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Appendices 2.Interview Guide

Interview Guide

Type: Semi-structured Interview

Interview Question \ Results
1 | Teaching Strategies
- What teaching strategies | First Teacher:
Uses individual lessons, small-group

do you typically use in a

diverse classroom?

learning, and peer learning for differentiated
instruction. These strategies are chosen based
on the diverse needs of the class, as a
monotonous teaching approach is not
effective. Teachers must observe each child’s
abilities, personality, and needs before
determining appropriate learning activities.

Second Teacher:

Employs a child-centered learning approach
by allowing children the freedom to choose
activities based on their talents and interests,
while the teacher acts solely as a guide and
facilitator.

How do you ensure that
Montessori principles are
applied in the classroom to
support children’s

character development?

First Teacher:

Since. we’re committed to that, our top
priority is anti-bullying. The most important
thing is the principle of understanding
everyone’s diversity in Montessori.

Second Teacher

Creating a classroom environment that makes
students feel safe and comfortable through a
structured and well-organized classroom
setting.

Are there any specific

strategies that are

particularly effective in

helping to develop

students’ character? Why?

First Teacher:

The most effective teaching strategy is
‘Friends of the Week’ because it
encompasses all the character values we aim
to develop, so we use this strategy at the start
of the first semester. Since there are always
new students at the beginning, we do this so
they can get to know one another and avoid
any outsiders feeling left out. For example,
we pair students from other countries with
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each other, or Indonesian students with other
Indonesian students. So, we mix them all,
including students with special needs, so they
can learn to appreciate and respect each
other’s differences. For ‘Friends of the
Week,’ they’ll sit together in their assigned
groups, work together, and so on. There’s a
rotation system, so every student will
eventually get a turn to be in a group with
different friends. In addition, Modeling and
habituation are very useful because children
learn by example and by repeating the
positive behaviors they see every day.”

Second Teacher:

Effective strategies include modeling and
habituation. This is because children learn
through observation. Therefore, when we
demonstrate values such as patience, respect,
and responsibility, children tend to imitate
those behaviors.

2

|

Le

arning Adaptation

Do you adapt -learning
activities for students with

different abilities?

First Teacher:

Adapting learning 1s always tailored to the
students’ individual needs. In the classroom,
teachers cannot assign the same tasks to all
students; instead, they adjust the difficulty
level, the type of task, and the expected
learning  outcomes for each student.
Additionally, if there are more capable
students, they can be given more complex
tasks; conversely, if there are students who
still need assistance, they will be given
simpler tasks that are introduced gradually.
This approach helps all students participate
according to their individual abilities.

Second Teacher:

Adjustments are always made to the material,
duration, level of difficulty, and delivery
methods to suit each student’s needs. For
example, some children are given the task of
writing complete sentences, while others
match pictures with pictures. These
adaptations are necessary so that children do
not get left behind and can achieve learning
objectives appropriate to their developmental
stage.
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During learning activities,
how do you ensure that all
students can keep up with
the lesson despite

differences in ability?

First Teacher:

By observing students throughout the
activity, the lead teacher identifies which
students still need assistance and which
students are able to work independently.

Second Teacher:

Providing additional support to students who
are struggling and to those who need it.
Providing additional support to students who
are struggling and to those who need it.

Cha

racter Development

- What character values
are typically developed
in students using the
Montessori  method,
particularly at
Singaraja Montessori

School?

First Teacher:

The character values instilled include honesty
and truthfulness, kindness and compassion,
respect for others, responsibility and
accountability, teamwork and cooperation,
perseverance and hard work, independence,
self-control, and caring of person.

Second Teacher:

The character values instilled include honesty
and truthfulness, kindness and compassion,
and respect for others.

- Are the values of the
Pancasila Student
Profile also being

implemented?

