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CHAPTER I  

INTRODUCTION 

 

1.1 Background of The Study 

Students’ behavioral engagement plays a crucial role in early childhood 

literacy development, as children who are attentive, motivated, and actively 

involved during reading activities are more likely to build foundational literacy 

skills and positive attitudes toward books. Research shows that interactive shared-

reading practices where teachers use questioning, gestures, and discussions can 

significantly enhance children’s attention and participation, making reading 

experiences more meaningful even before they develop independent decoding skills 

(Wu et al., 2025). However, many early childhood classrooms, particularly those 

with limited resources, struggle to provide developmentally appropriate and 

engaging reading activities. Young learners frequently encounter environments with 

few visually rich storybooks, minimal shared-reading routines, and limited 

opportunities for interaction with texts, which contributes to low students’ 

behavioral engagement. Meanwhile, Padmadewi et al. (2018) emphasized that 

achieving long-term success requires the consistent application of committed and 

serious techniques. However, low engagement is concerning, as it is strongly 

associated with reduced motivation and fewer opportunities to develop early 

literacy dispositions that support later reading achievement (Guthrie et al., 2013). 

Given this situation, facilitating children’s students’ behavioral engagement 

becomes a crucial foundation before they can progress to decoding or independent 

reading skills. Padmadewi et al. (2021) found through interviews that students’ 

behavioral can be developed through programs implemented in the form of rich 
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visually and attractive. At the early childhood level, many learners especially those 

aged 4–6 are still in the preoperational stage, a developmental period in which 

children learn most effectively through visual, concrete, and interactive experiences 

rather than abstract print-based instruction. As explained in Piaget (1952) Cognitive 

Development Theory, children at this stage rely heavily on sensory exploration, 

imitation, storytelling, and guided interaction to understand early literacy concepts. 

Therefore, students’ behavioral engagement must be strengthened first, because it 

serves as the motivational and behavioral basis that supports the gradual 

development of foundational literacy skills. In line with this, any early reading 

intervention needs to be developmentally appropriate, visually stimulating, socially 

interactive, and designed to attract children’s attention, ensuring that even those 

who cannot yet recognize letters can still participate meaningfully in literacy 

activities. 

In this context, the use of developmentally appropriate and engaging reading 

resources, such as Big Books, can serve as an effective medium for promoting early 

literacy while introducing values related to poverty awareness. Big Books, with 

their large text and vivid illustrations, make stories more accessible and engaging 

for young children. However, the effectiveness of Big Books lies not only in their 

physical characteristics but also in their use during shared reading activities. During 

shared reading activities, teachers and students interact collaboratively with the 

story, allowing children to participate actively even before they are able to decode 

written text independently. Through shared reading activities, children are 

encouraged to predict story events, repeat key vocabulary and phrases, respond to 
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questions, and discuss illustrations, all of which support early literacy development 

(Guthrie et al., 2014). 

Incorporating themes related to SDG 1 into Big Books were not only 

support students’ behavioral engagement but also nurtures empathy, critical 

thinking, and social awareness from an early age (OECD, 2022). At the preschool 

level, the goal is not to teach complex economic concepts about poverty, but to 

introduce simple and developmentally appropriate values, such as helping others, 

sharing, fairness, and caring values essential for building early social awareness. 

According to Vygotsky’s Sociocultural Theory (1978), young children learn social 

values through guided interactions with adults and peers. Thus, a Big Book with 

relatable characters and everyday scenarios can help children internalize the basic 

principles underlying SDG 1. 

For example, a Big Book can present a simple story in which a child brings 

food to school and notices a friend who has none; through large, colorful 

illustrations and repetitive sentences such as “Beni shares his snack with Rani, 

sharing makes everyone happy,” the narrative introduces the idea of caring, 

helping, and supporting others an age-appropriate way for young children to 

understand the basic values underlying No Poverty. 

