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DISSERTATION SUMMARY 

On this basis, the research, entitled <Factors influencing occupational burnout 

among public basic course teachers in Hubei Province: structural-equation model=, 

delves into mechanisms of occupational burnout among public basic course teachers in 

Hubei Province, China, employ the structural equation analysis method. On the basis of 

the job demands-resources model (JD-R model), effort-reward imbalance model (ERI 

model) and social cognitive career theory (SCCT), the research clarifies the 

relationships among job demands, job resources, occupational stress, physical 

exhaustion and students9 disruptive behaviours in causing occupational burnout. 

As a quantitative research method, the data was collected through questionnaire 

surveys, which was administered to 500 teachers in 8 universities (including Hubei 

University, Wuhan Polytechnic University and China Three Gorges University) in 

Hubei Province. A pretest was conducted on 50 teachers to test and revise the 

questionnaire, and the reliability of it was high (Cronbach9s³: 0.743 for Positive Coping 

Styles to 0.952 for Job Demands), the internal structure of it was good (the IOC index of 

Item: 0.67 ~ 1.0), which means the questions measured the contents adequately. CFA 

was conducted to verify the measurement model of the questionnaire. The good fit 

indices were obtained: CMIN/DF=1.500, GFI=0.933,AGFI=0.917, NFI=0.922, 

CFI=0.972, TLI=0.968, RMSEA=0.032; these fit indices support our seven latent 

variables: Job Resources (JR), Job Demands (JD), Occupational Stress (OS), Positive 

Coping Styles (PCS), Physical Exhaustion (PE), Students9 disruptive behaviours (SDB) 

and Teacher burnout (TB) being measured by their manifest items sufficiently. 

Structural Equation Modeling (SEM) results provided robust support for all six 

hypotheses. Job Demands (e.g., intensive teaching preparation workload, administrative 

burdens) positively predicted burnout (³=0.140*, C.R.=2.324), consistent with the JD-R 

model9s health-impairment process. Notably, Job Resources unexpectedly exhibited a 

positive association with burnout (³=0.209**, C.R.=3.194), a phenomenon attributed to 

"resource overload," wherein misaligned resources (e.g., irrelevant training) function as 

additional stressors. Occupational Stress strongly inhibited Positive Coping Styles 
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(³=-0.596**, C.R.=9.358), forming a vicious cycle wherein stress erodes adaptive 

strategies.Conversely, Positive Coping Styles buffered burnout (³=-0.202**, 

C.R.=3.939), underscoring their protective role. Physical Exhaustion emerged as the 

strongest predictor (³=0.271**, C.R.=3.613), reflecting the cumulative toll of prolonged 

standing, heavy workloads, and chronic fatigue. Disruptive Students (e.g., classroom 

indiscipline, low motivation) also significantly exacerbated burnout (³=0.201**, 

C.R.=2.753), aligning with evidence that behavioral management depletes emotional 

resources. The integrated model explained 46.7% of the variance in burnout, 

highlighting its multifaceted nature. 

Our demographic analysis indicated that the sample was mainly female (61%), 

between 31 and 40 years of age (35·4%), married (77·2%), and experienced (47·4% had 

over 10 years of teaching). Participants perceived their workloads as heavy (15320 

weekly class hours), with administrative tasks consuming teaching time. Physical 

exhaustion was common: 48% doubted their ability to work to the end of their careers; 

many had poorer health than their peers. Confucian cultural expectations for a « 

devotion » and « sacrifice » increased work burnout by normalising the teacher's notion 

of personal self-neglect (because teachers were working out themselves). 

Practical recommendations align with the findings: organizational interventions 

include dynamic resource matching (e.g., prioritizing cross-disciplinary teaching 

materials and on-demand training over bureaucratic mandates) and reducing 

non-teaching burdens via administrative delegation. Physiological interventions focus 

on fatigue prevention, such as mandatory rest breaks, ergonomic equipment, and 

bi-annual health screenings for stress-related indicators (e.g., sleep quality). 

Cultural-cognitive adjustments involve reframing professional values through narrative 

therapy (shifting from "self-sacrifice" to "sustainable care") and revising evaluation 

systems to prioritize teaching effectiveness over workload. Policy suggestions include 

cross-institutional curriculum standardization to reduce preparation burdens and 

establishing early warning systems integrating workload, health metrics, and student 

feedback. 
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Limitations include geographic bias (focus on urban universities, excluding 

municipal colleges) and a cross-sectional design, which constrains causal inference 

regarding burnout9s dynamic progression. Future research should expand to regional 

comparisons (eastern, central, western China), track long-term impacts of post-COVID 

hybrid teaching, and explore the moderating effects of psychological capital (resilience, 

self-efficacy) and organizational fairness. 

This study contributes to theoretical discourse by validating the JD-R, ERI, and 

SCCT models in a Chinese context while highlighting cultural nuances. It provides 

actionable strategies to mitigate burnout, supporting sustainable teacher well-being and 

educational quality. 
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