First Teacher:

We strive to incorporate all the values of the
Pancasila Student Profile into our lessons, but
we make adjustments in their application due
to the multicultural and inclusive nature of
our classroom. When it comes to the
dimensions of having faith in and reverence
for God Almighty and possessing noble
character, their application requires great
sensitivity because some students come from
different religious backgrounds or do not
practice any religion at all. Nevertheless,
children without a religious affiliation are still
willing to participate in the learning activities
by choosing what they prefer.

Second Teacher:

All dimensions are applied: cooperation is
evident in students helping one another;
independence is seen in students selecting
and completing activities or choosing, using,
and returning materials on their own; critical
and creative thinking is evident when

children can solve problems, both in terms of
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learning and social interactions; and faith in
and reverence for the One True God, along
with noble character, are evident through
group prayer, good manners, and empathy.

How do you know
when students are
showing character

development?

First Teacher:

Teachers  track  students’ character
development through direct observation, as
emphasized in the Maria Montessori
approach. Teachers consistently monitor
changes in students’ behavior over time, such
as their ability to control emotions, follow
rules, complete tasks, show care for others,
respect differences, and take responsibility
for classroom materials. Students’ character
development is not assessed based on a single
isolated incident, but rather on the teacher’s
consistent direct observation of students’
behavioral patterns in their daily routines.

Second Teacher:

Conducts daily observations of student
behavior and records all aspects of the
children’s development through observation
notes. These notes help the teacher identify
even small changes in the students.

Teacher-Student Interaction

Is there individual
guidance provided to

students?

First Teacher:

Individual guidance is provided primarily to
students with special needs, such as extended
time. This extended time is used to help
students - understand  instructions  and
complete activities. This guidance addresses
not only academic matters but also the child’s
emotional regulation, independence, and
sense of responsibility.

Second Teacher:

Individual lessons are a component of the
Montessori method. These lessons allow
teachers to provide guidance tailored to each
student’s needs. Through these activities,
teachers can observe students’ abilities in
detail, enabling them to offer appropriate
support.
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If so, how do you
provide individual

guidance to students?

First Teacher:

By observing each student’s needs and then
determining the type of assistance that is
appropriate and tailored to their needs.

Second Teacher:

By observing students’ needs and then
providing brief, more specific lessons tailored
to their abilities.

How do you assist

students who are
struggling
academically and

socially?

First Teacher:

Make adjustments appropriate to the type of
difficulty the student is facing. For academic
challenges, the teacher can assign simpler
tasks, re-demonstrate  concepts  with
instructions that are easier to understand and
relate to daily activities, and provide extra
time. For social challenges, this is typically
done by guiding students through brief
conversations and modeling appropriate
behavior.

Second Teacher:

Academically, assist students who are
struggling by providing concrete examples
and support. Socially, guide students on
expressing feelings, asking for help politely,
apologizing, waiting their turn, and other
skills. This support is provided consistently
so that students can learn to build social skills.

Do cultural or

language differences
affect classroom

interactions?

First Teacher:

Cultural -~ ‘and  language  differences
significantly impact classroom interactions,
especially for new students and those with
limited language skills. In such cases,
students may struggle to understand the
teacher’s instructions, express themselves,
and interact with their peers. Therefore,
teachers need to use simple language, visual
demonstrations, gestures, and repeated
instructions.

Second Teacher:

This has a significant impact, especially on
students in the early grades. Students who
have not yet mastered the language usually
receive additional support to prevent
misunderstandings during interactions.

Classroom Management

108




How do you manage a
diverse classroom,
such as a multicultural

and inclusive one?

First Teacher:

Arranging seating using a mixed-seating
system so that students can learn to interact
and respect each other’s differences. This
strategy can help students develop mutual
respect for one another. In addition,
classroom dynamics are observed to ensure
that all children feel accepted and have equal
opportunities in the activities.

Second Teacher:

By developingclassroom a culture of mutual
respect and appreciation, and ensuring that all
children always feel accepted.

What steps should be
taken to ensure the
classroom

environment supports
students’ character

development?