The need for such innovative literacy media is especially pressing in 

Indonesia, one of Southeast Asia's largest developing nations. According to 

Statistics Indonesia (BPS, 2023), around 9.36% of the population still lives below 

the poverty line. Families in these conditions often struggle to provide basic 

educational resources for their children. This has a direct impact on early childhood 

literacy, as children from low-income households frequently lack access to books, 
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formal preschool education, and stimulating learning environments necessary for 

foundational reading development (UNESCO, 2017). 

The 2022 PISA assessment revealed that over 50% of Indonesian students 

did not meet the minimum reading competency level, highlighting the urgent need 

for more effective early literacy interventions (OECD, 2022). Low engagement in 

reading activities is particularly apparent in rural and underdeveloped areas, where 

schools often face poor infrastructure, unqualified teachers, and limited availability 

of engaging learning medias (World Bank, 2022). Such conditions demonstrate that 

improving early students’ behavioral engagement through interactive reading 

methods and visually appealing storybooks is crucial. Before selecting a teaching 

media, it is necessary to identify approaches that match students’ developmental 

levels, encourage participation, and allow teacher scaffolding qualities commonly 

found in shared reading practices. To address these issues, it is essential to create 

educational media tailored to the needs of children from underprivileged 

backgrounds. 

In response to these challenges, Big Books when used through shared 

reading offer a developmentally appropriate way to strengthen young children’s 

students’ behavioral engagement. Their large print, clear illustrations, and 

interactive storytelling features create a supportive environment where 

preschoolers, including those who cannot yet recognize letters, can actively 

participate by observing pictures, echoing repeated phrases, asking questions, and 

connecting the story to their own experiences. This visually rich and collaborative 

format aligns with the learning characteristics of children aged 4–6, who rely on 

concrete experiences and social interaction to build early literacy foundations. 
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Moreover, Big Books can integrate simple, relatable themes connected to SDG 1, 

making literacy activities meaningful for children who have limited access to 

printed medias (UNICEF, 2020). These books are also effective in strengthening 

children’s students’ behavioral engagement, as their large illustrations, predictable 

text, and shared-reading interactions encourage students to pay attention, participate 

actively, and enjoy the reading experience. Moreover, when Big Books introduce 

simple, relatable representations of real-world issues such as poverty, they help 

foster emotional engagement by allowing children to connect personally with the 

story’s characters and situations (Hindman et al., 2014). Through storytelling, 

children can be inspired to become socially conscious individuals, developing an 

understanding of poverty and its effects within their communities. In this regard, 

the Big Book is positioned not as the only solution, but as one suitable and feasible 

medium that aligns with the observed learning context and supports shared-reading 

strategies needed by emergent readers. 

The relevance of using Big Books becomes clearer when aligned with the 

challenges identified in the preliminary study at TK Telkom Singaraja. Based on 

three preliminary classroom observations conducted at TK Telkom Singaraja on 

January 28 & 30 and February 2, several students around 10 from 22 in total were 

demonstrated limited behavioral engagement during shared reading activities. 

Some students lost attention before the reading session ended, talked with 

classmates, played with surrounding objects, or waited for teacher prompts instead 

of responding actively to the story. These findings indicated that the existing 

reading media were not fully able to sustain students' participation and engagement 

during shared reading activities. 
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This pattern is consistent with findings as mentioned (Wu et al., 2025), who 

emphasize that young children show low engagement when classrooms lack 

structured shared-reading experiences and interactive story media. The preliminary 

study revealed that the available reading media at TK Telkom Singaraja did not 

fully meet the instructional needs of shared reading activities. The storybooks 

available in the classroom were generally small in format, limiting the visibility of 

text and illustrations for group reading. Examples of books available at the school 

can be seen in Figure 1. 

 Furthermore, these medias did not integrate SDG 1 values or provide 

structured opportunities for introducing social concepts such as sharing, helping 

others, empathy, and caring. Rather than replacing existing storybooks, the 

development of an SDG 1–based Big Book was intended to address these specific 

instructional needs by providing large visual features and contextual SDG-related 

content appropriate for kindergarten shared reading activities. This condition 

mirrors the pattern reported by Roskos & Neuman (2014), who found that early 

childhood classrooms with limited use of print medias fail to stimulate children’s 

interest and engagement in literacy activities. 

