
 

 

 

SELF-DIRECTED LEARNING IN EFL DURING COVID-19 PANDEMIC: 

AN ANALYSIS OF TEACHER'S PERCEPTION AND STUDENTS' 

LEARNING AUTONOMY IN SMAN 1 MELAYA 

 

 

 

BY: 

GUSTI NGURAH YOGGY ARTALIAWAN 

1712021055 

 

 

 

 

ENGLISH LANGUAGE EDUCATION 

FACULTY OF LANGUAGE AND ART 

GANESHA UNIVERSITY OF EDUCATION 

SINGARAJA 

2021



 

 

 



 

 

 

SELF-DIRECTED LEARNING IN EFL STUDENTS DURING 

COVID-19 PANDEMIC: AN ANALYSIS OF TEACHER’S 

PERCEPTION AND STUDENTS’ LEARNING AUTONOMY IN SMA 

NEGERI 1 MELAYA 

 

 

 

SKRIPSI 

Diajukan Kepada Universitas Pendidikan Ganesha 

Untuk Memenuhi Salah Satu Persyaratan Dalam Menyelesaikan Program 

Sarjana Pendidikan Prodi Pendidikan Bahasa Inggris 

 

 

 

 

 

 

Oleh  

Gusti Ngurah Yoggy Artaliawan  

1712021055 

 

 

 

PROGRAM STUDI PENDIDIKAN BAHASA INGGRIS 

FAKULTAS BAHASA DAN SENI 

UNIVERSITAS PENDIDIKAN GANESHA SINGARAJA 



 

 

 

2020 



 

 

 



 

 

 

 



 

 

 

 



 

iii 

 

ACKNOWLEDGEMENT 

First of all, the writer would like to dedicate my praise and gratitude to 

almighty God for the blessing and kindness in guiding and bring me to complete 

this thesis entitled "Self-Directed Learning In EFL Students During Covid-19 

Pandemic: An Analysis of Teacher's Perception and Students' Learning Autonomy 

In SMA Negeri 1 Melaya" to fulfill the pass requirements of S1 degree of English 

Language Education. In this greatest opportunity, the writer would like to thank to 

the people who have contributed and helped the writer during the process of 

finishing this thesis. The writer would like to extend his great appreciation and 

great gratitude to:  

1. Luh Diah Surya Adnyani, S.Pd. M. Pd., as a head of the English language 

education study program for guiding the writer to follow some regulations to 

conduct the examination of this thesis and also motivating the witer to finisih 

the writer’s theis as soon as possible. 

2. Prof. Dra. Luh Putu Artini, M.A., Ph.D and Prof. Dr. Ni Nyoman 

Pandmadewi, MA. As my first and second supervisr who always patiently 

guide the writer to provide a detailed correction, suggestions, valuable lesson 

and also motivation to improve the quality of the writer’s writing, 

3. I Putu Ngurah Wage Myartawan, S.Pd., M.Pd., as the examiner of this study 

for a useful criticism, input, and also suggestion in order to make this research 

paper far better, 

4. Putu Adi Krisna Juniarta, S.Pd., M.Pd, as my academic advisor and the one 

who motivated me to write the research study with proper structure and on 

time. 

5. All English Language Education lecturers who have given the author 

uncountable supervision and valuable knowledge over the past three and half 

years, 

6. Drs. I Nyoman Sukarya, M.Pd, as the headmaster of SMA Negeri 1 Melaya 

who had given  permission, information, access, hospitality, and also nabled 

the author to complete the data collection process in SMA Negeri 1 Melaya, 

7. An English teacher at tenth-grade students in SMA Negeri 1 Melaya who had 



 

iv 

 

given hospitality, information, access to the online learning, and even advice 

to the writer on how to be a good teacher and also good learners in the 

uncertain situation such as in pandemic situation, 

8. The writer’s lovely family, mother, father, and sister who always give a ton of 

supports to the writer, unconditional love, and blessed the writer every day 

and also during the process of completing this research paper, 

9. The writers' lovely partner, Rossita Cahyani (Ayos) who always supports, 

wishes, and even gives suggestion and encouragement to writers to complete 

this research on time, 

10. The writer's boarding housemate Putu Suardarmayasa (Soceng) who always 

gives so much story and experiences during the process of completing this 

research 

11. The writer’s friends in TRI SULA (Yoggy, Surya, Setia), Bold Class and 

ELE who gave the writer a beautiful story during the learning on the campus 

so that can stimulate the writer to finish this thesis on time. 