First Teacher:

The steps taken involve first getting to know
the students—taking into account their
diversity, culture, language, special needs,
abilities, and individual personalities. Then, a
safe 'classroom environment is created,
student interactions are managed, and
children are encouraged to be responsible,
independent, and respectful of one another.

Second Teacher:

Always establish consistent routines, provide
an organized environment, and enforce
classroom rules that reinforce the values that
have been emphasized.

Teaching Challenges

What challenges do
when

the

you face
implementing

Montessori method?

First Teacher:

The biggest challenge is when a new student
joins the The biggest challenge arises when
there is a new student whose personality
needs to be understood. For example, you
have to reassess their learning style and
determine which teaching methods are best
suited to their personality or learning style.
This adaptation process requires individual
observation before deciding on the right
strategy. In addition, it requires patience and
strong observational skills

Second Teacher:

One of the challenges is ensuring that every
student receives individual attention,
especially children with special needs.
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What difficulties do
you encounter when
teaching in complex
classroom, such as
multicultural and

inclusive ones?

First Teacher:

The challenge in managing a complex
classroom like this is that it’s difficult to
manage the class on my own, especially since
I lack experience teaching in inclusive and
diverse classroom. I have to go the extra mile
to understand the diverse needs of all the
students, including those with special needs,
and manage the dynamics of diversity, such
as cultural and linguistic differences. In
addition, I must ensure that the attention
given to students with special needs does not
make the other students feel neglected. In
addition, we lack the background to teach in
inclusive classroom, so we have to go the
extra mile to understand the needs of children
with special needs, such as what approaches
are appropriate, what their specific needs are,
and how to help them adapt to the classroom
environment. However, we continue to strive
to fulfill our duties as teachers, even though it
does require more time and effort.

Second Teacher:

The challenges lie in the differences in
abilities, languages, and special needs, which
require constant adaptation. Then there is the
time constraint. Some students with special
needs require more time because they need
repetition and support to maintain their focus
during learning activities. Moreover, it’s
actually a bit difficult because 1 don’t have
any specific background in inclusive
education, but we’re doing our best to make
it work.
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Appendices 3. Observation Sheet
Observation Sheet

School Name : Singaraja Montessori School

Class : Octopus
Observer : Komang Dendi Krisna Murti
Date

Observation Sheet

No Aspect Indicator Yes | No Field Notes
1 Classroom All students are | / All students are actively
Management engaged in engaged in learning
learning activities. Children’s
activities engagement does not

always take the same
form. This is because
children have different
needs. This demonstrates
that children’s engagement
in learning is flexible,
tailored to each child’s
individual needs and

readiness.

A supportive v
classroom

environment

The classroom
environment is very

supportive of all students.

111




With the learning
resources provided and
various materials placed
within easy reach, children
can take, use, and return

the materials on their own.

Teachers
manage student

behavior

Teachers manage student
behavior by taking a
personalized approach and
communicating directly
with students without
embarrassing them in front
of their peers. In addition,
teachers promote an anti-
bullying environment and

always respect diversity.

Providing
learning
opportunities for

all students

Teachers provide equal
learning opportunities to
all students without
exception. Teachers also
adapt instruction to suit
each student’s abilities and
needs so that all students
can keep up with the
lessons. Learning
opportunities are provided
in the form of independent
assignments tailored to
each child’s needs,
individual guidance, and

group work.
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Teachers- Providing Teachers always provide
Students individual individual guidance,
Interaction guidance especially to students with
special needs. Some
students receive individual
or one-on-one learning
sessions lasting 15-30
minutes so they can focus
better during class.
Helping students Teachers always help
who are students who are
struggling struggling, both in class
and outside of class.
Teachers treat Teachers implement
students differentiated instruction,
according to in which they adapt the
their individual material and assignments
needs to each student’s abilities
and developmental level.
Language Use The teacher uses Teachers use two

two languages

languages in their teaching
interactions—Indonesian
and Indonesian—because
of the students’ diverse
cultural and linguistic
backgrounds. This is also
evident in the reading
materials available in the
reading corner, which are

written in both languages.