Figure 1 Storybook at TK 

Telkom Singaraja 
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In addition, teacher interviews confirmed there was no Big Books or large-

format shared-reading resources were available. This absence is significant because 

large, visually rich texts are essential for emergent readers who rely heavily on 

pictures, repetition, and adult modeling to stay engaged during reading (Hadley & 

Dickinson, 2019). Teachers also stated that they were unfamiliar with the 

Sustainable Development Goals, including SDG 1 (No Poverty), which resulted in 

learning activities focusing only on basic concepts such as alphabet, numbers, and 

colors. Research shows that young learners can begin developing early social 

awareness, such as empathy and sharing, when these values are introduced through 

simple, concrete storytelling (Khawaja et al., 2020). Without such media, 

opportunities to build both literacy engagement and foundational social values are 

limited. 

Given these conditions low engagement, minimal use of existing books, the 

absence of large visual reading media, and the lack of SDG-related content the Big 

Book format becomes an appropriate and contextually relevant intervention. Big 

Books facilitates shared reading, an approach proven to increase children’s 

attention, participation, and motivation through visual cues, teacher scaffolding, 

and interactive discussion (Wu et al., 2025). Their large illustrations and predictable 

text structures help emergent readers who cannot yet decode print independently 

(Hadley & Dickinson, 2019). When combined with SDG 1–based themes written 

in developmentally appropriate language, Big Books can simultaneously promote 

literacy engagement, early reading behaviors, and awareness of empathy, fairness, 

and helping others, which are child-friendly ways to introduce “No Poverty” within 

early childhood education(Khawaja et al., 2020). 
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These conditions strengthen the need for an intervention that is not only 

engaging and visually rich but also practical for teachers and aligned with the 

developmental characteristics of early childhood learners. At the emergent literacy 

stage, children especially those aged 4–6 are still developing foundational skills 

such as print awareness, vocabulary growth, and understanding story structure. 

Because they have not yet mastered letter recognition or decoding, they rely heavily 

on visual cues, oral language exposure, and teacher-guided interaction to make 

meaning from texts. Recent research shows that shared-book reading practices 

significantly support these early literacy components. Research also shows that 

shared reading plays an important role in increasing young children’s students’ 

behavioral engagement. For example, Weadman et al. (2023) report that when 

teachers use interactive techniques such as asking questions, encouraging 

predictions, and discussing story events children become more attentive, 

responsive, and motivated to participate in reading activities. Structured shared-

reading interventions have been shown to improve young children’s oral language 

and reading-related skills, even when children cannot yet read independently. A 

recent open-access study demonstrated that repeated, interactive Big Book reading 

sessions significantly increased preschoolers’ vocabulary development and 

engagement during literacy activities (Cipolletti et al., 2025). 

Based on such evidence, Big Books supported by shared-reading strategies 

are well suited to address the multiple problems found in TK Telkom Singaraja. 

Their large print and vivid illustrations help children follow along visually, 

strengthening early print awareness in learners who still struggle with basic letter 

recognition. Their interactive nature such as pointing to words, predicting events, 
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and discussing illustrations naturally increases students’ students’ behavioral 

engagement, which is essential for building motivation and sustained attention 

(Guthrie et al., 2014). The shared-reading format also enables teachers to conduct 

effective literacy activities even without advanced training, because it relies on 

simple, guided interactions rather than complex decoding instruction. Findings 

from Weadman et al. (2023) confirm that teachers can successfully facilitate shared-

reading sessions that promote children’s early literacy development through 

everyday storytelling practices. 

Big Books provide an effective platform for introducing SDG 1 (No 

Poverty) in ways that are simple, concrete, and developmentally appropriate for 

preschoolers. Storylines that depict characters sharing food, helping friends, or 

supporting one another allow children to understand basic social values connected 

to poverty, such as empathy, kindness, and cooperation (Cipolletti et al., 2025).  

