
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Appendices 7. Interview Result the Assistant Teacher

No

Questions

Notes

1

How do you understand the
concept of mixed-abilities classes?

| understand the concept of mixed—
abilities classes as a classroom where
the students have different levels of
abilities, interests, and learning styles.
To handle this, First, we observe the
students to identify their abilities and
preferences. After that, we can choose
suitable  teaching methods and
materials. Since every student is
different, some may prefer one — on —
one instruction, while others learn
better in group settings.

What differences in students’
abilities do you usually observe in
the classroom?

In the classroom, | usually observe
differences in students’ cognitive
abilities. Some students understand the
material more quickly, while other
students need more time and guidance.
Students who have stronger abilities
often help their classmates who are still
struggling or have not fully understood
the lesson.

What is your main role as an
assistant teacher in a class with
diverse student abilities?

In our class, we’re just facilitators. So,
if a student is really stuck, that’s when
we step in to help.

How do you help teachers
implement differentiated
instruction in the classroom?

We use a worksheet system, and each
child has a different worksheet, both in
terms of difficulty level and subject
matter. So, we first observe each
student to see if they’ve understood the
way we explained it. If they’ve
understood, they can teach others. We
then move on to the next student in the
same way.

Do you assist students with
different tasks or levels of
difficulty? Please explain.

Yes, | help students with a variety of
tasks of different levels of difficulty.
Since students’ abilities differ, I provide
support according to their individual
needs. For students who need more

guidance, | provide additional
explanations and step-by-step
assistance. Meanwhile, for students
who already have a  better
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understanding, | encourage them to
work more independently or do slightly
more challenging tasks. This approach
helps ensure that all students can learn
effectively according to their individual
ability levels.

What strategies do you use to assist
students with low, average, and
high abilities?

For our strategy, we use concrete
materials. That means there are many
teaching aids in the classroom. They’re
very useful for us. So, we use those
aids; we focus only on students with
lower proficiency. Once they’ve
mastered the material, we try to phase
out the aids. This way, the children
become more independent and better
prepared for the next grade. Since
moving up to the next grade seems to
require fewer aids, we focus on
reducing the use of aids.

How do you provide additional
support to students who have
difficulties in learning?

For our strategy, we use concrete
materials. That means there are many
teaching aids in the classroom. They’re
very useful for us. So, we use those
aids; we focus only on students with
lower proficiency. Once they’ve
mastered the material, we try to phase
out the aids. This way, the children
become more independent and better
prepared for the next grade. Since
moving up to the next grade seems to
require fewer aids, we focus on
reducing the use of aids.

How do you help manage the
classroom during learning
activities?

As for how | manage the class, usually
when there are students who are really
struggling, we use the extra period,
which is normally reserved for
mandatory activities like Scouts and
sewing, to work with those students. So,
we focus on them first. We help them
catch up so they can keep pace with
their classmates and not fall too far
behind.
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10

Do you assist in grouping students
with different abilities? Why or
why not?

For group learning, it really depends on
the subject. Sometimes we do use a
group system, and we never give
students the freedom to choose their
own groups. So, it’s definitely me or
Miss Eka who assigns the groups. We
select the group leaders, students who
already understand the material and are
capable, and then mix them with those
who don’t yet understand, so they can
teach each other. And from what we’ve
observed, they’re able to explain things
to their peers who haven’t grasped the
concept yet.

11

How do you use English and
Indonesian when assisting
students?

As for bilingualism, there just happen to
be more of them in my class than in
others. There are more foreign students.
At United, there aren’t any. Only one is
about to join. So, in my class, we’re
required to be bilingual. We explain
things first in Indonesian, sometimes in
English first, and then translate them
into Indonesian. That way, they get
used to hearing the vocabulary—even if
they don’t fully understand it yet—but
at least some vocabulary sticks and they
remember it.

12

In what situation do you usually
switch to Indonesian to help
students understand the lesson?

If you still don’t understand after we’ve
explained it in English, we’ll explain it
again in Indonesian in detail.

13

How do you help students use
learning materials or worksheets
with different difficulty levels?

We always create worksheets for first,
second, and third graders. So, a first
grader can receive a second- or third-
grade worksheet, depending on their
ability. If they’re capable, we give them
the second-grade worksheet. The same
goes for second-grade students. There
are also many students with special
needs in second grade, so it’s not
uncommon for me to assign them
worksheets from first grade. Since their
abilities are lower, they still receive
first-grade materials. Once they’re
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ready, we’ll move them to the second-
grade worksheets.

14

Do you provide explanations or
guidance when students find the
materials difficult?

Yes, there are indeed some students
who need extra support. They do lack
focus.

15

How do Montessori principles
guide your role as an assistant
teacher?

The Montessori approach places more
emphasis on the principle of
independence, preparing children to be
self-reliant in real-life situations. So we
do prioritize that—fostering students’
independence. We explain something
just once, and then the students carry it
out on their own.

16

How do you support students’
independence during learning
activities?

We teach by assigning tasks and
observing whether the student is able to
manage their own studies. If not, it
means the student still needs guidance
and support. We can’t force the student
to become independent right away. If
they still need guidance, then we’1l help
them.

17

What challenges do you face when
assisting in mixed-abilities
classes?

The challenge is that there are some
children with special needs. Sometimes
a student will shout and disturb their
classmates, which can cause them to
lose focus. But eventually, we’re able to
manage that student. Yes, the challenge
really comes at the beginning of the
semester.  The transition  from
kindergarten to first grade is tough
because they don’t yet know what the
rules are like in elementary school.
That’s where the struggle lies.

18

How do you usually deal with
those challenges?

To address these challenges, we need to
understand how they learn, what their
learning style is, and what their interests
are. We also need to be strict in the
classroom, because if we aren’t firm
with the children, since first grade is a
transition from a longer school day,
they don’t yet know the rules, so we
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need to be strict about the rules in the
classroom.

Appendices 8. Documentation
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Appendices 9. Lesson Guide
1. Lesson Guide Grade 1

English

siwnrame @
Vel T
Tty v
[ T y—

Tivam s

A 4 &
RSN A
Ve
oty

|

e e |
3 S i et v

89



2. Lesson Guide Grade 2

English
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3. Lesson Guide Grade 3

English
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Appendices 10. Teaching Media
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Appendices 11. Students’ Worksheets

Grade ‘v
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