The teacher uses

simple language

Teachers use simple, easy-

to-understand language
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that is easy for
students to

understand

that is appropriate for the
students' level of
understanding. Teachers
also consistently use
engaging examples and
learning materials to help
students grasp the material

more easily.
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Appendices 4. Document Analysis Sheet

School Name : Singaraja Montessori School

Instrument of Document Analysis Sheet

Class : Octopus

Observer : Komang Dendi Krisna Murti

Date

No Aspect Indicator Yes | No Notes
1 Teaching The teaching | According to the document,
Strategies approach is the Montessori method is

based on the implemented as the primary
Montessori approach in the learning
method process. Activities are

designed around concrete
activities, games, hands-on
experiences, demonstrations,
the use of flashcards, real
objects, worksheets, group
activities, and practical life
activities.

Teachers serve as both
facilitators and guides, and
learning is  focused on

students’ needs and individual
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development, including
academic, social, and

character development.

Learning is

The lesson is student-centered

student- because students are given the
centered opportunity  to  actively
participate in learning
activities such as matching
letters, role-playing, counting
real objects, finding classroom
objects, drawing, puzzles,
singing, tracing, and group
activities.
Character Character Character values are always
Development | values are integrated  into  learning
integrated activities and student
into the interactions. The inclusion of
learning character values demonstrates
process that learning activities also
focus on building students'
character.
Learning Learning 1s Children's development is
Adaptation adapted to assessed on an individual
individual basis and is not intended to
needs label them, but rather to

provide parents with an
overview of each child's
development. This
demonstrates  that  each
student's learning and
assessment are tailored to their

stage of development. The
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existence of various learning
styles reflects an adaptation to
the diverse learning needs of

each student.

Differentation | Assignments Learning tasks and activities
and activities are always assigned according
are tailored to students’ developmental
to students’ levels, abilities, and needs.
abilities Each student also has different

learning goals and progress
checklists.

Assessment Assessments Assessments are always based

reflect each

on each student’s individual

student’s progress, as  determined
individual through  observation and
progress student progress checklists
covering both character and
academic development.
Assessments According to the document,

are ongoing

children’s development is
monitored through  direct
observation by teachers based
on various established criteria.
This indicates that
assessments are conducted on
an ongoing basis to evaluate
various aspects of children’s

development.
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Appendices 5. Students’ Character Development

Character

Values

Baseline at the Beginning

of the Semester

Development  after 5

months

Independence

Some  students need

guidance  from their

teachers to begin an

activity, = choose  an
activity, or move on to the
next activity. Students
with special needs still
require support in
following classroom
routines and are not yet
able to function
independently without the

teacher’s assistance.

Students began following
their daily routines with

minimal guidance from

their  teachers. Some

students  with  special

needs were able to follow

brief instructions, stay

seated longer  during

activities, and try to

complete task  charts
tailored to their individual

abilities.

Responsibility,
Accountability,
Honesty, and

Truthfulness

Some students still

frequently ~ forget = to
complete their
assignments. They are not
yet consistent in
following classroom rules
need to be

of

and still

reminded their
responsibilities during
individual and  group
activities. Students with
special needs still require

repeated guidance to

Students began to
demonstrate responsibility
by completing assigned
tasks, following classroom
rules, maintaining proper
behavior during activities,
and fulfilling their roles
within the group. They
also acknowledged
mistakes they had made—
such as failing to complete

assignments—and

explained the actual issues
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ensure they do not disrupt
their classmates’

activities.

that had arisen, such as
conflicts among students.
Students  with  special
needs are beginning to
understand simple
responsibilities, such as
trying to complete
assignments, trying to
contribute to a small part
of a group project, and
trying not to disturb their

classmates.