Big Books have gained increasing attention in early childhood education for 

their ability to promote literacy through engaging storytelling, large-format 

illustrations, and shared-reading practices. These features make Big Books highly 

suitable for young learners, as the enlarged print, clear visuals, and repetitive 

sentence patterns help children follow the text more easily while supporting the 

development of print awareness and vocabulary. Recent research confirms this 

advantage: for instance, Weadman et al. (2023) found that shared reading using 

picture books and Big Book–style stories significantly improved children’s 

comprehension and expressive language skills in early childhood settings. 

Similarly, a study by Ayu Ning Tias et al. (2023) demonstrated that Big Book–based 

storytelling increased preschoolers’ motivation, curiosity, and participation during 
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reading activities, showing that visually rich and interactive storybooks make early 

literacy learning more enjoyable and accessible especially for children from 

disadvantaged backgrounds who have limited exposure to print medias. Big Books 

encourage group interaction, foster language development, and help bridge the gap 

between oral and written language. By including stories about children from low-

income families and themes related to social justice and poverty, Big Books can 

cultivate empathy and raise awareness about inequality, contributing meaningfully 

to the goals of SDG 1 (Hindman et al., 2014). 

These conditions highlight an urgent need to design reading media that are 

both engaging and socially relevant. Big Books that integrate SDG 1 themes can 

serve this dual purpose: supporting early literacy development while introducing 

young learners to the values of empathy, sharing, and social responsibility. 

However, to ensure that such medias are effective, it is essential first to analyze the 

needs of teachers and students, then to design and develop appropriate Big Books, 

and finally to seek expert and teacher validation regarding their quality and potential 

use. 

Therefore, this study focuses on the development of an SDG 1-based Big 

Book for preschool students at TK Telkom Singaraja. Specifically, it investigates 

the literacy needs of teachers and students, develops Big Books as SDG 1 reading 

media, and evaluates their quality and potential through expert and teacher 

perceptions. By doing so, this study addresses the gap in early literacy resources 

that not only engage children in reading but also foster awareness of poverty and 

social issues from an early age. 
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1.2 Problem Identification 

Many preschool classrooms still have limited access to reading media that 

are specifically designed for shared reading activities. Although storybooks are 

available, many are small in size, contain limited visual support, and are not 

designed to facilitate interaction between teachers and children during reading 

sessions. Research shows that young learners become more engaged when reading 

media are visually appealing, interactive, and connected to their daily lives, but 

disengage when texts are abstract, culturally irrelevant, or used only as formal tasks 

(Joshi et al., 2020). In many early childhood settings, traditional storybooks do not 

always capture children’s attention because the content may not be relatable or 

because teachers do not use interactive shared-reading techniques that help sustain 

children’s interest (Wu et al., 2025). Limited exposure to books at home, minimal 

teacher-child interaction during reading, and a lack of developmentally appropriate 

medias further contribute to low engagement (Neuman & Celano, 2001). As a 

result, many young learners do not develop early reading habits or motivation, 

which serve as predictors of later literacy development. 

A similar condition was identified at TK Telkom Singaraja. Preliminary 

observations at TK Telkom Singaraja revealed that the reading media used during 

shared reading activities were still limited. The classroom only provided a few 

small-sized commercial storybooks, which were not specifically designed for 

shared reading. Their small text and illustrations made it difficult for all children to 

clearly view the story simultaneously. Furthermore, the books were rarely used 

during classroom instruction, and no Big Books or other large-format reading media 

were available to support interactive shared reading activities. As a consequence, 
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opportunities for children to actively participate during shared reading activities 

were limited because the available media did not adequately support teacher–

student interaction. This pattern is consistent with Roskos & Neuman (2014), who 

found that when print medias are inaccessible or not integrated into daily 

instruction, children show minimal interest in literacy activities. Teachers reported 

that reading sessions were not routinely conducted, and no shared-reading tools 

such as Big Books were available. Without large, visible texts or interactive 

storytelling strategies, emergent readers who cannot yet decode text independently 

have little opportunity to participate meaningfully in reading activities (Hadley & 

Dickinson, 2019).  