Finally, I hope this research paper will be helpful to readers or future 

researchers who want to know how self-directed learning was perceived by an 

English teacher and how it was implemented in the online class during the 

pandemic era. Nevertheless, I believe and realize that there will be so many 

mistakes that I had made in this study. Therefore, far from perfect, I have to read 

and learn more about this research because it is still far from perfect. Besides, the 

additional, suggestion, and also criticism is really appreciated and accepted for 

this research. 

 

 

Singaraja, January 25, 2021 

 

 

 

 
      Gusti Ngurah Yoggy Artaliawan



 

v 

 

TABLE OF CONTENTS 

ACKNOWLEDGEMENT ................................................................................................. ii 

ABSTRACT ............................................................................ Error! Bookmark not defined. 

CHAPTER I ....................................................................................................................... 1 

1.1 Research Background ........................................................................................... 1 

1.2 Problem Identification ........................................................................................ 11 

1.3 Research Limitation ............................................................................................ 12 

1.4 Research Problem ............................................................................................... 13 

1.5 Research Objective ............................................................................................. 13 

1.6 Research Significance ......................................................................................... 14 

CHAPTER II REVIEW OF RELATED LITERATURE ............................................... 16 

2.1 Theoretical Review ............................................................................................. 16 

2.1.1 21
st
 Century Learning .................................................................................. 16 

2.1.2 The strategy of 21
st
 Century Learning .......................................................... 18 

2.1.3 The Importance of Building Self-Directed Learning .................................... 22 

2.1.4 Teacher’s Role in Promoting Self-Directed Learning ................................... 24 

2.1.5 Teacher’s Strategy in Promoting Self-Directed Learning (SDL) ................... 27 

2.1.6 Online Learning and Offline Learning ......................................................... 30 

2.2 Empirical Review ............................................................................................... 32 

CHAPTER III RESEARCH METHOD .......................................................................... 37 

3.1 Research Design ................................................................................................. 37 

3.2 Research Setting and Subject .............................................................................. 37 

3.3 Data Sources ....................................................................................................... 38 

3.4 Techniques and Instruments of Data Collection ................................................... 40 



 

vi 

 

3.5 Instrument Validity ............................................................................................. 48 

3.6 Data Analysis Techniques ............................................................. 53_Toc62034469 

CHAPTER IV FINDING AND DISCUSSION ............................................................... 57 

4.1 Findings .............................................................................................................. 57 

4.2 Discussions ........................................................................................................111 

4.3 Implications .......................................................................................................122 

CHAPTER V CLOSURE ...............................................................................................124 

5.1 Summary ...........................................................................................................124 

5.2 Conclusion.........................................................................................................125 

5.3 Suggestion .........................................................................................................126 

REFERENCES................................................................................................................128 

APPENDICES .................................................................................................................140 

 

 



 

vii 

 

LIST OF TABLES 

Table 3.1 Data Sources....................................................................................................... 39 

Table 3.2 Questionnaire about teacher’s perceptions of Knowledge of Self-Directed Learning

 .......................................................................................................................................... 43 

Table 3.3 Questionnaire about Teacher’s Perception of The Implementation of Self-Directed 

Learning ............................................................................................................................ 43 

Table 3.4 Questionnaire about teacher’s perceptions of The Impact of Self-Directed Learning

 .......................................................................................................................................... 45 

Table 3.5 The Observation table of The Activities Assigned by the Teacher ....................... 46 

Table 3.6 The Identification Table of Self-Directed Learning Components ......................... 47 

Table 3..7 Blueprint of Self-rated Questionnaire ................................................................. 48 

Table 3.8 Gregory Formula ................................................................................................ 50 

Table 3.9 Expert Judgments for Self-rated Questionnaire .................................................... 51 

Table 3.10 Inter-rater Reliability ........................................................................................ 52 

Table 3.11 Criteria Used to Interpret Teacher’s Perception on Knowledge of SDL.............. 54 

Table 3.12 Criteria to Interpret Teacher’s Perception of the Implementation of SDL ........... 54 

Table 3.13 Criteria to Interpret Teacher’s Perception of the Impact of SDL ........................ 55 