Teamwork and

Cooperation

Collaboration  remains
limited, both with close
friends and with peers
who are different from
them. Some students are
not yet accustomed to
collaborating with peers
from different cultural
backgrounds, who speak
different languages, or
who differ in age, ability,
or needs. Students with
special needs still find it
difficult to  actively
participate  in  group

discussions.

Students have shown an
ability to collaborate with
different classmates. They
have begun sharing tasks,
discussing ideas, giving
the

other classmates

opportunity to participate,

and completing group
assignments together.
Students  with  special

needs have also begun to
participate  in  group
activities by taking on
such as

simple roles,

listening, helping to write

down information,
fetching necessary
materials, and following
their classmates’
instructions.
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Respect for | Some students prefer | Students’ interactions with
Others certain classmates, | their peers are no longer
interrupt  conversations, | what they were at the
have difficulty waiting | beginning—when  they
their turn, and do not yet | were selective about who
understand the diverse | they befriended, listened
needs and varying | to their friends when they
abilities of their | spoke, used more polite
classmates. Some | language, and respected
students still need | and accepted friends from
guidance on how to | diverse backgrounds and
respect students with | with different abilities.
special needs in the | Students have also begun
classroom. to understand their peers,
such as those with special
needs, who have different
requirements and
therefore need to be
treated with patience and
respect.
Empathy and |'At first, caring behavior | Students began to show
Compassion was not very evident. | spontaneous  acts  of

Students were not yet in
the habit of spontaneously
offering help when they

saw a classmate in
difficulty or sharing
learning materials.
Students with  special

needs tended to receive
more help than they gave

to their classmates.

kindness, such as lending

school supplies to
classmates when they
needed them, helping

classmates who dropped
something, inviting
classmates who seemed to
be on their own to join in,
and reminding classmates

about individual and group
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assignments. Students
with special needs began
to show simple acts of
kindness, such as listening
to their classmates and not

disturbing them.

Students have not yet
consistently demonstrated
caring behavior toward
their peers. Students are
still more focused on their
own needs and activities
and rarely offer help to
their peers. When other
students lose their school
supplies or need help,
some - students have not
yet taken the initiative to

assist them:.

Students have begun to
demonstrate more
spontaneous acts of care
and kindness in their daily
classroom activities. For
example, they offer to
help; one such instance
was when a student with

needs

lifted a

special
spontaneously
table, and other students

stepped in to assist.

Kindness and
Caring of
person
Self-Control

Some  students  have
difficulty managing their
emotions when faced with
challenging tasks, minor
conflicts, or situations that

do not go their way.

Among some students
with  special  needs,
behaviors such as

shouting, running around

the classroom during
class, disrupting
classmates, spitting,

Students are beginning to
manage their emotions and
ask for help when they
encounter difficulties, and
they find it easier to
refocus when reminded.
Students  with  special
needs are beginning to
show a decrease in
distracting behavior and

are now easier to guide.
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sticking their tongue out
at classmates, biting their
and even

heads

own hands,
banging their
against the desk out of

frustration may occur.

Perseverance

and Hard Work

Some students give up
easily when faced with
difficult tasks. Students
with special needs require

repeated instructions and

have  difficulty  with
reading, writing, and
recognizing certain
words.

Students began to
demonstrate perseverance
by trying again and again
after making mistakes,
asking classmates for help
without immediately
giving up, and completing
tasks even if it took them
with

longer. Students

special needs, who
gradually began to stay
engaged in learning
activities through repeated
instructions, started
making efforts to read and
write with support from

teachers and classmates.
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Appendices 6. Documentations

Student with Special Needs Play to Help Relieve Boredom
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Students are Having Circle Time

MY MAGIC WORDS

A B

k PLEASE

’ WELCOME &%
A1 ¥ 1
S S THANK YOU ¥
11\

ﬂ EXCUSE ME

Magic Word in the Octopus Class




Students Make Karawista with their Teacher
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Octopus Class Situation