The interview also revealed that the available storybooks had not integrated 

SDG 1 (No Poverty) values into their content. Consequently, teachers had limited 

opportunities to introduce values such as empathy, sharing, helping others, and 

caring through literacy activities. This finding indicates the need for reading 

materials that integrate literacy learning with age-appropriate SDG values. (Wild, 

2025) emphasize that picture books are an effective medium for shaping children’s 

early social awareness when themes are presented through simple, concrete 

narratives. The absence of such medias at TK Telkom Singaraja limits opportunities 

to simultaneously support literacy engagement and foundational value education. 

Based on these conditions, there is a clear gap between student needs and 

available classroom resources. The findings indicate a gap between the 

characteristics of the existing reading media and the requirements of effective 

shared reading activities. Although several storybooks were available, they were 

not designed with large illustrations, enlarged text, interactive features, or SDG-
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integrated content. Therefore, there is a need to develop an SDG 1–based Big Book 

that is specifically designed to support shared reading activities in kindergarten 

classrooms. Big Books are one suitable option because their large illustrations, 

predictable text patterns, and group-friendly format align with the developmental 

characteristics of young learners and promote active participation during shared 

reading (Wu et al., 2025). When intentionally designed with SDG 1–related values 

such as sharing, helping others, and understanding basic needs Big Books can help 

strengthen children’s students’ behavioral engagement while introducing early 

social responsibility. 

Despite these advantages, SDG-integrated Big Books remain unavailable in 

TK Telkom Singaraja and rare in Indonesian early childhood classrooms more 

broadly. This lack of accessible, developmentally appropriate, and socially 

meaningful reading medias highlights the need for developing Big Books that 

facilitate both students’ behavioral engagement and early SDG awareness, while 

directly addressing the challenges documented in the preliminary study. 

1.3 Limitation of The Research 

This study is limited to the design, development, and expert validation of an 

SDG 1–based Big Book for preschool students. The study did not include classroom 

implementation or direct observation of children's behavioral engagement during 

shared reading activities. Therefore, the findings are limited to the product's design 

characteristics and expert judgments regarding its appropriateness for supporting 

shared reading activities. Through the expert validation results, the developed Big 

Book was considered appropriate to facilitate aspects of behavioral engagement 

related to children's attention and participation, as reflected in its attractive 



14 

 

illustrations, child-friendly design, and support for teacher–student interaction 

during shared reading.  

However, the study could not confirm the effort and persistence dimensions 

of behavioral engagement because these aspects require direct classroom 

implementation and observational data. Future research is recommended to 

implement the Big Book in authentic classroom settings to examine how it 

influences children's effort and persistence during shared reading activities. 

1.4 Research Question 

Based on the elaboration from the study background above the research 

question for this research is: 

1. What are the needs of teachers and students regarding SDG 1–based reading 

media to facilitate shared reading activities and students’ behavioral 

engagement at TK Telkom Singaraja? 

2. How is an SDG 1–based Big Book developed to facilitate shared reading 

activities for kindergarten students at TK Telkom Singaraja? 

3. How is the quality of the developed SDG 1–based Big Book based on expert 

judgment to facilitate students’ behavioral engagement during shared 

reading activities at TK Telkom Singaraja? 

1.5 Research Objective 

The objectives of this study are: 

1. To analyze the needs of teachers and students regarding SDG 1–based 

reading media to facilitate shared reading activities and students’ behavioral 

engagement at TK Telkom Singaraja.  
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2. To design and develop an SDG 1–based Big Book that facilitates shared 

reading activities and aligns with identified learning needs of kindergarten 

students.  

3. To evaluate the quality of the developed SDG 1–based Big Book based on 

expert judgment to facilitate students’ behavioral engagement during shared 

reading activities at TK Telkom Singaraja. 

1.6 Research Significance 

The result of this study was expected to be beneficial for the teacher, 

students, and other researchers. 

1. Theoretical Significances  

This study supports the development of theory in early literacy and 

instructional design by showing how global issues especially SDG 1 (No 

Poverty) can be introduced to young learners through story-based medias. 