Table 4.1 Criteria Used to Interpret Content Knowledge of Self-Directed Learning ............ 58 

Table 4.2  Criteria Used to Interpret the Strategy Used By English Teacher in Conducting 

Online Learning ................................................................................................................. 59 

Table 4.3 Criteria Used to Interpret the Impact of Self-Directed Learning Implementation .. 60 

Table 4.4 The Teacher’s Perception about The Content Knowledge of Self-Directed Learning

 .......................................................................................................................................... 64 

Table 4.5 The Teacher’s Perception about the Implementation of Self-Directed Learning 

during Online Learning ...................................................................................................... 66 

Table 4.6 The Teacher’s Perception about the Impact of Self-Directed Learning ................. 69 

Table 4. 7 The Result of The Observation about Self-Directed Learning Implementation 

during Online Teaching and Learning process .................................................................... 73 



 

viii 

 

Table 4.8 Identification Table ............................................................................................106 

 



 

ix 

 

LISTS OF PICTURES 

Picture 4.1 The Voice Note used by the teacher in opening the meeting (From a teacher point 

of view) ............................................................................................................................. 79 

Picture 4.2 The Teacher Posted the Learning Material in Google Classroom Platform ........ 80 

Picture 4.3 The Teacher Gave the Students a Brief Exercise ............................................... 81 

Picture 4.4 The Teacher Opened the Class by Using Voice Note Feature ............................ 83 

Picture 4.5 The Teacher Explained About What Activity Would Be Done In That Meeting 84 

Picture 4.6 The Teacher Gave the Students Additional Voice Note and Post as the Instruction 

for the Next Activity would be done by the students ........................................................... 86 

Picture 4.7 The Teacher gave feedback to the students ........................................................ 87 

Picture 4.8 The Teacher Opened the Class By Using Voice Note Feature (WA) .................. 89 

Picture 4.9 The Teacher Linked the Students ...................................................................... 90 

Picture 4.10 The Instruction from the Teacher before Doing a Test ..................................... 92 

Picture 4.11 The Teacher Gave Feedback to the Students through Voice Note .................... 93 

Picture 4.12 The Teacher opened the meeting by using Voice note ..................................... 95 

Picture 4.13 The teacher gave the students an explanation about material exists in LKS by 

using voice note ................................................................................................................. 97 

Picture 4.14 The Teacher Gave the Instruction to the Students for a Quiz ........................... 98 

Picture 4.15 The Teacher Opened the Meeting by Using Voice Note .................................100 

Picture 4.16 The Teacher Posted the Material in Google Classroom...................................101 

Picture 4.17 The Teacher Gave A Students Test After Understand the Material .................102 



 

x 

 

LIST OF APPENDICES 

Appendix 1. Letter of Permission ......................................................................................141 

Appendix 2 Questionnaires ...............................................................................................144 

Appendix 3. Instruments Validity ......................................................................................155 

Appendix 4 Intruments Realibility .....................................................................................175 

Appendix 5 Result of Questionnaires.................................................................................176 

 



 

1 

 

CHAPTER I 

INTRODUCTION 

1.1 Research Background 

 Nowadays, education holds a vital role in developing life quality in all 

countries where the student was placed as the learning subject and education becomes 

a significant need to improve and repair education in the 21st century (Susilawati et 

al., 2018). (Salkhanova et al., 2016) said that the students should be more productive, 

creative, and competent during the learning process as the subject of learning. 

Students are no more as an audience who listens to the teacher, but now, they are also 

as allocators ready to do active observation and gain the information by themselves. 

In that regard, the Indonesian government has taken a step one of which is 

transforming conventional learning techniques (teacher-centred) into modern era 

learning techniques or often called student-centred learning techniques (student as a 

learning subject) (Swandhana et al., 2016). Many students fail to manage their time 

and control themselves to learn well due to low independent learning (Nurhayati, 

2017). One step that can help students organize and control themselves in facing the 

21st century is changing the teacher-centred learning into student-centred learning. In 

teacher-centred learning technique, the student focuses on the teacher (student as 

learning object) because the primary source of learning activity depends on the 

teacher's experience, making students unable to find what they do not understand in 

the class (Muganga & Ssenkusu, 2019). The students have no significant chance of 

finding the problem they face during the learning process because they tend to do 