A student with Special Needs being Assisted by a Friend
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A student who Learns from a Classmate

Students Sit Together during the “Friends of the Week” Activity
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Students Wash their Hands before Lunch

Students Pick Up and Return Materials

128



Appendices 7. Lesson Guide and Report

Lesson Guide
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MIC Y
HARACT

Learning | Learning
| Indicators |  Objectives
| CHARACTER | Tcamwork and [ Practice sharing and
|

BUILDING | Cooperation taking tums in group

‘ activitics.

i i | Achievement Level |

Implementation

11 The teacher start by asking the students, |
Why do we need to share and take tums?
And what happens when we don't share?

2. Show a bricf story or video about
characters who leam the value of sharing
and taking tums.

3. Discuss simple examples where
students might need 1o share, such as
playing with toys, using classroom
materials, or working on a group project

| Activity: Pass the Ball

o Have the students” stands in a

circle
Start by tossing the ball to one
student, who must answer &
question from a simple task ( say
something kind to a classmate)
Afier completing the task, they
pass the ball to another student
and wai for their tums.
The game continues until
everyone has had a chance to take
atum.

This game emphasizes taking tums and

| sharing the 8

I NA

i

LESSON GUIDE
ACADEMIC YEAR 20252026

CHARAC

| Perseverance and

| Team how to keep
Hard Waork

frying even when
things are difficalt

|
| |
[Gratitade wnd | Pracice syimg
" Appreciation | “thank you" to show
| | appreciation

|1 Explain to the students what docs it
mean to keep trying even when things are
| difficuir
Activity: Try Again Drawing
Help students understand that practice
improves skills-even in art!
| How to do i
*  Give each student a blank paper
and ask them to draw a star or
complicated shape (a house, an
animal)
Afier their try, ask
“Was it perfect? That's okay!
Now try again on the back side
*  Repeat 3 times-they will see how
—_they improve
[ The teacher cxplains about Gratitage T~
and Appreciation to the students
‘ What do we say when someone helps us or
is kind to us?
I mphasize that saying “thank you™ shows
kindness and respect
Activity: Gratitude Writing
*  Each student writes or draws on a
“thank you" card or paper
leat/heart/star:
Example: Thank you, Mom, for
making my breakfast.

C
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| Self-Discipline and | Practice self-control | Ask students:
Patience in different situations | What docs it mean to have self-control?
Can you think of a time you really wanted
something but had t0 wait?

Explain simply:
Self-control means stopping to think
before you act. It helps us make good
choices and be kind friends
Activity
explain the meaning of cach siep |
Red is STOP: When you feel angry, upset,
or want 0 do something wrong. stop your |
body and take a breath
| Yellow is THINK: Think about your [
| choices. What can you do that is safe and
Kind? |
Green is ACT: Make the best choice and

|
do something that helps. not hurts.

|
|
“You want to grab a toy from your friend. |
What should you do?” N
| Guide them to respond: STOP — THINK ‘
— ACT
Leam how to offer | Warm-Up Discussion (10 minutes) [
support when
someone is sad oF

|
Example

Ask the class: i
o “Have you ever felt sad or upset”

SON GUIDE .
ACADEMIC YEAR 202522026
CHARACTER BUILDING

| Teacher explains:

| “When someone is sad, we can show |
| Kindness by offering support. It could bea |
| smile, kind words, or just sitting with them

| so they don't feel alone.” |

| Craft or Drawing Activity
Hands”

.