It also contributes to discussions on how Big Books can support early 

reading using principles from Vygotsky’s Sociocultural Theory and 

Bruner’s Discovery Learning. Since this research focuses on designing and 

validating the Big Books (without implementation), it offers insights for 

future researchers who want to explore how educational medias can build 

both literacy and social awareness in early childhood. 

2. Practical Significances 

Practically, this study provides a real example of how teachers and media 

developers can create Big Books that are not only fun to read but also 

meaningful. The final product can be used or adapted by other teachers who 

want to introduce simple social topics like helping others or understanding 
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poverty. This research also offers useful feedback from experts and 

educators about what makes a good Big Book from the visuals to the 

language and storyline which can help others create better medias in the 

future. 

3. Pedagogical Significances 

From a teaching perspective, this study encourages the use of storybooks 

that are both age-appropriate and socially meaningful. The Big Book 

designed in this research can help teachers introduce values like empathy 

and sharing while improving children’s reading interest. It also shows how 

story-based learning can be made more interactive, especially for 

preschoolers who are still building their reading habits. Teachers can use 

this as a model for combining literacy skills and character education in one 

activity. 

4. Policy Significances 

On a broader level, this study can inspire education policymakers and 

institutions to support the development of local learning medias that are 

connected to real-life issues. It shows that even at the preschool level, 

children can begin learning about big topics like poverty as long as the 

medias are designed in a way they can understand. The process and findings 

of this study may be useful for future decisions in curriculum planning, 

teacher training, and resource development, especially in schools that still 

lack engaging and meaningful reading medias. 

1.7 Definition of Key Term 

This section presents the conceptual and operational definitions of the key 

terms used in this study to clarify their meanings and avoid misinterpretation. 
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1.7.1 Conceptual Definition 

1. SDG 1–Based Big Book 

A Big Book is a large-format storybook specifically designed to 

support shared reading activities by allowing all children in a group to see 

both the text and illustrations clearly. According to Nambiar (1993), a Big 

Book is an enlarged version of a children's storybook that contains large 

print, colorful illustrations, predictable language patterns, repetitive 

sentences, and stories that are meaningful and familiar to young learners. 

These characteristics enable teachers to conduct interactive reading sessions 

in which children can observe the text while actively participating in 

discussions and storytelling. 

Similarly, Karges-Bone (1997) explains that an effective Big Book 

should contain large and readable print, attractive illustrations, simple 

vocabulary, repetitive language, and storylines that are appropriate for 

children's cognitive and language development. These features support 

children's understanding by combining visual and written information 

during shared reading. 

In this study, the concept of a Big Book is integrated with 

Sustainable Development Goal 1 (SDG 1: No Poverty). According to the 

United Nations (2015), SDG 1 aims to end poverty in all its forms 

everywhere. However, for early childhood education, the concept is 

introduced through age-appropriate values rather than abstract economic 

concepts. UNESCO (2017) explains that Education for Sustainable 

Development (ESD) should help young children develop values such as 
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empathy, sharing, caring, cooperation, and social responsibility through 

meaningful learning experiences. Therefore, an SDG 1–Based Big Book 

can be conceptually understood as a large-format storybook that integrates 

these values into simple and contextual stories to support literacy 

development while introducing fundamental social values during shared 

reading activities. 

2. Shared Reading 

Shared Reading is an instructional approach in which teachers and 

children read a text together while actively interacting with the story. 

According to Holdaway (1979), shared reading is a collaborative reading 

experience where the teacher models fluent reading and children participate 

by observing the print, repeating words or sentences, making predictions, 

answering questions, and discussing the story. This approach provides 

children with opportunities to develop print awareness, vocabulary, 

comprehension, and positive attitudes toward reading. 