“Helping

Give students a paper hand
template. |
Inside the hand. they write or draw
five ways 0 help someone who is
sad (one on each finger)
*  Example: “Give a hug”, “Say kind |
7, “Ask if they want to
L ete.

e © with the class afterward
Leam to speak up " [ Start with a class discussion.

and cxpress thoughts | “Why is it important to speak up?”

respecttilly | ohat happens if we don't sy how we

2. Students leam the

importance of *  Useastory or short video showing
speaking up when a character who leams to speak up
they have an idea, kindly (e g. a student asking for
need help, or see h}lﬂ. or telling a friend they don’t
something wrong, ts like bgmg left out).
3. Students practice ¢ teacher gives examples:

i Srmion ¢ “lfeel sad when I'm not picked

Courage any 1

Confidence
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urness and Justico

(ieiping and —
| Voluntecring

LESSON G ypy
\: ADEMIC v g 20252024 L4
HARAC TER BUIp DING
GRADE 2

feel, or =
“:&;:"(‘;"’;‘“ xi:r 8ame. Can 1 joun oo™
& “Idon"t agr but I une
Tespectfully using yourkdea® | Shdetsnd
kind words and caim | “Can we take tumg speaking? |
tone. Want 16 share my idea too. "
Emphasize polite tone, calm
| Yoice, and kind body language (no
e SR | shouting, no pointing)
pndersand the | 1 The ieacher explains ules help us siay
importance of safe, fair, and happy when we're together.
| following rules For example, we have to wait our tum
when we play a game, of raise our hands
1o talk in class If no one follows the rules,
| things can gt messy and unfair So. we
follow ules to help everyone feel good
| and st
Activity: Make a poster about Rules fn
| theclass with a group. _
| Leam simple ways — |'1. The teacher explain about
| t0 voluntecr at Ways to Volunteer at Home:
| home and school I e i,
| * Taking care of pets
o Helping a younger sibling with
[ Homework
| o Watcring plants

Ways to Volunteer at School:
* Tidying up the classroom
*  Organizing books or supplies
* Helping a classmate who is
struggling
* _Assisting the teacher (passing out

Report

NTS ON THIS PROGRESS RECORD
TAR TENTANG REKOR KEMAJUAN INT)

(KOMEN

The pupils in Singaraja Montessori School, receive  propress record two times el
record reviews the progress of your child during ing the academic term (Para m‘:: m‘::‘
Montessori School, menerima catatan kemajvan dua kali setahun. Catatan 3
kemajuan anak Anda selama mass akademik)

s not the sim of 1, |
Children at this age are still in the developmental stage. s ekl e
record (o label the child but to give the parcnts an overview of Oleh Karena itu buka,
school (Anak-anak pada usia ini masih dalam tshap perkmbﬁmw B
tujuan dari catatan ini untuk memberi label pada. snakteta
kepada orang tua tentang kegiatan anak di sekolah)

M D beri Anda gasmbaran umum

We give you an overview based on three eriteria (Kami memberi Anda gaml

berdasarkan tiga kriteria):

S = Sometimes (Terkadang)

F  =Frequently (Sering)

(& Consistently (Secara Konsisten)

NA = Not Applicable (Tidak Berlaku) 7 !

which are part of the review are ugnkuw‘hnﬁuﬂ
cntar guru dan orang tua yang m

A maksimal)

The comments of the teacher and the parents
progress to its full extent (! 1 n
ini penting untuk. menafsirkan kemajuan anal

ain
i her. He or she can expl ¥
i ss with the relevant teac} = B
m;s pm:s:ry will be able o add comments verbally (_vhsm |
n i dengan guru yang relevan. T d:p‘: ol |
i
m‘dan ik perlu akan dapat menambablkan komentas

interpret the child’s P
bagian dari tinjavan i

It is also important to discuss h
how the review was done and i
juga untuk membahas gemn‘::n
bagaimana peninjauan dilakul

i All be given
i in school to monitor the child's pro 501 V:éol‘;::\mmjuan
:‘,;d“;eaves the school for whatever. :‘,,, diberikan semu

ajuan anak. Anda )
i sekolah untuk alasan apapun)-
akan dBI7PSS a :::711 anak tersebut meninggalkan lsh

laporan tentang Kej ‘ RN

The progress record Wi": I‘(:
e
all reports on the =vemhlh e
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