Furthermore, Vygotsky (1978) explains that children learn most 

effectively through social interaction and guidance from more 

knowledgeable individuals. In shared reading activities, teachers provide 

scaffolding by modelling reading behaviors, asking questions, encouraging 

discussion, and supporting children's understanding throughout the reading 

process. Therefore, shared reading is conceptually understood as an 

interactive literacy activity that promotes children's early literacy 

development through collaborative teacher–student interaction. 
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3. Behavioral Engagement 

Behavioral engagement refers to students' observable participation 

in learning activities. According to Fredricks, Blumenfeld, and Paris (2004), 

behavioral engagement reflects students' involvement in academic activities 

through their participation, positive conduct, and effort during the learning 

process. It represents the visible dimension of engagement that can be 

observed through students' actions while participating in classroom 

activities. 

Furthermore, Skinner, Kindermann, and Furrer (2009) explain that 

behavioral engagement is demonstrated through students' attention, 

participation, effort, and persistence during learning activities. Attention 

refers to students' ability to focus on instructional activities, participation 

refers to their active involvement in classroom interactions and learning 

tasks, effort refers to the energy and willingness students invest in 

completing learning activities, and persistence refers to their ability to 

sustain involvement and continue participating despite challenges or until 

the learning activity is completed. 

In the context of shared reading, behavioral engagement is 

conceptually understood as children's observable involvement throughout 

the reading activity. It is reflected in their ability to attend to the story, 

actively participate in teacher–student interactions, demonstrate effort 

during learning activities, and persist in following the shared reading 

process from beginning to end. 
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1.7.2 Operational Definition 

1. SDG 1–Based Big Book 

In this study, the SDG 1–Based Big Book refers to the educational 

product developed through the ADDE model, consisting of the Analysis, 

Design, Development, and Evaluation phases. The product, entitled Sweet 

White Susu, was developed as a large-format storybook for kindergarten 

students at TK Telkom Singaraja to support shared reading activities. 

The Big Book was designed based on the characteristics of a good 

Big Book, including large and colorful illustrations, enlarged and readable 

text, simple vocabulary, repetitive vocabulary and sentence patterns, short 

and sequential storylines, and interactive prompts that facilitate teacher 

student interaction during shared reading. Rather than using rhyming text, 

the story intentionally employs repetition of key vocabulary and simple 

sentence structures to reinforce children's vocabulary acquisition and 

comprehension while maintaining their engagement throughout the reading 

process. 

Furthermore, the story integrates SDG 1 (No Poverty) values 

through familiar daily-life situations, such as sharing with friends, helping 

others, showing empathy, caring for people in need, and appreciating what 

one has. Since this study did not include classroom implementation, the 

developed Big Book was evaluated through expert judgment to determine 

its appropriateness as an instructional medium for shared reading activities 

and its alignment with the characteristics of a quality Big Book. 
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2. Shared Reading 

In this study, Shared Reading refers to the instructional context 

considered during the development of the SDG 1–Based Big Book. The 

product was designed according to the characteristics of shared reading, in 

which a teacher reads a large-format storybook aloud while children are able 

to view the text and illustrations together. Accordingly, the Big Book 

incorporates features that support shared reading, including enlarged text, 

large illustrations, repetitive language patterns, simple vocabulary, familiar 

story contexts, and interactive prompts intended to facilitate teacher–student 

interaction. Because this study focused on product development, the shared 

reading activity was not implemented in the classroom. Instead, the 

appropriateness of the developed Big Book for shared reading activities was 

evaluated through expert judgment. 

3. Behavioral Engagement 

In this study, students' behavioral engagement refers to the 

educational construct that guided the design and development of the SDG 

1–Based Big Book. The product was developed by incorporating design 

characteristics identified through the needs analysis and supported by 

relevant literature that are theoretically associated with facilitating 

behavioral engagement during shared reading activities. These 

characteristics include attractive illustrations, enlarged text, repetitive 

language patterns, simple vocabulary, familiar daily-life contexts, and 

interactive prompts that encourage students' attention and participation 

during reading activities. Since this study employed the ADDE model 
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without classroom implementation, students' behavioral engagement was 

not observed or measured directly. Instead, expert judgment was conducted 

to evaluate whether the developed Big Book appropriately incorporated 

features that are theoretically associated with facilitating students' 

behavioral engagement.


